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INDIANAPOLIS MAYOR’S OFFICE
FOURTH YEAR CHARTER REVIEW

TINDLEY PREPARATORY ACADEMY

December 16, 2015

The Indianapolis Mayor’s Office Fourth Year Charter Review is designed to assess

the extent to which a school is meeting the standards for renewal during the Fourth year of its
charter term. The Fourth Year Review Protocol is based on the Mayor’s Performance
Framework, which is used to determine a school’s success relative to a common set of
indicators, as well as to school-based goals.

Consistent with the Indianapolis Mayor’s Office Performance Framework, the following core
question and sub-questions are examined to determine a school’s success:

1. Is the school providing the appropriate conditions for success?

4.1. Does the school have a high-quality curriculum and supporting materials for
each grade?

4.2. Are the teaching processes (pedagogies) consistent with the school’s mission?

4.3. For secondary students, does the school provide sufficient guidance on and support
and preparation for post-secondary options?

4.4. Does the school effectively use learning standards and assessments to inform and
improve instruction?

4.5. Has the school developed adequate human resource systems and deployed its
staff effectively?

4.6. Is the school’s mission clearly understood by all stakeholders?

4.7. Is the school climate conducive to student and staff success?

4.8. Is ongoing communication with students and parents clear and helpful?

4.9 Is the school fulfilling its legal obligations related to access and services to students
with special needs?

4.10 Is the school fulfilling its legal obligations related to access and services to students
with limited English proficiency?
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In compliance with the Mayor’s Office Accountability framework, Tindley Preparatory
Academy engaged School Organizational Solutions (SOS) to conduct the site visit in their
Second year of operation under the auspices of the Mayor of Indianapolis. The purpose is to
present the school and the Mayor’s Office a professional judgment on conditions and practices at
the school, which are best provided through an external perspective. The Fourth Year Charter
Review site visit uses multiple sources of evidence to understand the school’s performance.
Evidence collection begins before the visit with the review of key documents and continues on-
site through additional document review, classroom visits and interviews with any number of
stakeholders.

Findings provided by the site visit team can be used to celebrate what the school is doing well
and prioritize its areas for improvement in preparation for renewal. It is the task of the site visit
team to report on the following pre-identified aspects of the Performance Framework and to
assist the Mayor’s Office in its completion of the Second Year Charter Review Protocol: Core
Question 4 and all of its sub-questions (4.1-4.10).

Responses to Core Question 1 and all of its sub-questions (1.1-1.4), Core Question 2 and all of
its sub-questions 2.1, 2.2 and 2.4 and Core Question 3 and all of its sub-questions (3.1-3.3),
will be completed by the Mayor’s Office.

The outcome of the Fourth Year Charter Review will provide the school with a written report
that includes a judgment and supporting evidence on various aspects of the school, based on a
rubric of indicators developed for the core question number four and its sub-questions as outlined
in the Performance Framework above. The assessment system utilizes the following judgments:

Aiiroachini standard
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Introduction

On December 16, 2015, three site visitors, Dr. Terrence Harewood, Mrs. Cheryl McLaughlin,
and Mrs. Lucy Witte, conducted the 2015 Fourth Year Review of the Tindley Preparatory
Academy.

Tindley Preparatory Academy is an all-boys college preparatory charter school currently serving
students in grades 5-8. It is in its fourth year of operation as a Mayor’s Charter School in
Indianapolis, Indiana.

Tindley Preparatory Academy opened in 2012 as the first middle school and exclusively single-
gendered school organized by the Tindley Accelerated Schools. The school strives to “provide a
powerful learning experience that intellectually engages, inspires, and spurs academic
achievement through a challenging and interactive curriculum.” Like schools in the other
Tindley Accelerated Schools network, Tindley Prep employs the rigorous accelerated curriculum
framework and demands high behavioral expectations for its scholars.

Tindley Preparatory Academy is rated as an “A” school on the Indiana schools statewide grade
report. The school has an enrollment target of 350 students and currently has 220 students
enrolled.

This report represents an evaluation about performance in each of the standards and indicators
that are the responsibility of School Organizational Solutions to evaluate for this particular
school. These indicators: 4.1, 4.2,4.4,4.5,4.6,4.7,4.8. 4.9, and 4.10 are outlined in the
Mayor’s Performance Framework.

The School Organizational Site team engaged in a number of evidence-gathering activities. The
focus of this site visit was to gauge perceptions of key stakeholders at the school in relation to
the areas of the performance framework that are part of this evaluation. The team conducted
focus group discussions with students, teachers, parents, special education teachers, parents,
students, ELL teachers, parents, students, and school administrators. Site team members spent a
day observing all classrooms and teachers prior to the site visit. A site team member with
extensive special education experience spent a day reviewing special education files and ELL
files prior to the site visit.
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SUMMARY OF FINDINGS

TINDLEY PREPARATORY ACADEMY

Core Question 4: Is the school providing the appropriate conditions for success? FINDING

4.1. Does the school have a high-quality curriculum and supporting materials for each grade?

4.2. Are the teaching processes (pedagogies) consistent with the school’s mission?

4.4. Does the school effectively use learning standards and assessments to inform and improve
instruction?

4.5. Has the school developed adequate human resource systems and deployed its staff effectively?

4.6. Is the school’s mission clearly understood by all stakeholders?

4.7. Is the school climate conducive to student and staff success?

4.8. Is ongoing communication with students and parents clear and helpful?

4.9 Is the school fulfilling its legal obligations related to access and services to students with Approaching
special needs? standard

4.10 Is the school fulfilling its legal obligations related to access and services to students with
limited English proficiency?
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FINDINGS, INDICATORS AND EVIDENCE

TINDLEY PREPARATORY ACADEMY

Core Question 4: Is the school providing the appropriate conditions for success?

