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Part I: School Evaluation Overview and Methodology 

Herron High School is a public charter school sponsored by the Indianapolis Mayor’s 

Office of Education Innovation (“OEI”). Opened in 2006, Herron High School has been 

serving students for close to ten years. Herron High School is currently in the third year 

of its second charter term. During the third year of a charter’s second term, the OEI 

requires its sponsored schools to undergo a comprehensive review guided by its 

performance framework. The OEI performance framework consists of four core 

questions: 

1. Is the educational program a success? 

2. Is the organization in sound fiscal health? 

3. Is the organization effective and well-run? 

4. Is the school providing the appropriate conditions for success? 

The OEI is responsible for evaluating its sponsored schools on the first three core 

questions, but during the comprehensive review an external evaluator is charged with 

addressing the fourth core question. Thus the school evaluation described herein only 

examines the OEI’s fourth core question. This report includes: 

1. An explanation of the school evaluation process; 

2. An overview of Herron High School’s demographic and academic performance 

data; 

3. Findings from the school evaluation; 

4. A summary of the school evaluation. 
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Process 

The school evaluation process involved two phases of data collection and synthesis – (1) 

pre-site visit document review as well as (2) on-site observations and interviews. Prior 

to the site visit, the evaluation team reviewed Herron High School’s mission statement, 

core values, parent-student handbook, academic model overview, and staff survey 

results. In advance of the site visit, the vast majority (n=64) of Herron High School staff 

completed a set of survey questions aligned to Core Question 4’s indicators (e.g., 

curriculum, school culture, professional development, family engagement). These 

guiding documents and staff survey results informed the questions asked during focus 

groups and one-on-one interviews conducted during the site visit. 

The site visit consisted of the following components:  

 Document analysis (e.g., scopes and sequences, lesson plans); 

 Classroom observations of the vast majority of faculty members (note: adjunct 

faculty were not observed); 

 Focus groups with teachers, students, and family members; 

 Interviews with the Head of School, Executive Team, Special Education 

Coordinator, Academic Accountability and Data Coordinator, Instructional 

Coordinator, Director of Community Relations, Dean of Student Engagement, 

College Advising Team, and Academic Advisory Team; 

 Review of services and supports for Exceptional Learners; 

 Review of services and supports for English Learners. 
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Part II: Herron High School Background Information 

Herron High School is an independent charter school founded to provide a classical, 

liberal arts education to a diverse set of students in an urban setting. The school’s 

commitment to a classical, liberal arts education not only shapes its curriculum and 

courses, but also its vision of excellent instruction. The school’s academic model is 

anchored around Socratic dialogue and the three phases of the Trivium – grammar, 

logic, and rhetoric. Each of these phases define specific student outcomes to strive for – 

starting with acquiring essential knowledge, then learning to reason and debate, and 

finally being able to articulate ideas effectively. By imbuing its students with these skills 

and providing them with a classical, liberal arts education, the school aspires for each of 

its graduates to be world-class citizens committed to leadership and service.  

Student Demographics 

Herron High School’s student population has grown over sixty percent since the 2010-

2011 school year. The school enrolled 763 students for the 2015-2016 academic year.1 

35% of students were eligible to receive free or reduced price meals. The racial and 

ethnic breakdown of the student population was: White (61.6%), Black (23.5%), 

Multiracial (7.5%), Hispanic (4.8%), Asian (2.2%), and American Indian (0.4%). In the 

2014-2015 school year, 13.4% of students were served by the school’s Exceptional 

Learners program, while less than 1% of students were served by the school’s English 

Learners program.  

                                                        
1 Indiana Department of Education (2016). Enrollment Overview. IDOE: Compass. Retrieved from 

http://compass.doe.in.gov/dashboard/enrollment.aspx?type=school&id=5724. 
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Student Performance 

The charts below describe Herron High School’s results on the state’s school 

accountability model and assessments. In short, the school has consistently received the 

state’s highest school performance rating2 and its students’ academic results exceed the 

average performance of all Indiana public schools on End of Course Assessments 

(“ECA”), the SAT, and Advanced Placement (“AP”) exams.  

