School Organizational Solutions (SOS), LLC

Evaluation of the

Indianapolis Mayor Sponsored
Charter Schools

Tindley Summit Academy
Second Year Site Visit
12/14 /2015

Conducted by:

Dr. Terrence Harewood
Cheryl McLaughlin
Lucy Witte




School Organizational Solutions, LLC Tindley Summit Academy December 14, 2015
Second Year Charter Review

INDIANAPOLIS MAYOR’S OFFICE
SECOND YEAR CHARTER REVIEW

TINDLEY SUMMIT ACADEMY

December 14, 2015

The Indianapolis Mayor’s Office Second Year Charter Review is designed to assess

the extent to which a school is meeting the standards for renewal during the second year of its
charter term. The Second Year Review Protocol is based on the Mayor’s Performance
Framework, which is used to determine a school’s success relative to a common set of
indicators, as well as to school-based goals.

Consistent with the Indianapolis Mayor’s Office Performance Framework, the following core
question and sub-questions are examined to determine a school’s success:

1. Is the school providing the appropriate conditions for success?

4.1. Does the school have a high-quality curriculum and supporting materials for
each grade?

4.2. Are the teaching processes (pedagogies) consistent with the school’s mission?

4.3. For secondary students, does the school provide sufficient guidance on and support
and preparation for post-secondary options?

4.4. Does the school effectively use learning standards and assessments to inform and
improve instruction?

4.5. Has the school developed adequate human resource systems and deployed its
staff effectively?

4.6. Is the school’s mission clearly understood by all stakeholders?

4.7. Is the school climate conducive to student and staff success?

4.8. Is ongoing communication with students and parents clear and helpful?

4.9 Is the school fulfilling its legal obligations related to access and services to students
with special needs?

4.10 Is the school fulfilling its legal obligations related to access and services to students
with limited English proficiency?
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In compliance with the Mayor’s Office Accountability framework, Tindley Summit Academy
engaged School Organizational Solutions (SOS) to conduct the site visit in their second year of
operation. The purpose is to present the school and the Mayor’s Office a professional judgment
on conditions and practices at the school, which are best provided through an external
perspective. The Second Year Charter Review site visit uses multiple sources of evidence to
understand the school’s performance. Evidence collection begins before the visit with the review
of key documents and continues on-site through additional document review, classroom visits
and interviews with any number of stakeholders.

Findings provided by the site visit team can be used to celebrate what the school is doing well
and prioritize its areas for improvement in preparation for renewal. It is the task of the site visit
team to report on the following pre-identified aspects of the Performance Framework and to
assist the Mayor’s Office in its completion of the Second Year Charter Review Protocol: Core
Question 4 and all of its sub-questions (4.1-4.10).

Responses to Core Question 1 and all of its sub-questions (1.1-1.4), Core Question 2 and all of
its sub-questions 2.1, 2.2 and 2.4 and Core Question 3 and all of its sub-questions (3.1-3.3),
will be completed by the Mayor’s Office.

The outcome of the Second Year Charter Review will provide the school with a written report
that includes a judgment and supporting evidence on various aspects of the school, based on a
rubric of indicators developed for the core question number four and its sub-questions as outlined
in the Performance Framework above. The assessment system utilizes the following judgments:

Aiiroachini standard
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Introduction

On December 14, 2015 three site team members conducted the 2015 Second Year Review of the
Tindley Summit Academy. Student enrollment has almost doubled at Tindley Summit Academy
this year due in part, to the addition of a grade level. Last year the school served approximately
160 students in grades Kindergarten through Third Grade. This year the school’s enrollment is
approximately 291 students with the addition of a fourth grade level. The teaching staff grew
from eleven teachers (including electives) last year to 19 teachers this year, plus two SPED para
professionals.

Tindley Summit Academy is the only school in the Tindley Network that is led by two co-
principals. The two principals say they bring totally different styles to the school but describe
their skill sets as being highly complimentary of each other. One Co-Principal provides
oversight to the academic program, including testing coordination, Data Analysis, Grade Book
supervision, classroom observations, ESL and SPED facilitation, and other academic and
organizational management. The other Co-Principal manages School Culture, Behavior
Management, Discipline, and all things relating to establishing an overall positive school culture,
as well as also providing some academic support. Though enrollment and the teaching staff
doubled this year, no administrators or instructional leaders were added, which presents a
challenge in managing the school’s growth.

In addition to being an Accelerated Model, the school also utilizes a Holistic approach to address
the needs of the whole child. They have added partnerships with many community partners,
including the Community Health Network which is providing comprehensive student health
services such as immunizations, wellness education, and nutrition education. Level 10 Martial
Arts is another partner providing Martial Arts training to teachers (who in turn are instructing
students) at Tindley Summit Academy in order to provide a martial arts program that is focused
on teaching Self-Discipline and Self- Confidence to students. Urban Gardens has also partnered
with the school to build raised garden beds and plant a school garden that the students tend in
order to grow healthy vegetables.

Moreover, the school recently added a Mind-Up program focused on meditation and “Mental
Moments” to bring calmness to students and to help them manage their emotions.

The school also has a parent resource room that provides canned foods and clothing to families
in need and offers a host of other resources to parents and families.