4.1. Does the school have a high-quality curriculum and supporting materials for each grade?

Does not meet standard The school presents significant concerns in two or more of the following areas: a) the
curriculum does not align with the state standards; b) the school does not conduct systematic
reviews of its curriculum to identify gaps based on student performance; ¢) the school does
not regularly review scope and sequence to ensure presentation of content in time for testing;
d) the sequence of topics across grade levels and content areas does not focus on core
(prioritized) learning objectives; ¢) the staff lacks understanding and/or consensus as to how
the curriculum documents and related program materials are used to effectively deliver
instruction; f) there is a lack of programs and materials available to deliver the curriculum
effectively.

Approaching standard The school presents significant concerns in one of the following areas: a) the curriculum does
not align with the state standards; b) the school does not conduct systematic reviews of its
curriculum to identify gaps based on student performance; ¢) the school does not regularly
review scope and sequence to ensure presentation of content in time for testing; d) the
sequence of topics across grade levels and content areas does not focus on core (prioritized)
learning objectives; e) the staff lacks understanding and/or consensus as to how the
curriculum documents and related program materials are used to effectively deliver
instruction; f) there is a lack of programs and materials available to deliver the curriculum
effectively.

4.1. Does the school have a high-quality curriculum and supporting materials for each
grade?

Summary and Specific Commendations:

Tindley Preparatory Academy is an all-male, single-gender middle school that is part of
the Tindley Accelerated Schools, a network of six schools operating in the eastside of
Indianapolis. The schools each have individual character but share common network
core values, which are managed and controlled at the network level. Among these core
values, is the accelerated curriculum, a model where students are learning at least one
grade level ahead of their traditional age-based grade level.

The Site Team learned the curriculum is developed at the network level and uploaded and
housed online via the Rubicon Atlas Curriculum Mapping management tool. Atlas serves
as both an online repository for the network as well as a process that enables
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collaborative and systematic curriculum review. A review by the site team revealed
evidence that the curriculum map is up-to-date and aligned to both Common Core and
Indiana academic standards. The team also learned the curriculum is reviewed annually
at the network level, although teachers reported they have very little input in the
curriculum review process.

Further evidence was provided by the school documenting that a rigid scope and
sequence and pacing guides are included in the online resources. Teachers are expected to
follow this scope and sequence with fidelity and are not allowed to modify it at any time,
even if students do not fully grasp certain learning objectives. They are expected to
reteach such standards and objectives during special periods such as during morning
work, enrichment periods at the end of the day, or during Saturday school.

While the curriculum resources on the Atlas repository include standards-based unit plans
and lesson plans, teachers are required to post their own lesson plans (learning ladders) to
the site for review and “feed-forward” by the administrative team. The network also
randomly selects particular lesson plans for review and provides “feed-forward” to both
the school and the individual teacher.

In terms of resources, teachers reported they have more than ample resources they need
to deliver the curriculum according to its design. The school leader described a variety of
texts that are both challenging and culturally relevant to the “young men” at the school.
Teachers indicated a clear understanding of how to implement the materials to drive
student learning. Classroom observations made as part of the site visit indicated that the
curriculum was aligned with state standards in all classrooms. The site team also saw
evidence of available technological resources including Smart boards in each classroom,
which were widely utilized by teachers.

Evidence of the high quality curriculum may also be gleaned from the school’s consistent
A rating according to the Indiana A through F grading system. As the school continues to
demonstrate such excellence, leveraging teacher expertise to systematically review and
modify standards to meet student needs might be beneficial. Nonetheless, the site visit
team found overwhelming evidence to indicate that the school has met the standard.

Strengths:
Additional strengths in support of Tindley Prep meeting this standard, include:

e The Atlas learning management software includes the complete curriculum map,
scope and sequence, pacing guides, exemplary lesson plan templates, learning
ladders, and sample unit guides.

e Teaching staff reported they learn to use online curriculum software program during
the three weeks of orientation.

e Teachers turn in the weekly deliverables including: lesson plans, content learning
ladders, assessments, syllabi, A.E lesson plans, bloggers, call logs.

e Network reviews scope and sequence annually. Programs and materials were ample
for delivering the curriculum as designed.
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Area For Improvement:

e Some teachers said they would like to be able to use textbooks in appropriate content

arcas.

4.2. Are the teaching processes (pedagogies) consistent with the school’s mission?

Does not meet standard

The school presents significant concerns in two or more of the following areas: a) the
curriculum is not implemented in the majority of classrooms according to its design; b) as
delivered, instruction is not focused on core learning objectives; ¢) the pace of
instruction/lessons and content delivery lacks the appropriate rigor and challenge; d)
instructional activities lack variety and/or limited use of differentiated strategies to engage a
wide range of student interests, abilities and learning needs; e) staff do not receive feedback
on instructional practices.

Approaching standard

The school presents significant concerns in one of the following areas: a) the
curriculum is not implemented in the majority of classrooms according to its
design; b) as delivered, instruction is not focused on core learning objectives;
¢) the pace of instruction/lessons and content delivery lacks the appropriate
rigor and challenge; d) instructional activities lack variety and/or limited use
of differentiated strategies to engage a wide range of student interests,
abilities and learning needs; e) staff do not receive feedback on instructional
ractices.

4.2 Are the teaching processes (pedagogies) consistent with the school’s mission?

Summary and Specific Commendations:

According to information provided on the website of the Mayor of Indianapolis’ Office of
Education Innovation (http://oei.indy.gov/tindley-preparatory-academy-2/), Tindley
Preparatory Academy is “designed to help young urban boys become successful scholars
regardless of their past academic performance.”