State School 

Accountability 

Designation 

2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 

Description or 

Letter Grade 

Exemplary 

Progress (“A”) 

A A A A A3 

 
While the statewide average for the percentage of students passing both the 

English/Language Arts and Math End of Course Assessments has never exceeded 74%, 

90% of Herron High School students have done so for the past two years. 

ECA 

Results4  

Percent Passing Both 

E/LA & Math 

Percent Passing E/LA Percent Passing Math 

2011-12 87.1% 90.8% 70.7% 

2012-13 85.5% 89.3% 82.2% 

2013-14 90.9% 92.0% 88.2% 

2014-15 90.4% 91.6% 84.7% 

                                                        
2 Indiana Department of Education. (2015). Report Card. IDOE: Compass. Retrieved from 

http://compass.doe.in.gov/dashboard/reportcard.aspx?type=school&id=5724. 
3 The Indiana General Assembly passed Senate Enrolled Act 200 to hold schools and corporations harmless for the 

results of the more rigorous assessment. This Hold Harmless approach for Statewide Accountability allowed schools 

and corporations to receive the better of either the 2013-14 grade or the 2014-15 grade. 
4 Indiana Department of Education. (2015). End of Course Assessments Overview. IDOE: Compass. Retrieved from 

http://compass.doe.in.gov/dashboard/eca.aspx?type=school&id=5724. 
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Participation in AP courses and the completion of AP course exams are reliable ways to 

measure students’ college readiness. Controlling for academic ability and family 

economic status, students who participated in at least one AP course and exam 

significantly outperformed their non-AP peers in college. They also demonstrated 

higher college grade point averages, earned more credit hours, and were more likely to 

graduate in four years or less.5 Research has also highlighted that AP exam scores of 

three or higher are strongly predictive of a higher rate of college graduation.6 On AP 

exams, Herron High School graduates take and pass these college-level assessments at 

markedly higher rates than the statewide averages. On average, Herron High School 

graduates take and pass an AP exam at more than twice the rate of students in other 

schools across Indiana.7 

AP 

Results 

Graduates Taking an AP Exam Graduates Passing an AP Exam 

Herron High School vs. State 

Average 

Herron High School vs. State 

Average 

2011-12 78.8% vs. 32.6% 50.5% vs. 14.8% 

2012-13 79.8% vs. 33.2% 43.9% vs. 15.4% 

2013-14 74.8% vs. 33.4% 46.2% vs. 16.5% 

 

 

                                                        
5 Linda Hargrove, Donn Godin, and Barbara Dodd. (2008). College Outcomes Comparisons by AP and Non-AP High 

School Experiences. The College Board. Retrieved from: 

https://research.collegeboard.org/sites/default/files/publications/2012/7/researchreport-2008-3-college-outcomes-ap-

non-ap-high-school-experiences.pdf 
6 Chrys Dougherty, Lynn Mellor, and Shuling Jian. (2005). “The Relationship between Advanced Placement and 

College Graduation." National Center for Educational Accountability. 
7 Indiana Department of Education. (2015). College and Career Readiness: Graduating Class Overview. IDOE: 

Compass. Retrieved from http://compass.doe.in.gov/dashboard/collegereadiness.aspx?type=school&id=5724. 
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Part III: Core Question 4 Indicator Ratings 

Core Question 4 of OEI’s performance framework consists of ten indicators and three 

possible ratings. The chart below summarizes the evaluation team’s assessment of 

Herron High School in a manner that is aligned to these indicators and ratings.  