The school has had much success in developing well- attended family learning nights and Parent
Universities which attract as many as 200 plus family members to an event.

The site team engaged in a number of evidence-collecting activities. The focus of this site visit
was to gauge perceptions of key stakeholders at the school in relation to the areas of the
performance framework that are part of the evaluation. The team conducted focus group
discussions with scholars, staff, special education instructors, and parents, as well as interviews
with the school administrators. Classroom observers also spent half-day observing scholars and
teachers prior to the site visit.
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SUMMARY OF FINDINGS

TINDLEY SUMMIT ACADEMY

Core Question 4: Is the school providing the appropriate conditions for success? FINDING

4.1. Does the school have a high-quality curriculum and supporting materials for each grade?

4.2. Are the teaching processes (pedagogies) consistent with the school’s mission?

4.4. Does the school effectively use learning standards and assessments to inform and improve
instruction?

4.5. Has the school developed adequate human resource systems and deployed its staff effectively?

4.6. Is the school’s mission clearly understood by all stakeholders?

4.7. Is the school climate conducive to student and staff success?

4.8. Is ongoing communication with students and parents clear and helpful?

4.9 Is the school fulfilling its legal obligations related to access and services to students with
special needs?

4.10 Is the school fulfilling its legal obligations related to access and services to students with
limited English proficiency?
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FINDINGS, INDICATORS AND EVIDENCE

TINDLEY SUMMIT ACADEMY

Core Question 4: Is the school providing the appropriate conditions for success?

4.1. Does the school have a high-quality curriculum and supporting materials for each grade?

Does not meet standard The school presents significant concerns in two or more of the following areas: a) the
curriculum does not align with the state standards; b) the school does not conduct systematic
reviews of its curriculum to identify gaps based on student performance; ¢) the school does
not regularly review scope and sequence to ensure presentation of content in time for testing;
d) the sequence of topics across grade levels and content areas does not focus on core
(prioritized) learning objectives; ¢) the staff lacks understanding and/or consensus as to how
the curriculum documents and related program materials are used to effectively deliver
instruction; f) there is a lack of programs and materials available to deliver the curriculum
effectively.

Approaching standard The school presents significant concerns in one of the following areas: a) the curriculum does
not align with the state standards; b) the school does not conduct systematic reviews of its
curriculum to identify gaps based on student performance; ¢) the school does not regularly
review scope and sequence to ensure presentation of content in time for testing; d) the
sequence of topics across grade levels and content areas does not focus on core (prioritized)
learning objectives; e) the staff lacks understanding and/or consensus as to how the
curriculum documents and related program materials are used to effectively deliver
instruction; f) there is a lack of programs and materials available to deliver the curriculum
effectively.

4.1. Does the school have a high-quality curriculum and supporting materials for each grade?

Summary and Commendations:

The Tindley Network Curriculum Department has developed a comprehensive, well-articulated,
curriculum framework that serves as the curriculum foundation for the Tindley Summit Academy.
The curriculum is housed online in the Rubicon ATLAS Curriculum Management software and
includes a highly detailed curriculum map based on common core standards with alignment to Indiana
standards.

As reported by the teachers and evidenced by the site team, the online curriculum provides detailed
scope and sequence, as well as definite pacing guides that enable teachers to know exactly what to
teach and when to teach it, for each core subject.



School Organizational Solutions, LLC Tindley Summit Academy December 14, 2015
Second Year Charter Review

Teachers described a wealth of auxiliary curriculum resources available to them through the online
curriculum, such as sample lesson plans, sample unit plans, and sample assessments.

Teachers reported, and the site team saw evidence supporting the fact that Tindley Summit

teachers use a backward design process in creating unit plans and lesson plans. Teachers reported that
they are responsible for “unpacking the units” using this backward design process, which involves
finding the essential questions and key understandings and creating assessments prior to planning and
developing the lesson plans. Teachers then use the same backward design process to create each
lesson plan in the unit.

Teachers and school leaders noted that lesson plans are reviewed by the school leaders, as well as at
the network level, with teachers receiving timely feedback and suggestions for enhancement or
improvement. Teachers said they upload their lesson plans, worksheets, assessments, and other
deliverables through the online network curriculum weekly for review and accountability.

Grade level teams engage in data dives following every major test that is given to students, to identify
gaps in the curriculum and trends showing standards that have not been learned. Scope and sequence
of the curriculum is modified, based on these gaps, to re-teach the standards that have not been
learned, during the “Do Now” periods which are embedded in the lesson plans and are typically the
first 5-7 minutes of each lesson or during the Academic Enrichment (AE). Data from the most recent
tests also determines which students need to attend the AE program that takes place after regular
school hours.

The site team judged that Tindley Summit Academy met all of the indicators in Standard 4.1 and that
the school meets this standard.

Strengths:
Additional strengths in support of Tindley Summit Academy meeting Standard 4.1

* Stakeholders reported that the curriculum is reviewed annually at the network level. Teachers
report that some teachers are selected to participate in the review process, although they said they
did not understand how those teachers were selected

* Teachers in all stakeholder groups told the site team members that they had ample curriculum
resources and access to technology.