The school’s website (http://www.tindleyprep.org/) adds, “Tindley Prep offers a unique
curriculum focused on building scholar identity through a combination of rituals, routines,
presentations, and many one-on-one conversations with students. Through accelerated
classroom learning and character education, we empower boys to become successful
scholars, preparing them for the rigors of high school and college opportunities.”

The site review included a number of evidence collecting activities in search of evidence to
document such claims. An observation of each classroom, a review of evidence provided by
the school, as well as in-depth focus group interviews with a variety of stakeholders provided
the site team with valuable information in which to consider whether “the school exhibits the
following characteristics: a) the curriculum is implemented in the majority of classrooms
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according to its design; b) as delivered, instruction is focused on core learning objectives; )
the pace of instruction/lessons and content delivery possesses the appropriate rigor and
challenge; d) instructional activities possess variety and/or use of differentiated strategies to
engage a wide range of student interests, abilities and learning needs; e) supplies sufficient
feedback to staff on instructional practices.”

To evaluate the efficacy of the learning experiences witnessed during the classroom
observations, documented by the school, and described by the stakeholders, the site team
compared the evidence collected to descriptions of the tenets of the accelerated curriculum
model posted on the website for the Center for Accelerated Learning
(http://www.alcenter.com/whatisal.html). According to the site, in order for optimal learning
to occur classroom environments must possess the following:

e A Positive Learning Environment. People learn best in a positive physical, emotional,
and social environment, one that is both relaxed and stimulating. A sense of
wholeness, safety, interest, and enjoyment is essential for optimizing human learning.

e Total Learner Involvement. People learn best when they are totally and actively
involved and take full responsibility for their own learning. Learning is not a
spectator sport but a participatory one. Knowledge is not something a learner
passively absorbs, but something a learner actively creates. Thus A.L. tends to be
more activity-based rather than materials-based or presentations-based.

e C(Collaboration Among Learners. People generally learn best in an environment of
collaboration. All good learning tends to be social. Whereas traditional learning
emphasizes competition between isolated individuals, A.L. emphasizes collaboration
between learners in a learning community.

e Variety That Appeals To All Learning Styles. People learn best when they have a rich
variety of learning options that allows them to use all their senses and exercise their
preferred learning style. Rather than thinking of a learning program as a one-dish
meal, A.L. thinks of it as a results-driven, learner-centered smorgasbord.

e Contextual Learning. People learn best in context. Facts and skills learned in isolation
are hard to absorb and quick to evaporate. The best learning comes from doing the
work itself in a continual process of "real-world" immersion, feedback, reflection,
evaluation, and reimmersion.

Many of the practices observed and described by stakeholders match this framework. In general,
the site team found that the school posses a positive learning environment, that is characterized
by safe and orderly classrooms, rigorous, varied, participatory, and collaborative learning
experiences.

Classroom interactions between and among students and staff were cordial and professional.
The site team saw no loss in class time due to interruptions or behavioral infractions. During
focus group interviews, all students reported feeling safe in the school. They repeatedly
described how much the teachers care about them. In describing one teacher, one student noted,
“she is responsible for helping me to be the man I am becoming today.”

Rigor was observed in 100% of the classes as the model requires students to be working at least
one grade level ahead. . For example, fifth grade students were observed adding and subtracting
like and unlike fractions (Indiana grade six standards, 6.C.1, 6.C.2, 6.C.3, 6.C.4) using chants to
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learn the particular formula. In unison students recited allowed, "If adding or subtracting is your
aim, the bottom numbers must be the same. Change the bottom using multiply or divide, but the
same on the top must be applied. And don' forget to simplify. Before its time to say goodbye.”
The variety of facilitative strategies witnessed in the classroom kept students actively engaged as
participants in their own learning as the site team recorded 95% of the students actively engaged
during classroom observations. Students also described their work as challenging and noted the
flexibility the teachers pushing them beyond what they are studying. “Teachers teach fast, you
have to pay attention. They really help you to reach your goals. If the teachers fell like we have
it, they teach us a grade or two even higher,” students remarked. The students continuously cited
the rigorous academic program as what they liked most about the school. Students also boasted
about taking biology in seventh grade, and algebra and physics in eighth grade.

Collaborative learning was also witnessed in 60 percent of the classrooms. Students were
observed working together in small groups to solve problems and then show their learning in
whole-group discussion on the white board. The site team also observed instruction being
differentiated by process and product in 50% of the classrooms. The school leader described and
the site team saw evidence of

Teachers were observed frequently circulating the classroom, perusing student work, checking
for understanding or confusions and providing formative feedback.

In general, pedagogical practices at Tindley Preparatory Academy were aligned with the key
tenets of accelerated learning, which is central to the mission of the school. The site visit team
found sufficient evidence to conclude that the school has met the standard.

Strengths:
Other strengths in support of Tindley Preparatory Academy meeting this standard, include:

e C(Classroom observations showed that the curriculum was implemented in all
classrooms according to its design and focused on learning objectives.

e Site team members observed challenging and rigorous content in all classrooms.

e Students described a differentiated instructional practice used by teachers. For
example, in one classroom students are divided into three math groups: Algebraic All
Stars; math computators, and math magnificos . Students receive challenging math
problems based on their ability group.

Areas for Improvement:
e None noted

4.3. For secondary students, does the school provide sufficient guidance on and support preparation for
post-secondary options?