Does not meet standard School exhibits significant concerns in two or more 
elements of the indicator  

Approaching standard School exhibits significant concerns in one element of the 
indicator 

Meets standard School does not exhibit significant concerns in any elements 
of the indicator  

 

Core Question 4 Indicator Rating 

4.1: Curriculum and Supporting Materials Meets standard 

4.2: Pedagogy Meets standard 

4.3: Post-Secondary Guidance Meets standard 

4.4: Assessment Meets standard 

4.5: Talent Meets standard 

4.6: Mission Meets standard 

4.7: Climate Meets standard 

4.8: Communication Meets standard 

4.9: Exceptional Learners Meets standard 

4.10: English Learners Meets standard 

 

 



 

 Page  | 9 

 
School Evaluation 
Herron High School 
 

Marian University  
Academy for Teaching and Learning Leadership 

   

  

Part IV: Findings 

Indicator 4.1: Curriculum and Supporting Materials Meets standard 

  

Element Evaluation 

a) Does the curriculum align with state standards? Yes / No 

Findings 

 Herron High School offers approximately one hundred different courses to its 

students, including dual credit opportunities. 

 Each of these courses has its own scope and sequence and/or curriculum map 

that defines, among other things, the standards that students are expected to 

demonstrate mastery of by the time they complete the class.  

 When available (e.g., social studies, mathematics), the curricula for these courses 

align to the corresponding state standards. When they are not available from the 

state (e.g., AP courses) or could be supplemented (e.g., fine arts), the curricula for 

these courses align to rigorous standards set by professional organizations.  

 

Element Evaluation 

b) Does the school conduct systematic reviews of its curriculum to identify gaps 

based on student performance? 

Yes / No 

Findings 

 On an annual basis, the school expects its faculty to review the curriculum they 

use for each course in a manner that is directly tied to students’ academic results.  

 For each course, faculty complete a curriculum map review to identify student 

learning gaps as well as effective and ineffective instructional strategies by 

analyzing student academic data for each standard addressed in the class.  

 Once these learning gaps are identified, faculty develop, execute, and monitor an 

action plan to address students’ academic needs.  
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Element Evaluation 

c) Does the school regularly review its scopes and sequences to ensure 

presentation of content in time for testing? 

Yes / No 

Findings 

 For each course, including but not limited to those assessed by the state or 

through AP exams, faculty annually review the scope and sequence to ensure it 

reflects the most recent and appropriately rigorous standards as well as the skills 

required for students to demonstrate mastery of said standards.  

 Because this process extends beyond state-tested courses, it is not explicitly 

structured to make sure certain standards are addressed prior to testing, but it 

does ensure the scope and sequence of each course reflects the most essential and 

rigorous standards defined by leading state and/or national organizations. 

 

Element Evaluation 

d) Does the school have a sequence of topics across grade levels and content 

areas that focuses on core learning objectives? 

Yes / No 

Findings 

 In short, the school’s curriculum is both horizontally and vertically coherent. 

 Herron High School ensures its courses are horizontally aligned through detailed 

scopes and sequences (i.e., for different sections of the same course, what students 

are learning and how their learning is evaluated is the same). 

 Herron High School has also defined a sequence of topics and learning objectives 

within each content area it offers, including core subjects such as science and 

elective areas such as visual arts and theatre.    

 In areas such as math and science, the school offers Pre-Advanced Placement 

courses to scaffold support for students to engage with advanced material. 
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Element Evaluation 

e) Does the staff understand and uniformly use curriculum documents and 

related program materials to effectively deliver instruction? 

Yes / No 

Findings 

 During classroom observations, members of the evaluation team looked for the 

following evidence that faculty understand and uniformly use curriculum 

documents and materials to effectively deliver instruction: 

1. The lesson’s standard is clearly and completely displayed in the classroom; 

2. The lesson aligns to the standard displayed in the classroom; 

3. The teacher is following a lesson plan to deliver instruction; 

4. Curricular resources are being used by the teacher and students in a manner 

aligned to the lesson’s standard. 