* The Tindley staff said they were able to utilize the online curricular resources multiple times per
day and from remote locations. All said they enjoyed this easy access to the comprehensive
curriculum support.

Areas For Improvement:

* Teachers voiced concern about the inflexibility of the curriculum noting that they had limited or
minimal ability to modify scope and sequence and could only re-teach standards during the brief
“Do Now” period prior to each lesson or the Academic Enrichment period (AE) or Saturday
school. Teachers reported that if they want to make any changes to the master curriculum/scope
and sequence, they must receive written approval from the Chief Academic Officer. School
leaders reported that Tindley Summit Academy was an Accelerated model which means it would
disrupt the model to modify curriculum scope and sequence during the academic day, thus the
appropriate timeframe to modify scope and sequence is during the Academic Enrichment period.
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Perhaps this should be communicated more effectively to the teaching staff.

* Teachers reported that, even though some teachers were asked to participate in the curriculum
review process at the Network level, it was their perception that they did not have much input in
modifying scope and sequence or any part of the curriculum.

4.2. Are the teaching processes (pedagogies) consistent with the school’s mission?

Does not meet standard The school presents significant concerns in two or more of the following areas: a) the
curriculum is not implemented in the majority of classrooms according to its design; b) as
delivered, instruction is not focused on core learning objectives; c) te pace of
instruction/lessons and content delivery lacks the appropriate rigor and challenge; d)
instructional activities lack variety and/or limited use of differentiated strategies to engage a
wide range of student interests, abilities and learning needs; ¢) staff do not receive feedback
on instructional practices.

Approaching standard | The school presents significant concerns in one of the following areas: a) the
curriculum is not implemented in the majority of classrooms according to its
design; b) as delivered, instruction is not focused on core learning objectives;
¢) the pace of instruction/lessons and content delivery lacks the appropriate
rigor and challenge; d) instructional activities lack variety and/or limited use
of differentiated strategies to engage a wide range of student interests,
abilities and learning needs; e) staff do not receive feedback on instructional

ractices.

4.2 Are the teaching pedagogies consistent with the school’s mission?
Summary and Commendations:

Two site team members spent a day observing all 15 of the classroom teachers - Kindergarten through
Fourth Grade - plus the physical education teacher and the art teacher at Tindley Summit Academy.
The observations made during the classroom visitations produced much of the evidence used to
evaluate Standard 4.2.

The classroom observations, and input from the teacher focus groups, provided evidence that the
curriculum at Tindley Summit Academy is being implemented in classrooms according to its design
and instruction is focused on core learning objectives that align with state standards. State Standards
were posted in all classrooms, with many posted in the form of I CAN statements to encourage
younger students to understand what they are learning. Daily learning objectives were also posted in
most of the classrooms observed.

Classroom observations showed that the pace of lessons and content delivery was rigorous and
challenging for all students. Bloom’s higher order thinking skills were observed being utilized in a
majority of classrooms to probe for understanding and inspire critical thinking. A majority of the
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teachers successfully used strategies to minimize transitions and maximize instruction, keeping the
pace of instruction rigorous.

Site team members observed a wide variety of instructional activities being implemented in
classrooms, including Structured Overview, Think-Pair-Share, Peer Learning, Guided & Shared
Questions, Didactic Questions, Chants, Songs, Dance, Clapping Syllables, Demonstrations, Venn
Diagrams, Compare & Contrast, and Drill & Practice, among many other instructional strategies.

The site team members observed ample evidence of differentiated learning strategies being utilized in
the classrooms. Literacy blocks focused on differentiated strategies to deliver instruction that engaged
a wide range of student interests, abilities, and learning needs. Small groups were focused on such
activities as independent reading, Destination Reading on the computers, students working with
manipulatives, and students working with the teacher.

School leaders reported that teachers receive weekly feedback from lesson plan audits and from
regular classroom walk-throughs, conducted each week by one of the two co-leaders. The site team
members observed detailed documents that recorded this feedback to teachers. Teachers said the
feedback from school leaders was “immediate” and focused on “grows”.

Based on the positive evidence the site team observed and gathered for each indicator in this standard,
the site team determined that Tindley Summit Academy meets Standard 4.2.

Strengths
Additional strengths in support of Tindley Summit Academy meeting Standard 4.2:

* A review of evidence in the binders revealed student work that was rigorous and accelerated.
Students were studying quadrilaterals in second grade. A first grade student brought a copy of the
periodic table to the student focus group and could identify all metals on the chart and discuss
each one.

* The Tindley network curriculum department also conducts a random monthly audit of deliverables
such as Lesson Plans, Assessments, Worksheets, and Unit plans, and provides feedback to the
school as well as to individual teachers.

* The site team observed many Teach Like A Champion strategies being utilized in classrooms at
Tindley Summit Academy, such as Cold Call, Timed Transitions, Do Again, etc. Whole Brain
learning strategies such as chants and movements were also observed being utilized in a majority
of the classrooms.

Areas For Improvement:
* None noted
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4.3. For secondary students, does the school provide sufficient guidance on and support preparation for
post-secondary options?