Does not meet standard The school presents significant concerns in two or more of the following areas: a) the
school’s academic program lacks challenging coursework (e.g., Advanced Placement
courses, internships, independent study) to prepare students for rigorous post-secondary
opportunities; b) lack of high expectations to motivate and prepare students for post-
secondary academic opportunities; ¢) insufficient material resources and personnel guidance
available to inform students of post-secondary options; d) limited opportunities for
extracurricular engagement and activities (e.g., athletics, academic clubs, vocational) to
increase post-secondary options; ¢) the school does not meet Indiana Core 40 graduation
standard requirements.

Approaching standard The school presents significant concerns in one of the following areas: a) the school’s
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academic program lacks challenging coursework (e.g., Advanced Placement courses,
internships, independent study) to prepare students for rigorous post-secondary opportunities;
b) lack of high expectations to motivate and prepare students for post-secondary academic
opportunities; ¢) insufficient material resources and personnel guidance available to inform
students of post-secondary options; d) limited opportunities for extracurricular engagement
and activities ( e.g., athletics, academic clubs, vocational) to increase post-secondary options;
e) the school does not meet Indiana Core 40 graduation standard requirements.

Meets standard

The school: a) has challenging coursework (e.g., Advanced Placement courses, internships,
independent study) to prepare students for rigorous post-secondary opportunities; b) has high
expectations to motivate and prepare students for post-secondary academic opportunities; c)
has sufficient material resources and personnel guidance available to inform students of post-
secondary options; d) presents opportunities for extracurricular engagement and activities
(e.g., athletics, academic clubs, vocational) to increase post-secondary options; €) meets or
exceeds Indiana Core 40 graduation standard requirements.

e NOT APPLICABLE SINCE THIS IS NOT A HIGH SCHOOL

4.4. Does the school effectively use learning standards and assessments to inform and improve instruction?

Does not meet standard

The school presents significant concerns in two or more of the following areas: a)
standardized and/or classroom assessments are not accurate or useful measures of established
learning standards/objectives; b) assessment results are not received by classroom teachers in
a timely or useful manner to influence instructional decisions; ¢) assessments lack sufficient
variety to guide instruction for a wide range of student learning abilities; d) there is limited
frequency or use of assessments to inform instructional decisions effectively; e) assessment
results are not used to guide instruction or make adjustments to curriculum.

Approaching standard

The school presents significant concerns in one of the following areas: a) standardized and/or
classroom assessments are not accurate or useful measures of established learning
standards/objectives; b) assessment results are not received by classroom teachers in a timely
or useful manner to influence instructional decisions; ¢) assessments lack sufficient variety to
guide instruction for a wide range of student learning abilities; d) there is limited frequency
or use of assessments to inform instructional decisions effectively; e) assessment results are
not used to guide instruction or make adjustments to curriculum.

4.4. Does the school effectively use learning standards and assessments to inform and improve
instruction?

Summary and Specific Commendations:

Tindley Preparatory Academy is effectively using learning standards and assessments to
inform and improve instruction. The school administers a number of standardized tests,
network interim assessments, and other formative assessments that provide the school an
abundance of information on student academic performance. The school effectively uses
assessments in a routine manner to guide make instructional modifications and
adjustments during specific academic enrichment periods.
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The school is known for its data-driven process. Teachers and the school leadership
mentioned an extensive array of assessment tools that are currently used, including:
ISTEP, NWEA (three (3) times a year), network Interim assessments four (4) times a
year, and Acuity. Teachers also report giving weekly quizzes, unit tests, making informal
observations, asking probing questions as some of the other methods of assessment
student learning.

During focus group interviews, teachers reported a process by which they regularly
review data in order to develop their learning ladders (lesson plans). “Data dives” are
conducted following each major assessment. The school is organized around seven
required academic periods and an eight period, labeled Academic Enhancement (AE),
required for students whose are not meeting academic standards, and optional for
students who want to further accelerate their learning. Data from the various assessments
is used to determine who needs to attend AE, and which specific standards or lesson
objectives need to be retaught. Teachers also reported using the data to determine what
objectives need to be addressed during morning work (DO NOW), or during Saturday
School.

Despite having the flexibility to develop unit and lesson plans, teachers desired more
autonomy in adapting the curriculum in response to students’ academic performance.
They reported that the DO NOW, AE, and Saturday school were insufficient and wished
the network granted greater flexibility to be responsive to students’ needs during the
regular school day.

The school also effectively uses data to make broad school-wide modifications. The
school leader produced a document that identified the school’s 2015-16 school specific
goals, including mini goals and ways progress monitoring will be monitored. Among
those items included on the document, the lists: 75% of goals met on NWEA English
Language Arts (ELA); 75% of goals met on NWEA Math; 100% Proficiency on PreReqs
by 9/25/2015. Mini goals related to Math included: 80% average on each interim
assessment; 60% or more scholars reach NWEA goals on test 2, and 100% of scholars
who aren’t meeting goals have academic enhancement (AE), regardless of course grade.

A binder of evidence also showed how the school evaluated its academic program,
culture and operating systems during 2014-2015. The document listed what the school
did well, what needs to change and specific SMART school wide goals for the year, for
example, 65% of scholars will meet exceed their projected RIT growth in ELA for the
upcoming school year. The site team saw evidence of these goals being addressed this
academic year.

In conclusion, the site team concluded Tindley Preparatory Academy effectively uses a
wide variety of assessments to measure student performance and make adjustments to
instruction. The assessments are of sufficient variety and are used frequently in a timely
manner to inform instructional decisions effectively. Therefore, the site visit team
concludes that the school meets this standard.
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Strengths:
Other strengths in support of Tindley Preparatory Academy meeting this standard, include:

School leader described a variety of standard tests and formative assessments used by
the school. For example, students take NWEA three times per year; Interim
assessments, four times per year; and the Acuity Diagnostic test, once per year.
Teachers also give weekly quizzes and there’s a unit exam every three to four weeks.
The school also recently implemented aggressive monitoring following each unit of
major assessment and the strategy assessment term charting.