 In all but two of the forty-five classes observed during the site visit, the evaluation 

team observed each of these four characteristics. What’s more, only one of the four 

characteristics was not present during these two classroom observations.  

 

Element Evaluation 

f) Does the staff have the materials to effectively deliver the curriculum? Yes / No 

Findings 

 Faculty were surveyed about a number of topics, including curricular resources. 

 92% of survey respondents (n=61) agreed or strongly agreed that the school has a 

clear procedures for acquiring needed curricular materials and resources. 

 93% of survey respondents (n=61) agreed or strongly agreed that they have the 

curricular materials and resources needed for their courses. 

 95% of survey respondents (n=61) agreed or strongly agreed that they have access 

to high-quality curricular materials and resources. 
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Indicator 4.2: Pedagogy Meets standard 

  

Element Evaluation 

a) Is the curriculum implemented in the majority of classrooms according to its 

design? 

Yes / No 

Findings 

 Herron High School has a clear vision of what excellent instruction looks like 

inside a classroom, regardless of content area. During the evaluation team’s 

classroom observations, this vision, defined by the three phases of the Trivium 

(i.e., grammar, logic, and rhetoric) and Socratic dialogue, was evident. 

 Of the three phases of the Trivium, faculty were most commonly observed 

focusing on “grammar,” or building students’ fundamental knowledge. Given 

that Herron High School students had recently completed their first quarter 

benchmark assessments and thus were being introduced to new standards, it was 

appropriate for instruction to focus on deepening students’ content knowledge. 

 Regardless of the teacher’s instructional focus, a culture of learning was observed 

in all but three of the forty-five classrooms observed, as evidenced by high levels 

of student engagement and faculty expectations as well as minimal lost 

instructional time. In those classrooms where this culture of learning did not exist, 

the distinguishing factor was lower expectations for students. Even in these 

limited instances the classroom environment was still conducive to learning.  
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Element Evaluation 

b) Does the pace of instruction/lessons and content delivery possess the 

appropriate rigor and challenge?  

Yes / No 

Findings 

 In forty of the forty-five classrooms observed, the evaluation team noted that the 

lesson had a clear structure and intentional flow that was appropriately paced.  

 In these classrooms, observers found all or almost all students engaged in 

appropriately challenging work aligned to the lesson’s standard. Additionally, all 

or almost all students provided meaningful oral, written, or performative 

evidence to support their thinking. What’s more, in these classrooms all or almost 

all students were observed consistently trying hard to complete academic work, 

even when it was challenging.  

 In the five classrooms observed that did not meet this standard, more often than 

not the distinguishing characteristic was the frequency with which the teacher, 

instead of students, was responsible for doing the majority of the thinking during 

the lesson.  

 

Element Evaluation 

c) Is instruction, as delivered, focused on core learning objectives? Yes / No 

Findings 

 In all but one classroom visited, evaluation team members observed instruction 

that was focused on a stated learning objective. In these settings, the expectations 

for learning and explanation of content were delivered in a manner that students 

understood and responded positively to. All or almost all students completed 

instructional tasks, volunteered responses, and/or asked questions germane to the 

lesson’s learning objective. 
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Element Evaluation 

d) Do instructional activities use differentiated strategies to engage a wide 

range of student interests, abilities, and learning needs? 

Yes / No 

Findings 

 In the vast majority of classrooms at Herron High School, evaluation team 

members observed faculty utilizing various instructional strategies to ensure that 

students, as opposed to the teacher, were doing the cognitive work of the lesson 

and as a result, were deeply engaged in learning. 

 In thirty-nine of forty-five classrooms observed, faculty members posed questions 

that required students to cite evidence to support their thinking.  

 In thirty-eight of forty-five classrooms observed, faculty members provided 

opportunities for students to respond to and build on their peers’ ideas. 

 Likely due to the focus on building students’ fundamental knowledge at the 

beginning of the second quarter, students were observed synthesizing diverse 

points of view in only twenty-seven of forty-five classrooms observed. 