Does not meet standard

The school presents significant concerns in two or more of the following areas: a) the
school’s academic program lacks challenging coursework (e.g., Advanced Placement
courses, internships, independent study) to prepare students for rigorous post-secondary
opportunities; b) lack of high expectations to motivate and prepare students for post-
secondary academic opportunities; ¢) insufficient material resources and personnel guidance
available to inform students of post-secondary options; d) limited opportunities for
extracurricular engagement and activities (e.g., athletics, academic clubs, vocational) to
increase post-secondary options; e) the school does not meet Indiana Core 40 graduation
standard requirements.

Approaching standard

The school presents significant concerns in one of the following areas: a) the school’s
academic program lacks challenging coursework (e.g., Advanced Placement courses,
internships, independent study) to prepare students for rigorous post-secondary opportunities;
b) lack of high expectations to motivate and prepare students for post-secondary academic
opportunities; ¢) insufficient material resources and personnel guidance available to inform
students of post-secondary options; d) limited opportunities for extracurricular engagement
and activities ( e.g., athletics, academic clubs, vocational) to increase post-secondary options;
e) the school does not meet Indiana Core 40 graduation standard requirements.

Meets standard

The school: a) has challenging coursework (e.g., Advanced Placement courses, internships,
independent study) to prepare students for rigorous post-secondary opportunities; b) has high
expectations to motivate and prepare students for post-secondary academic opportunities; c)
has sufficient material resources and personnel guidance available to inform students of post-
secondary options; d) presents opportunities for extracurricular engagement and activities
(e.g., athletics, academic clubs, vocational) to increase post-secondary options; €) meets or
exceeds Indiana Core 40 graduation standard requirements.

Does not apply since this is not a high school.

4.4. Does the school effectively use learning standards and assessments to inform and improve instruction?

Does not meet standard

The school presents significant concerns in two or more of the following areas: a)
standardized and/or classroom assessments are not accurate or useful measures of established
learning standards/objectives; b) assessment results are not received by classroom teachers in
a timely or useful manner to influence instructional decisions; ¢) assessments lack sufficient
variety to guide instruction for a wide range of student learning abilities; d) there is limited
frequency or use of assessments to inform instructional decisions effectively; e) assessment
results are not used to guide instruction or make adjustments to curriculum.

Approaching standard

The school presents significant concerns in one of the following areas: a) standardized and/or
classroom assessments are not accurate or useful measures of established learning
standards/objectives; b) assessment results are not received by classroom teachers in a timely
or useful manner to influence instructional decisions; ¢) assessments lack sufficient variety to
guide instruction for a wide range of student learning abilities; d) there is limited frequency
or use of assessments to inform instructional decisions effectively; e) assessment results are
not used to guide instruction or make adjustments to curriculum.
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4.4 Does the school effectively use learning standards and assessments to inform and improve
instruction?

Summary and Commendations:

Teachers and school leaders described a data-driven process in effect at Tindley Summit Academy
that uses data from assessments of state standards to improve instruction and student achievement.
School leaders reported that Tindley Summit Academy’s main school-wide academic goals for the
Mayor’s Office are “50% or more scholars will meet or exceed their target RIT growth on NWEA and
75% of the 3™ graders will pass the IREAD-3".

During focus groups, school leaders and teachers reported that the Tindley Summit Academy utilized
multiple assessments that were given frequently throughout the school year, to measure student
growth. Examples of external assessments given at TSA, were: NWEA (3 times per year), ISTEP,
Dibels, and IREAD. Teachers also said they administer Network created Interim Assessments and
that they created and used many internal assessments to check for understanding, such as Exit tickets
and teacher made quizzes and tests.

According to teachers, there is a data analysis (data dive) conducted by each grade level team,
following every major standardized test at Tindley Summit Academy. During the data dive teachers
reported that they analyze data breaking it down from the highest to the lowest scores across grade
levels, looking for trends and patterns that indicate gaps in mastering the state standards and core
learning objectives. Teachers use the results of the data analysis to determine which standards to re-
teach. Teachers said they were able to focus on standards that had not been met by students, creating
mini-lessons to re-teach standards during the Do Now (morning work). They also said they could
modify the curriculum (scope and sequence) and re-teach standards during the Academic Enrichment
period from 4:00 PM to 5:00 PM each day or during Saturday School.

Teachers also assess and examine the data to determine which students will attend the Academic
Enrichment period and to form ability groups for differentiated grouping during literacy and math
blocks.

In conclusion, Tindley Summit Academy uses a comprehensive data analysis process to gather,
analyze, and use data from the assessment of learning standards and objectives, in order to drive and
improve instruction. The Site Team judged Tindley Summit Academy as meets in Standard 4.4.

Strengths:
Additional strength in support of Tindley Summit Academy meeting Standard 4.4:

* 2015 End of Year data showed that Tindley Summit Academy Scholars had more than 80%
growth on NWEA Math and 65% on NWEA reading. Summit also earned an 88% pass rate on
the 2015 IREAD-3, significantly outperforming boundary schools.

* School leaders said that winter 2015-2015 NWEA data was showing significant RIT growth in
many classes and several scholars were meeting or exceeding their projected RIT growth scores.
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4.5. Has the school developed adequate human resource systems and deployed its staff effectively?