Site team also saw evidence of teachers using probing questions and other checks for
understanding to monitor the learning environment.

The Assistant principal of academics disseminates data following each major
standardized assessment. A color-coded card signifying grade level is made for each
student with students score (and growth or decline) on the card. These cards are
placed on the walls in categories of “above grade level,” “at grade level,” and “below
grade level.”

The Assistant principal of academics gives each student an individual data tracker.
The student is responsible for keeping their data tracker updated and current to ensure
students become responsible for their own academic success.

School has a data room where all students’ data is visible and available to teachers.
Teachers reported that they are required to enter a minimum of three grades per week
in the Gradebook, which is monitored bi-weekly.

Teachers use data following the major test to identify gaps in the curriculum and re-
teach during the DO NOW and AE (Academic Enhancement) period.

Areas of Improvement:

None noted

4.5. Has the school developed adequate human resource systems and deployed its staff effectively?

Does not meet standard The school presents significant concerns in two or more of the following areas: a) hiring

processes are not organized to support the success of new staff members; b) inefficient or
insufficient deployment of faculty and staff limits instructional time and capacity; c) faculty
and staff are not certified/trained in areas to which they are assigned; d) professional

development (PD) does not relate to demonstrated needs for instructional improvement; ¢)

evaluation plan is not explicit and regularly implemented with a clear process and criteria.

Approaching standard

not organized to support the success of new staff members; b) inefficient or insufficient

not certified/trained in areas to which they are assigned; d) professional development (PD)

explicit and regularly implemented with a clear process and criteria.

PD is not determined through analyses of student attainment and improvement; f) the teacher

The school presents significant concerns in one of the following areas: a) hiring processes are
deployment of faculty and staff limits instructional time and capacity; c) faculty and staff are

does not relate to demonstrated needs for instructional improvement; ¢) PD is not determined
through analyses of student attainment and improvement; f) the teacher evaluation plan is not
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4.5. Has the school developed adequate human resource systems and deployed its staff
effectively?

Summary and Commendations:
One of the benefits of being a member of the Tindley Accelerated Schools network is access
to a centralized human resource system. The network coordinates marketing and recruitment
and has systematized hiring processes, performance appraisals, resource allocation, and with
input from the schools, professional development. The site team found evidence of a
comprehensive hiring process that is both organized and used to support the success of new
and existing staff members. The network undertakes the responsibility for the marketing and
initial vetting of staff, but the school leader makes final hiring decisions. Although Tindley
Prep maintains some autonomy, many or most of the staffing decisions are tightly controlled
at the network level.

In terms of professional development, the district coordinates a three-week summer institute
where teachers learn the idiosyncrasies about the unique aspects of the Tindley system and
culture. According to teachers and the admin, some topics include how to use the specific
chants, what to hang on the walls of the classroom, and other integral aspects of the school
culture. The network also organizes or conducts regular, weekly professional development on
Fridays, a day when students are released half-day and teachers use this time for professional
development. The school leader explained that professional development decisions are
generally made in response to the school’s goals related to academics, systems, or culture.
Professional development topics are developed and modified in response to classroom
observation, assessment, and other forms of data obtained by the school.

The site visit team struggled to determine whether the school deploys a sufficient number of
faculty and staff to maximize instructional time and capacity. The school leader reported the
school currently has only one vacancy (English). However, the team had some concerns
regarding staffing trends at the school. In particular, there is some concern about the school’s
ability to retain its high quality staff and that the school’s staff does not have the capacity to
meet the high demands of the school culture. The school has struggled with teacher retention
since opening. For instance, this year slightly over one-third (8 of 22) of Tindley Prep’s
teachers returned to the school from last year.

Moreover, according to the administration, none of the original teachers are still employed at
the school and only two teachers remain since the school’s last site visit in 2013. Staff
admitted that Tindley Preparatory Academy is a “tough place to work.” The school demands
a lot from teachers in the same way it demands a lot from its students. These demands
include a significantly longer school day (teachers and staff are required to be at the school
from 7:30 a.m. to 5:30 p.m.), and multiple weekly deliverables. Teachers are also expected
to “donate” Saturdays for Saturday School, and reported they often “feel guilty” if they are
unavailable to provide extra support for students. One staff member noted, ““its impossible to
raise a family and work at Tindley Prep long term.”

Administration noted that part of the reason for the high teacher turnover is due to the
school’s culture of high expectations. They explained, “Some teachers can’t get behind the
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system we have here. We sweat the small stuff, but that is very important. Our methods are
extreme, but they work.”

Tindley Prep has responded by being intentional about making teachers feel appreciated. The
school leader noted that teachers have the ability to earn an “attaboy” at every weekly
professional development session. Once teachers receive 10 “attaboys” they are excused
from submitting one weekly deliverable. The site team pondered how the school will be
able to maintain its extremely high expectations and sustain its success given this trend in
teacher turnover.

Another question that was pondered by the site team is whether the school’s ability to retain
students is related to the high staff turnover, conditions at the school, or some other factor.
The school leader reported that the school is significantly below its enrollment targets this
year, in spite of the excellent academic program. The school has an enrollment target of 350
students and currently has 220 students enrolled, the lowest enrollment to date. The site team
recommends the network review the systems to determine the degree to which they facilitate
or potentially inhibit student and staff success and retention. Addressing the issues with
teacher and staff attrition should be a priority for the network. The long-term success of any
school requires taking care of its most valuable resource—its personnel.