 

Element Evaluation 

e) Does the school supply sufficient feedback to staff on instructional practices? Yes / No 

Findings 

 The prevailing sentiment from faculty members, shared via the survey and focus 

group, is that the quality and quantity of feedback they receive on their 

instruction is one of the greatest benefits of teaching at Herron High School. 

 100% of survey respondents (n=59) agreed or strongly agreed that the feedback 

they receive on their instruction is timely. 

 95% of survey respondents (n=59) agreed or strongly agreed that the feedback 

they receive helps them improve their instruction. 
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Indicator 4.3: Post-Secondary Guidance Meets standard 

  

Element Evaluation 

a) Does the school have challenging coursework and rigorous job preparation 

programs (e.g., Advanced Placement courses, internships, independent study, 

industry certification programs)? 

Yes / No 

Findings 

 Herron High School offers eighteen different Advanced Placement courses, 

representing nearly a fifth of their total course offerings. Herron High School 

offers an additional five pre-Advanced Placement and nine Advanced courses in 

subject areas ranging from art to science. Through its partnership with Ivy Tech, 

Herron High School also offers dual credit classes, including psychology and 

sociology, on its campus. 

 The school also has a High Ability Student program to meet these learners’ 

academic and social needs through a differentiated curriculum across grades nine 

through twelve. 

 This school year, over fifty students participate in Herron High School’s 

internship program, twice as many as participated last year. The program requires 

students to complete an application, including an essay and recommendation 

letters, in order to be considered for the opportunity. If accepted, students 

volunteer a minimum of six to eight hours a week for one or two semesters, 

depending on their placement organization’s needs. Every nine weeks, Herron 

High School staff collect feedback about their student interns’ punctuality, 

professionalism, and contributions from their placement organizations. Herron 

High School staff then meet with student interns to share and reflect on their 

placement organization’s feedback, including their greatest attributes and 

opportunities for growth.   
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Element Evaluation 

b) Does the school have high expectations to motivate and prepare students for 

post-secondary academic opportunities? 

Yes / No 

Findings 

 Through its classical model of education, core values, advanced course offerings, 

and rigorous graduation requirements, Herron High School sets high 

expectations, both in terms of academics and personal development, for all of its 

students. 

 To help students meet and exceed these expectations, Herron High School faculty 

and staff provide a number of supports, including but not limited to: 

1. A Summer Academe, led by licensed educators who are supported by alumni 

as classroom assistants, is required for any student below grade level in 

reading or math; 

2. Twice a week faculty office hours, once before and once after school; 

3. Saturday school, required for any student who is not passing two or more of 

their classes; 

4. Advisory periods four days a week to provide dedicated time for student-

advisor meetings and academic support. 

 30% of the junior class entered Herron High School performing at or below fifth-

grade in English/Language Arts and math. This year, 92% of that class passed 

their End of Course Assessments in these subject areas. What’s more, Herron High 

School’s graduates have celebrated a 100% college acceptance rate since their first 

graduating class in 2010. By setting a high bar and providing a comprehensive set 

of supports to students, Herron High School is motivating and preparing its 

students for post-secondary academic opportunities. 
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Element Evaluation 

c) Does the school have sufficient material resources and personnel guidance 

available to inform students of post-secondary options? 

Yes / No 

Findings 

 Herron High School has a comprehensive program to advise students and family 

members on post-secondary options, beginning in the ninth grade. 

 Herron High School’s advising team consists of four full-time and one half-time 

staff member, each with clearly delineated responsibilities.  

 Beginning as freshmen, each Herron High School student is provided an academic 

advisor to develop and oversee their four-year academic plan. These advisors are 

also charged with providing post-secondary guidance. Advisors leverage the 

school’s advisory period built into each students’ schedule four days a week to 

meet with their assigned students individually. 

 The advising team coordinates five college guidance nights every year, two for 

eleventh-grade family members and one for family members with students in 

each of the remaining grades, respectively.  