Does not meet standard

The school presents significant concerns in two or more of the following areas: a) hiring

processes are not organized to support the success of new staff members; b) inefficient or
insufficient deployment of faculty and staff limits instructional time and capacity; c) faculty
and staff are not certified/trained in areas to which they are assigned; d) professional
development (PD) does not relate to demonstrated needs for instructional improvement; ¢)
PD is not determined through analyses of student attainment and improvement; f) the teacher
evaluation plan is not explicit and regularly implemented with a clear process and criteria.

Approaching standard The school presents significant concerns in one of the following areas: a) hiring processes are

not organized to support the success of new staff members; b) inefficient or insufficient
deployment of faculty and staff limits instructional time and capacity; c) faculty and staff are
not certified/trained in areas to which they are assigned; d) professional development (PD)
does not relate to demonstrated needs for instructional improvement; ¢) PD is not determined
through analyses of student attainment and improvement; f) the teacher evaluation plan is not
explicit and regularly implemented with a clear process and criteria.

4.5 Has the school developed adequate human resource systems and deployed its staff effectively?

Summary and Specific Commendations

The site visit team determined that Tindley Summit has comprehensive hiring processes that are
sufficiently organized and used to support the success of new staff members, and that there is a
formal teacher evaluation plan in place, that is sufficiently explicit and regularly implemented with
a clear process and criteria. The school produced evidence to support that the faculty and staff are
certified or trained in the areas where they are assigned to teach. Furthermore, the professional
development (PD) offered is related to demonstrated instructional and cultural needs of the school.
Although the team found that the school deploys a sufficient number of teaching faculty to
maximize instructional time and capacity, the site team was concerned about teacher turnover and
the multiple roles that are being juggled by the administrative staff.

Tindley Summit is a member of the Tindley Accelerated schools network, and as such, benefits
from the centralized network human resource system. The school produced a binder of evidence
which illustrate there is a multi-level hiring process at the school and network level that includes:
reviewing staff needs, posting advertisements of open positions, reviewing applications, checking
references, conducting interviews, teaching demonstrations, hiring and a new teacher orientation.

The evidence binder also contained information regarding the teacher evaluation. Teachers
reported and the site team saw evidence that there are weekly walkthroughs conducted by the
school leaders with feedback for continuous improvement. The site team also observed an
example of a teacher performance improvement plan including a sample of a teacher performance
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counseling report. The team concluded that the teacher performance plan possesses explicit
criteria and is implemented regularly to support teacher growth.

Teacher’s professional growth is further facilitated by the school’s professional development plan.
Teachers and staff reported that there are regular weekly professional development sessions every
Friday during the school year, and a three-week summer orientation prior to school beginning that
focuses on the Tindley overall Culture. The school leaders reported, and the site team saw
evidence that professional development topics are based on documented academic goals that
emerge from the school’s data.

In terms of staffing, Tindley Summit currently employs 20 full-time teachers and has one vacancy
for a teacher in third grade. A review of the teacher licenses and the teacher assignments revealed
that all teachers are licensed and assigned to the areas in which they are certified to teach.

One area of emerging concern for the school is the high teacher turnover. Virtually every
constituency interviewed during the site visit acknowledged that staff attrition is becoming a
problem. It was reported that seven teachers have left the school this year alone in part because of
being asked to “take on more responsibility” or to move to another position because some of the
positions (such as the counseling position) have been eliminated. Parents expressed frustration
over the potential disruption caused to the school by the high attrition rate of teachers, and they
expressed a desire to play a part in helping to retain teachers.

The site team had similar concerns regarding the deployment of the school’s administrative staff.
Particularly, the team is concerned about multiple roles played by school leaders. It is apparent
that one of the school’s co-principals assumes the role of compliance officer, in addition to being
an instructional leader. The other co-principal functions primarily as a Dean plus an instructional
leader. Parents expressed concern and the site team concurred this arrangement is not sustainable.
The school might consider additional administrative staff to avoid administrative burnout.

The aforementioned issues related to staffing produced much debate amongst the site team
regarding whether the school is sufficiently staffed to meet the high demands of the school culture.
In the end the site team concluded it was too early to form such judgment since the school is only
in its second year. Despite some reservation, the team concluded the school meets this standard.

Strengths:
Other strengths in support of Tindley Summit meeting this standard, include

Teachers said professional development decisions are determined by the school leaders and the
network Office of Academic Services (OAS) based on curriculum, achievement, and climate.
State-holders said there was an annual formal performance evaluation of every teacher.

All teachers were appropriately licensed and teaching in the areas which they were trained.

Areas For Improvement

All teachers expressed concern and fatigue at the length of the day for students (7:40-5:10 PM for
teachers).

Teachers also said they were asked to do many redundant tasks by the network, paperwork, etc.
and many had experienced burn out.
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* Teachers all praised the school leaders and said they worked harder than anyone they knew.

4.6. Is the school’s mission clearly understood by all stakeholders?

Does not meet standard The school presents significant concerns in both of the following areas: a) significant
disagreements exist among stakeholders about the school’s mission; b) there is a lack of
widespread knowledge and commitment to the intentions of the school’s mission.