Despite the serious concerns, the schools longstanding A rating, coupled with the creativity
and excellence observed by the teachers, made it difficult for the site team to conclude that
the Tindley Prep has “inefficient or insufficient deployment of faculty and staff limits
instructional time and capacity.” Somehow, the school is able to maintain academic
excellence in spite of the teacher attrition. Though the site team has serious concerns that the
program will not be sustainable if changes are not made to provide teachers some relief, in
the end the site team concluded the school produced sufficient evidence to warrant a meets
standard.

Strengths:
e Stakeholders reported that the school uses a comprehensive, detailed hiring process,

that includes: recruitment of highly qualified teachers, a rigorous interview process in
which the teacher must teach a lesson and is interviewed by both network and Tinley
prep personnel during multiple interview sessions.

e Stakeholders reported there is professional development every Friday afternoon and
one full day each quarter. Professional development is based on student achievement
and cultural needs as planned by school leaders, but teachers said they could suggest
topics and request professional development as needed.

e At the current enrollment level the school has adequate staff to implement the
educational plan.

Areas For Improvement:
e The site team is concerned by the high teacher turnover rate due to burnout as
described by stakeholders. Only two of the original teachers remain at the school
since the last performance evaluation two years ago. Only eight of 22 teachers
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returned from last year. Teachers were concerned that it is difficult to achieve a
work/life while working at the school.

e Teachers and parents reported the need for support staff such as aids, lunchroom
monitor’s, etc. to help lessen the load of teachers.

e While a majority of Tindley Prep teachers are licensed and teaching in the areas in
which they are trained, School leaders should be cognizant that 25% of the teaching
staff currently have emergency licenses and another 25% of the staff have transition
to teaching licenses.

Recommendation:
e In order to achieve a sustainable model, the school/network should consider ways by
which they can retain and reward the superb teachers they recruit, perhaps even
consider teachers working in shifts (alternative long/short days).

4.6. Is the school’s mission clearly understood by all stakeholders?

Does not meet standard The school presents significant concerns in both of the following areas: a) significant
disagreements exist among stakeholders about the school’s mission; b) there is a lack of
widespread knowledge and commitment to the intentions of the school’s mission.

Approaching standard The school presents significant concerns in one of the following areas: a) significant
disagreements exist among stakeholders about the school’s mission; b) there is a lack of
widespread knowledge and commitment to the intentions of the school’s mission.

4.6. Is the school’s mission clearly understood by all stakeholders?

Summary and Commendations:

The Tindley Accelerated Schools share an academically rigorous and college bound mission:
“College or Die” for all students.

All students at Tindley Preparatory Academy could successfully state the school’s mission
and all said it was “College or Die”.

Parents also stated the mission successfully and said that they supported the mission and that
it was the primary reason their students attended Tindley Preparatory Academy.

Teachers reported to the Site Team that the mission and philosophy of Tindley Preparatory
Academy was the main reason they came here and it was the main motivator for them to
remain at Tindley Prep.

In summary, the site team determined that Tindley Preparatory Academy has a mission that
is shared by all stakeholders and that the stakeholders possess widespread knowledge and
commitment to the school’s mission. The site team judged that Tindley Preparatory
Academy Meets Standard 4.6.

Strengths
Other strengths in support of Tindley Preparatory Academy meeting this standard, include:
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e Teachers praised the mission and culture at Tindley Prep and said it is what drives
and pushes the students to continually do better. They said that, while there was
apathy towards testing and student achievement in traditional schools, at Tindley Prep
students were always striving to do better and took personal responsibility for their
success.

4.7. Is the school climate conducive to student and staff success?

Does not meet standard The school presents significant concerns in two or more of the following areas with no
evidence of a credible plan to address them: a) The school does not have clearly stated rules
that enforce positive behavior; b) the school’s discipline approach does not possess high
expectations for student behavior; ¢) interactions between faculty and students are
disrespectful and/or unsupportive and there are non-existing or unclear processes for
resolution of conflicts; d) interactions between faculty and administration are unprofessional
and/or unproductive.

Approaching standard The school presents significant concerns in one of the following areas with no evidence of a
credible plan to address it: a) The school does not have clearly stated rules that enforce
positive behavior; b) the school’s discipline approach does not possess high expectations for
student behavior; c) interactions between faculty and students are disrespectful and/or
unsupportive and there are non-existing or unclear processes for resolution of conflicts; d)
interactions between faculty and administration are unprofessional and /or unproductive.

4.7. Is the school climate conducive to student and staff success?

Summary and Commendations:

All stakeholder groups praised the culture and climate of high expectations at Tindley
Preparatory Academy. School leaders report that the students “live and breathe” the
culture. One teacher proclaimed that the culture and students at Tindley Preparatory
Academy give her the assurance that “the world is going to be a better place in the
future.” Many teachers told the site team members that they chose to teach at Tindley
Preparatory because of the school’s climate and culture.

Stakeholders mentioned that the school culture is built on the foundation of diligence,
attitude, and excellence, the core values of Tindley Preparatory Academy.

The school employs an Assistant Principal of Culture to ensure that the school-wide
culture is strategically and consistently implemented for student and staff success. Focus
groups reported that rules and consequences are ingrained and understood by all staff and
all students. Site team members observed that rules were posted in all classrooms. All
students verbalized the rules during focus groups.