 A cornerstone of Herron High School’s college advising efforts is its college visit 

program. As tenth-graders, students complete three college visits. While tenth- 

and eleventh-graders are taking the PSAT in the fall, twelfth-graders are required 

to visit a college on their own or through a faculty-sponsored trip to their alma 

mater. This fall, faculty members led trips to six different colleges.     

 
 
 
 
 
 
 
 
 



 

 Page  | 18 

 
School Evaluation 
Herron High School 
 

Marian University  
Academy for Teaching and Learning Leadership 

   

  

Element Evaluation 

d) Does the school present opportunities for extracurricular engagement and 

activities to increase post-secondary options? 

Yes / No 

Findings 

 Herron High School offers a wide range of extracurricular opportunities for its 

students.  

 The school has its own student leadership organization, the Achaean 80, 

representing twenty students from each grade. 

 There are approximately thirty active clubs at Herron High School, each with a 

dedicated faculty sponsor, representing a range of interests from gaming to yoga. 

 

Element Evaluation 

e) Does the school meet or exceed Indiana’s Core 40 graduation requirements? Yes / No 

Findings 

 Herron High School’s graduation requirements significantly exceed Indiana’s 

Core 40 graduation requirements.  

 Herron High School requires its students to complete eight semesters (or credits) 

of five core classes – English/Language Arts, Latin, Math, Social Studies, and 

Science. These standards go above and beyond the Core 40 in terms of the number 

of World Language, Math, Social Studies, and Science credits required. 

 In addition, students are required to complete a total of twelve semester-long 

elective (e.g., fine arts) credits, double the number required by the Core 40.  

 As the Core 40 requirements dictate, students must also take two semesters of 

Physical Education and one semester of Health in order to graduate.  

 In part due to the school’s rigorous high school graduation requirements, over 

half of its graduating seniors obtain the Core 40 diploma with Academic Honors.  
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Indicator 4.4: Assessment Meets standard 

  

Element Evaluation 

a) Are the standardized and/or classroom assessments accurate and useful 

measures of established learning standards/objectives? 

Yes / No 

Findings 

 Herron High School faculty utilize an intentionally sequenced set of formative 

assessments, aligned to the key learning objectives for the time period being 

assessed, to evaluate students’ mastery of standards on an ongoing basis.  

 The standards addressed on these assessments come directly from the course’s 

curriculum map. The benchmark assessments cover each standard for that quarter 

as defined by the curriculum map and the preceding formative assessments 

address a smaller number of standards in the spirit of backwards design. 

 

Element Evaluation 

b) Does the school distribute assessment results to classroom teachers in a 

timely and useful manner to influence instructional decisions? 

Yes / No 

Findings 

 100% of survey respondents (n=59) agreed or strongly agreed that they receive 

their students’ formative assessment data in a timely manner. 

 97% of survey respondents (n=58) agreed or strongly agreed that the way they 

receive their students’ formative assessment data makes it easy to determine how 

they need to modify their instruction. 

 The school leverages technology, such as GradeCam, to make the process of 

grading benchmark assessments and analyzing the resulting data more efficient. 

Faculty reported via the survey and through the focus group that these efficiencies 

provide them with more time to develop plans to address students’ learning gaps.  
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Element Evaluation 

c) Does the school select assessments that have sufficient variety to guide 

instruction for a wide range of student learning abilities? 

Yes / No 

Findings 

 Herron High School uses a coherent set of formative and summative assessments 

to inform instruction and student academic supports. 

 To prepare its students for success on state assessments, Herron High School 

administers NWEA to its ninth- and tenth-grade students and Acuity to its 

Algebra I, English 10, Pre-AP English 10, and Reading and Composition students.  

 Given that Herron High School students disproportionately take the SAT as 

opposed to the ACT, the school also administers the PSAT each October to all 

tenth- and eleventh-graders. 