Approaching standard The school presents significant concerns in one of the following areas: a) significant
disagreements exist among stakeholders about the school’s mission; b) there is a lack of
widespread knowledge and commitment to the intentions of the school’s mission.

4.6. Is the school’s mission clearly understood by all stakeholders?

Summary and Commendations:

The mission of Tindley Summit Academy is fully understood by all stakeholders, including the co-
principals, the teachers, parents, and students. The mission of the school is “to spark high levels of
achievement in children early in their scholastic careers, putting them on track for college acceptance
at the outset of their education.” Interviews with various constituents during the site visit clearly
indicated a thorough understanding of the mission.

Tindley Accelerated Schools has developed a city-wide reputation for its rigor and mission and
stakeholders from the co-principals down to the students said they were at the school because of an
attraction to the mission and reputation of the school and network. Evidence of an emerging
reputation can be discerned from the school’s dramatic enrollment this year. The school’s enrollment
more than doubled this year jumping from 120 students last year to approximately 291 this year.

Teacher focus groups conducted during the site visit indicated that all teachers could articulate the
mission. Further, teachers noted that they upheld the mission through classroom practices, including
instruction, the rigorous accelerated curriculum development, and through holding students to
extremely high expectations. Teachers also noted that the mission was communicated to all
stakeholders in various ways, such as newsletters, hallway postings, direct communication from the
administration, commitment contracts, handbooks, and special parent and community events.

The mission is also clearly depicted in the organization of the long-school day and in the extra support
provided to students to help spark high levels of achievement. Parents vigorously defended the
school’s long hours and pledged unwavering support for the school’s mission. Students also could
recite key components of the mission and noted their buy in to the school’s goal of “college or die.”

Based on the high visibility of the mission throughout the site visit process, the site visit team
concludes that Tindley Summit Academy meets the standard in this area.

Strengths:
Other strengths in support of Tindley Summit Academy meeting this standard, include:

* The school is intentional about teaching its mission to all state-holders
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* All state-holders were able to mention the school’s mission. Students in particular stated “College
or Die.”
* Parents unanimously support the mission and teachers indicate full buy-in

Areas For Improvement
* None noted

4.7. Is the school climate conducive to student and staff success?

Does not meet standard The school presents significant concerns in two or more of the following areas with no
evidence of a credible plan to address them: a) The school does not have clearly stated rules
that enforce positive behavior; b) the school’s discipline approach does not possess high
expectations for student behavior; ¢) interactions between faculty and students are
disrespectful and/or unsupportive and there are non-existing or unclear processes for
resolution of conflicts; d) interactions between faculty and administration are unprofessional
and/or unproductive.

Approaching standard The school presents significant concerns in one of the following areas with no evidence of a
credible plan to address it: a) The school does not have clearly stated rules that enforce
positive behavior; b) the school’s discipline approach does not possess high expectations for
student behavior; ¢) interactions between faculty and students are disrespectful and/or
unsupportive and there are non-existing or unclear processes for resolution of conflicts; d)
interactions between faculty and administration are unprofessional and /or unproductive.

4.7. Is the school climate conducive to student and staff success?

Summary and Commendations:

The site team saw overwhelming evidence to conclude that the school climate at Tindley Summit
Academy’s is conducive to student and staff success. Tindley Summit Academy has a very strong
and rigorous behavioral management system, which is designed to reinforce and support the
school’s overall culture and climate. The site team found strong evidence the school has clearly
stated rules that enforces positive behavior and that they are generally implemented with fidelity
throughout the building. Strict rules include: no touching, sitting in STAR during classroom
interactions (Sit-up, Track the speaker, Active listening, and Respectful interactions), and the
traditional bubbles and duck-tails, a coded school-specific way to ensure students walk with their
hands behind their backs and be quiet in the hallways.

The site team also saw evidence the school has a tiered, color-coded behavioral system (Red =
there is an issue; Yellow = warning; Green = ready to learn; Blue = excellence; Black = Summit;
and Quasar = above the clouds). During focus group interviews, students could recite the levels
and tell site team members what each means. To promote positive behavior, all students who
reach a black or quasar level receive a “shout out” at the end of each school day. The school
leaders also noted that the teachers utilize a redirect system to get students back on task and the
referral system to minimize loss of instructional time.
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The school leaders reported the classroom Dojo application is implemented in 70 to 80% of all
classrooms. This app allows teachers to communicate reports of student behaviors to parents and
guardians in real time. The parents expressed their appreciation for the ability to monitor their
children’s behavior and to communicate directly with the teachers throughout the school day using
this app.

The school is intentional about cultivating a scholar identity amongst the students and refers to
students as scholars. There is also deliberateness in teaching the expected behaviors to all
stakeholders. In addition to the rules being posted in the handbook, the school offers a
kindergarten boot camp to teach incoming students and have them practice the behaviors expected
at the school. All students are taught and are required to practice the expected behaviors during the
first few weeks of school, and teachers are expected to reteach and reinforce the expected
behaviors throughout the school year. During focus group interviews, students noted, “Teachers
repeatedly teach us how to act. The teachers treat us all equally. The rules are too strict but
teachers help us get a great education and reach the top of the mountain.” The site team saw
behavioral expectations posted in all classrooms.