Teachers reported, and site team members observed, that there is a rubric in the school
handbook which lists the school’s tiered system of consequences, including:

o Verbal Redirect

o Motivator
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o Parent Intervention
o Referral

Teachers reported that the Assistant Principal of Culture adheres to the tiered system of
consequences. They also said the school leaders believe in the rubric and implement it with
fidelity and consistency. They praised the school leaders for backing teachers and felt
strongly supported by them.

High expectations for citizenship, leadership, behavior, and student achievement, are a
hallmark of the culture of Tindley Preparatory Academy. Teachers described the high
expectations at Tindley Prep as being the “Gold Standard” for all schools. Many teachers
who had taught in other schools said they had not seen such high expectations ingrained in
the culture as they are at Tindley Prep. Site team members observed a wall highlighting the
top scholars, as one example of the high expectations. During all contact with students at the
time of the site visit and during classroom observations, the students were respectful, polite,
made eye contact, answered questions in full and complete sentences, and addressed visitors
with their formal names.

Stakeholders reported that students are praised and lauded for good behavior, acts of
kindness, and high achievement, during the Circle of Power and Respect (CPR) and
community meetings, which utilize positive reinforcement to perpetuate the culture of high
expectations at Tindley Prep.

Students cited the comprehensive and rich extracurricular program at Tindley Preparatory
Academy as being motivating and believe it is one of the positives at the school. Football,
basketball, archery, robotics, math club, cooking club, chess club, hip-hop club, and
newspaper are a few of the extracurricular activities offered at Tindley Prep.

Students reported that they had great respect for their teachers, with many saying that the
teachers at Tindley Prep “really care about the students”. They all know and like the school
principal and said “He has fun when it’s time to have fun but he knows when to be serious.”

When questioned by site team members, all students were clear about the rules and the
processes for resolution of conflicts.

Teachers all reported that the collegiality of the staff and their love and respect for the
students at Tindley Prep were the main reasons they wanted to teach at the school. Many
teachers said they were empowered by the passion of the staff and parents at Tindley Prep.
One teacher said he had never been in a situation before where he “was not the most
passionate person,” but he said he was only one of “many passionate and idealistic teachers”
on the staff at Tindley Prep “who believe in the academic and moral impact we are making
on these young men”.

All stakeholders praised the school principal as being caring, open, available, and
compassionate. Many said he “went the extra mile” for the boys at Tindley Prep. Teachers
said they chose to teach at Tindley Preparatory Academy because of the school leader and his
vision, his dreams and his goals.

The site team judged that Tindley Preparatory Academy successfully meets standard 4.7.

Strengths:
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Other strengths in support of Tindley Preparatory Academy meeting this standard, include:

e Parents praised the structure and rigor at Tindley Prep and said that is why their
students are enrolled at the school.

e Tindley Prep schedules regular house challenges to motivate the students. These may
be based on best hallway transitions or best three-point shooter etc.

e One student noted that the principal should receive an award for being “the best
principal in the world.”

e The School has an explicit goal to reduce office referrals by 50%.

Areas of Improvement:

e Despite agreement that it is in the best interest of the students, some students
expressed concern that the “pettiness of the rules” do not merit the severity of some
of the consequences. For example, they did not think they should be sent to the office
when they do not have a pencil, or that they should receive an automatic one-day
suspension for saying the word, “shut-up” (as some students reported). The school
leaders, however, said they are only sent to the office after repeatedly not having a
pencil.

Recommendation
e The school may want to reflect and review consequences for minor infractions.

4.8. Is ongoing communication with students and parents clear and helpful?

Does not meet standard The school presents significant concerns in two or more of the following areas: a) there is a
lack of active and ongoing communication between the school and parents; b) school
communication is neither timely nor relevant to the parental concerns; ¢) student academic
progress and achievement reports are not clearly reported and/or misunderstood; d) the
school’s communication methods are not well-designed to meet the needs of a diverse set of
parents (e.g., not communicating in parents’ native languages, communicating only in writing
when many parents cannot read, holding meetings at inconvenient times for parents).

Approaching standard The school presents significant concerns in one of the following areas: a) there is a lack of
active and ongoing communication between the school and parents; b) school communication
is neither timely nor relevant to the parental concerns; c¢) student academic progress and
achievement reports are not clearly reported and/or misunderstood; d) the school’s
communication methods are not well-designed to meet the needs of a diverse set of parents
(e.g., not communicating in parents’ native languages, communicating only in writing when
many parents cannot read, holding meetings at inconvenient times for parents).

4.8 Is ongoing communication with students and parents clear and helpful?

Summary and Specific Commendations:
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All stakeholders reported that Tindley Preparatory Academy has a comprehensive system
to communicate with students and parents. Parents said there were multiple means of
communication used frequently by the school to keep them informed regarding student
issues, including: texts, phone calls, emails, face-to-face contact when dropping off and
picking up students, automated alerts, newsletters, flyers, and letters home.

School leaders said that weekly progress reports are posted online through Power School,
which parents are able to access at any time. Report Cards are issued every nine weeks.
Before school starts each grade level has a parent meeting. Teachers physically show
parents how to access Power School online and how to read and interpret their students’
progress reports and report cards. School leaders also reported that Robocalls (automated
phone calls) are made to parents if a student receives a grade of F on their report card.

Tindley Preparatory Academy sponsors a Parent University two or three times per year to
instruct parents on timely topics in support of their child’s academic success.

School leaders and teachers also said that they are constantly meeting with parents and
explaining “anything the parent needs to know” to understand the culture and
achievement expectations at Tindley Prep.

Ample positive evidence observed and received by the site team, supported a Meets
judgment for Standard 4.8.

Strengths:
Other strengths in support of Tindley Preparatory Academy meeting this standard, include

e Teachers are also required to make and log a minimum of 10 parent contacts per
week.

e Parents reported that they thoroughly appreciated the communication they receive
from the school. When asked whether they thought the communication from the
school was ample, they snickered, noting that it was more than adequate.

Areas For Improvement:
e None noted

4.9. Do the school’s special education files demonstrate that it is in legal compliance and that it is moving
toward best practice?

Does not meet standard Does not meet standard - The school’s special education files present concerns in two or
more of the following areas: (a) services outlined within Individualized Education Plans
(IEPs) do not adequately match the exceptional needs of the student; (b) each need identified
within the IEP does not have a corresponding goal and plan for assessment; (¢) all goals are
not rigorous or based on state or national learning standards; (d) evidence does not
demonstrate that goals have evolved each year as the student developed; (e) specifically
designed curriculum is not outlined.

Approaching standard Approaching standard — The school’s special education files present concerns in one of the
following areas: (a) services outlined within Individualized Education Plans (IEPs) do not
adequately match the exceptional needs of the student; (b) each need identified within the
IEP does not have a corresponding goal and plan for assessment; (c) all goals are not rigorous
or based on state or national learning standards; (d) evidence does not demonstrate that goals
have evolved each year as the student developed; (e) specifically designed curriculum is not
outlined.
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Meets standard All of the following are evident in the school’s special education files: (a) services outlined
within Individualized Education Plans (IEPs) adequately match the exceptional needs of the
student; (b) each need identified within the IEP has a corresponding goal and plan

for assessment; (c) each goal is rigorous and is based on state and national learning standards;
(d) explicit evidence exists to demonstrate that goals have evolved each year as the student
develops; (e) specifically designed curriculum is outlined

4.9. Do the school’s special education files demonstrate that it is in legal compliance and
that it is moving toward best practice?

Summary and Specific Commendations:

At the time of the site visit Tindley Preparatory Academy (TPA) reported an enrollment
of 34 students with disabilities (SWDs). This represents 11% of the total school
enrollment. A comprehensive review was conducted on 21 (62%) randomly selected
special education files. This review provided critical information regarding general
trends in the documentation and delivery of special education services at the school.
Tindley Preparatory Academy was found to have instituted numerous systems in
compliance with state and federal mandates regarding special education. The files were
neatly organized and in a locked file cabinet. The school participates in and utilizes the
Indiana IEP (IIEP) electronic program.

However, the site team had concerns that 43% of the random files selected did not
contain an educational evaluation upon which to develop an IEP that would provide
educational benefit for a SWD. One file had dropped two significant disability categories
from the previous IEP and only reported one in the Tindley Prep IEP. These missing or
omitted items posed two particular challenges for the site team with regard to the
protocol: Indicator a) services outlined within Individualized Education Plans (IEPs)
do not adequately match the exceptional needs of the student. It is not possible to
determine adequate services without an educational evaluation. Second, indicator d)
evidence does not demonstrate that goals have evolved each year as the student
developed. The school did not appropriately document and report why the disability
category was dropped which could prove to be potentially litigious for the school. The
absence of this critical information led the site team to conclude the school is
approaching standard.

Strengths:
Other strengths include:

e All files were neat and organized. The SWDs information were contained in a blue
file that was divided into sections to separate the different required documents.

e The staff and administration were knowledgeable of students’ strengths, challenges,
and personal interests.

e The site team observed extensive documentation of the daily delivery of services and
accommodations for SWDs.

e TPA uses the IIEP so that all legally required topics are included. Also there were
policy and procedure guidelines for SWDs from the network.
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e The site team observed an established continuum of services for students with
significant needs documented as LRE 52. There were eight students identified and
they received 60% or more of their time in a special education setting.

Areas of Improvement:

e [t is important that the school maintains and keeps the SWD’s cumulative file current
with required documents to demonstrate timeline compliance with federal and state
regulations. By the time of the site visit, a recheck determined compliance in this area.

e The school must make a diligent effort to include the students’ educational evaluation in
their records. This evaluation is critical in developing the IEP and knowing the strengths
and challenges of each SWD and developing a plan that provides educational benefit.
43% of files reviewed did not have the educational evaluation.

e The site team noted a lag of time between when the notice of case conference was sent
out and the time the case conference was held. If such a lag in time exists it is important
for the case conference committee to provide an explanation in the case conference notes.

4.10. Is the school fulfilling its legal obligation related to access and services to students with limited English
proficiency?

Does not meet standard The school is not fulfilling its legal obligations regarding ESL students, and requires
substantial improvement in order to achieve conditions such as the following: appropriate
staff have a clear understanding of current legislation, research and effective practices
relating to the provision of ESL services; relationships with students, parents, and external
providers that are well-managed and comply with law and regulation.

Approaching standard The school is not yet completely fulfilling all of its legal obligations regarding ESL students,
and requires some (but not considerable) improvement to fully achieve conditions such as the
following: appropriate staff have a clear understanding of current legislation, research and
effective practices relating to the provision of ESL services; relationships with students,

parents, and external providers that are well-managed and comply with law and regulation.

4.10. Is the school fulfilling its legal obligation related to access and services to students
with limited English proficiency?

Summary and Specific Commendations:

Tindley Preparatory Academy reported an enrollment of three English Language
Learners at the time of the site visit. This represents 1% of the total school enrollment.
All three files were reviewed. To assess this standard the site team examined evidence of
a process in place that would easily facilitate services to such students in a timely and
legal way. The preponderance of evidence here led the site team to that the school
“meets” this standard.

Strengths:
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e Site team saw evidence of a home language survey, WIDA assessment and results,
and an Individual Language Plan (ILP).

Areas of Improvement:
e The site team did not see a notification letter to the parents