The school is also intentional about partnering and engaging parents in becoming a part of the
overall school culture. Parents receive a copy of the handbook and are expected to sign
acknowledging receipt and that they understand the expectations. Parents are also asked to
volunteer a minimum of 50 hours to the school each year. The school also conducts several on-
going open houses for students and parents since enrollment continues throughout the school year.
The principal note that parents are able to see a video of morning meeting during these open
houses so they have a sense of what the school culture is like. Tindley Summit Academy also has
some particular buzz phrases that are commonly shared and understood among constituents, which
are designed to promote the school’s collaborative culture. These phrases include: “It takes a full
village,” “All hands on deck,” and “Many hands make light work.”

The students could also easily recite the school’s core values: Respect, honesty, compassion,
teamwork, integrity, effort, and leadership. The site team saw these values posted in every
classroom and throughout the building. The school leader also noted that these values are
referenced during the discipline process.

In teacher focus groups, all of those interviewed reported no problem with student behavior. They
lauded the high expectations and noted the school has a culture unlike any other school they had
worked in the past.

During classroom observations and the site visit, the site visit team observed interactions between
faculty and students that were respectful and supportive. During the morning arrival, the principals
were present, greeting and hugging students in the hallways, and facilitating the morning
meetings. All students interviewed indicated positive relationships with the teachers and the
school leaders.

The site visit team witnessed many interactions between faculty and administration that were
professional and constructive. Many teachers reported very positive relationships with the
principals.

In weighing all the evidence related to the school climate being conducive to student and staff
success, the site visit team concluded that the school meets this standard.
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Strengths:
Other strengths in support of Tindley Summit Academy meeting this standard, include:

* The school has established an effective institutionalized school culture that is lauded by
stakeholders especially parents and teachers.

* The school has developed an identity as a structured, regimented, disciple-focused learning
environment that fosters high-quality student achievement.

* The site-team saw evidence of rules and consequences posted in every classroom. Students were
also able to chant the rules to the site team.

* The school has adopted a holistic approach to education focused on wellness and mindfulness to
foster self-confidence, self-discipline and calmness through mediation, martial arts, and core
values.

* The school has established seven core values, which are posted in every classroom. Students are
able to associate these values with particular colors and levels of behavior and know what each
one symbolizes.

Areas For Improvement

e None noted

4.8. Is ongoing communication with students and parents clear and helpful?

Does not meet standard The school presents significant concerns in two or more of the following areas: a) there is a
lack of active and ongoing communication between the school and parents; b) school
communication is neither timely nor relevant to the parental concerns; ¢) student academic
progress and achievement reports are not clearly reported and/or misunderstood; d) the
school’s communication methods are not well-designed to meet the needs of a diverse set of
parents (e.g., not communicating in parents’ native languages, communicating only in writing
when many parents cannot read, holding meetings at inconvenient times for parents).

Approaching standard The school presents significant concerns in one of the following areas: a) there is a lack of
active and ongoing communication between the school and parents; b) school communication
is neither timely nor relevant to the parental concerns; c¢) student academic progress and
achievement reports are not clearly reported and/or misunderstood; d) the school’s
communication methods are not well-designed to meet the needs of a diverse set of parents
(e.g., not communicating in parents’ native languages, communicating only in writing when
many parents cannot read, holding meetings at inconvenient times for parents).

4.8 Is ongoing communication with students and parents clear and helpful?

Summary and Specific Commendations:
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Strengths

The ongoing communication with students and parents is clear and helpful at Tindley Summit
Academy. All stakeholders reported that the school has a comprehensive system to
communicate with students and parents.

During focus group interviews, parents reported fully understanding the reports produced by
the school and sent home; they also lauded the quality and frequency of communications from
the school. In the words of one parent, “if you don’t know what is going on at this school, its
because you don’t want to know.” Another parent added, “This school is light years ahead in
its communication when compared to other schools.”

The school uses a variety of communication tools to disseminate information to the parents.
These include: text messages, phone calls, emails, face-to-face contact when dropping off and
picking up students, automated alerts, bi-weekly newsletters, flyers, classroom dojos and
letters home. The school also has a white board conspicuously placed at the front of the
building and regularly posts information that parents can peruse during student drop off or
pick up. In addition, all teachers are expected to log a minimum of 10 parent contacts each
week.

School leaders said that weekly progress reports are disseminated to parents. Report cards are
also issued every nine weeks. Parents noted the reports are clear, concise, and easily
understood; they also allow for considerable detail regarding student performance.

Tindley Summit Academy also sponsors a Parent University to instruct parents on topics
relevant to their child’s academic success. Parents describe the purpose of this event as, “to
teach us the science behind what they are doing.” The school leaders also noted the school
regularly provides scripted lessons from DIBELS for parents to work at home with their
children

A preponderance of evidence observed and received by the site team supports a conclusion
that there is a comprehensive communication system at the school. This is one of the school’s
important strengths, and, therefore, the site visit team has determined that Tindley Summit
Academy meets this standard.

Other strengths in support of Tindley Summit Academy meeting this standard, include:

Parents overwhelmingly lauded the communication they receive from the school. Text messages,
regular emails weekly progress reports, automated messages, and classroom dojo were cited by
parents as examples.

Parents also praised the school leaders for being open, available, and knowledgeable of every
student in school.

Areas For Improvement

Teachers said there were many announcements over the intercom system during the Academic
Enrichment period which is disruptive and lessons the effectiveness of this enrichment period.



School Organizational Solutions, LLC Tindley Summit Academy December 14, 2015
Second Year Charter Review

4.9. Do the school’s special education files demonstrate that it is in legal compliance and that it is moving
toward best practice?

Does not meet standard Does not meet standard - The school’s special education files present concerns in two or

more of the following areas: (a) services outlined within Individualized Education Plans
(IEPs) do not adequately match the exceptional needs of the student; (b) each need identified
within the IEP does not have a corresponding goal and plan for assessment; (¢) all goals are
not rigorous or based on state or national learning standards; (d) evidence does not
demonstrate that goals have evolved each year as the student developed; (e) specifically
designed curriculum is not outlined.

Approaching standard Approaching standard — The school’s special education files present concerns in one of the
following areas: (a) services outlined within Individualized Education Plans (IEPs) do not
adequately match the exceptional needs of the student; (b) each need identified within the
IEP does not have a corresponding goal and plan for assessment; (c) all goals are not rigorous
or based on state or national learning standards; (d) evidence does not demonstrate that goals
have evolved each year as the student developed; (e) specifically designed curriculum is not
outlined.

4.9. Do the school’s special education files demonstrate that it is in legal compliance and that
it is moving toward best practice?

Summary and Specific Commendations:

Tindley Summit reported 27 students with disabilities (SWDs) at the time of the site visit.
This represents 9% of the total school enrollment. A comprehensive review was
conducted on 45% of the special education files. This review provided critical
information regarding general trends in the documentation and delivery of special
education services at the school. Tindley Summit was found to have instituted numerous
systems in compliance with state and federal mandates regarding special education. The
preponderance of evidence here led the site team to conclude that the school meets this
standard.

Strengths:
Additional strengths in support of Tindley Summit meeting this standard, include:

The special education files were neat and organized and in a locked file cabinet.

Tindley Summit has policy and procedure guidelines for special education that is
provided by the network.

The school utilizes the state electronic IEP system so that all legally required topics are
included.

Special education staff was present during the file review and readily answered questions
concerning students and/or school procedures.

The three special education personnel were observed working with SWDs. They were
knowledgeable of students’ strengths, needs, and interests. These staff members were
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professional and energetic about their responsibilities. The students were respectful, on
task, and enjoyed working with their teachers.

Areas of Improvement:

*  When writing SMART goals the school must ensure that goals reference state standards
and are rigorous with an expectation of 1.5 to 2.0 years of growth. It is important to avoid
blanket measures of 75% or 80%.

*  One file of the 45% randomly reviewed was found to be noncompliant. An annual case
conference should have been held on or before 8/6/2015 but was not. A manifestation
determination review (MDR) was convened on 9/17/2015 without a current IEP.

* The site team is concerned with the limited experience of the special education staff at
this school. They should consider weekly meetings with this staff to develop lesson plans
and learning strategies for instruction and IEP/ development

e The site team observed recommendations of a FBA, BIP and /or mental health services in
the educational evaluation by the school psychologist. There was a lack of evidence of
follow through noted in the initial [EP

4.10. Is the school fulfilling its legal obligation related to access and services to students with limited English
proficiency?

Does not meet standard The school is not fulfilling its legal obligations regarding ESL students, and requires
substantial improvement in order to achieve conditions such as the following: appropriate
staff have a clear understanding of current legislation, research and effective practices
relating to the provision of ESL services; relationships with students, parents, and external
providers that are well-managed and comply with law and regulation.

Approaching standard The school is not yet completely fulfilling all of its legal obligations regarding ESL students,
and requires some (but not considerable) improvement to fully achieve conditions such as the
following: appropriate staff have a clear understanding of current legislation, research and
effective practices relating to the provision of ESL services; relationships with students,
parents, and external providers that are well-managed and comply with law and regulation.

4.10. Is the school fulfilling its legal obligation related to access and services to students with
limited English proficiency?

Summary and Specific Commendations:

Tindley Summit reported an enrollment of 14 ESL students at the time of the site visit. This
represents 5% of the total school enrollment. To assess this standard the site team examined
evidence of a process in place that would easily facilitate services to such students in a timely
and legal way. Three files were reviewed. This represents 21% of the total ESL files for the
school. All files were found to be compliant. They included all required state and federally
required components including: home language survey, documentation of WIDA testing and
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results, an Individual Language Plan (ILP), and letter of notice to the parents. The
preponderance of evidence here led the site team to conclude that the school meets this standard.

Strengths:
Additional strengths in support of Tindley Summit meeting this standard, include:

* There were policy and procedure guidelines for ESL students that Principal Beavers had
created. The IDOE English Learner Guidebook is also available online with samples of
required documents.

*  Within the policy and procedures guidelines there was evidence of classroom teacher
supports strategies for ESL students.

* The site team observed evidence of translated notices to families.

Areas For Improvement:

*  English language learners are a growing population at this school and consideration
should be given to hiring an ESL teacher.