 The school also requires students who take an AP course to complete the 

corresponding AP exam. 

 In terms of grading, Herron High School utilizes a Mastery Learning Model that 

ensures 70% of a student’s course grade is determined by her/his performance on 

assessments (e.g., standards-based projects, writing activities, tests). As a result, 

students must demonstrate mastery of standards and skills to successfully 

complete their classes.  

 Given the critical role that assessments play in the Mastery Learning Model, the 

school has a dedicated Academic Accountability and Data Coordinator. This 

individual helps faculty understand the story that a student’s assessment data is 

telling about what they have and have not yet mastered as well as the implications 

for instruction. The school’s investment in this role demonstrates their 

commitment to ensuring that assessments are not arbitrary and punitive, but 

rather opportunities for students, faculty, and family members to understand how 

students are progressing towards mastery of essential learning standards. 
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Element Evaluation 

d) Does the school use assessments with sufficient frequency to inform 

instructional decisions effectively? 

Yes / No 

Findings 

 The specific time frame for each formative assessment varies slightly across 

subject areas, but in general faculty use (1) daily checks for understanding (e.g., 

exit tickets), (2) weekly or bi-weekly quizzes, (3) monthly unit tests, and (4) 

quarterly benchmark assessments to monitor students’ progress.  

 

Element Evaluation 

e) Does the school use assessment results to guide instruction or make 

adjustments to curriculum? 

Yes / No 

Findings 

 In line with Herron High School’s ethos of lifelong learning, faculty described a 

culture of continuous feedback to students about their progress towards 

demonstrating mastery of standards and skills.  

 Faculty also illustrated through the survey and focus group that adjustments to 

daily lessons and unit plans based on student formative assessment data are part 

of the culture of teaching at Herron High School.  

 In this way, formative assessments at Herron High School are less about “getting 

a grade” and more about students’ understanding where and how they can 

continue to deepen their knowledge and sharpen their skills. 
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Indicator 4.5: Talent Meets standard 

  

Element Evaluation 

a) Are the school’s hiring processes organized and used to support the success 

of new staff members? 

Yes / No 

Findings 

 Herron High School has a unique and well-defined academic model and set of 

core values that permeate throughout the school’s culture. As a result, new hires 

must not only be effective educators, but also a strong fit with the school’s 

collaborative environment and philosophy of classical education.  

 The questions and performance tasks that make up the school’s interview protocol 

are directly aligned to the school’s mission and core values in order to evaluate 

the extent to which each candidate is a strong cultural fit for the school. 

 Once hired, new faculty members engage in differentiated professional 

development before and during the school year. Prior to the start of the school 

year, all faculty participate in an immersive, week-long professional development 

experience. During this week, an entire day is dedicated to separately onboarding 

new faculty members. Over the course of the school year, new faculty members 

meet monthly for professional development targeted to their needs. 

 While these structures and systems for supporting new faculty are commendable, 

school leaders and staff also acknowledged that faculty induction and mentoring 

is an area for growth at Herron High School. School leaders shared their desire to 

better codify and consistently implement best practices for new teacher induction 

and mentoring. Staff identified this area as being the school’s greatest opportunity 

for growth. 76% of survey respondents (n=59) identified faculty induction and 

mentoring as an area for growth, with 24% naming this as the school’s most 

urgent area for growth. 
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Element Evaluation 

b) Does the school deploy a sufficient number of staff to maximize instruction? Yes / No 

Findings 

 Herron High School has an impressive 15:1 student to teacher ratio. Class sizes are 

even smaller in certain advanced courses, including in the fine arts department. 

Smaller class sizes and a lower student to teacher ratio are essential to the school’s 

vision of excellent instruction, particularly Socratic dialogue. What’s more, the 

student to teacher ratio helps the school bring its core value of building a culture 

of respect and trust through relationships with people and ideas to life.  

 Herron High School also has a purposeful number of Leadership and Executive 

Team members who work to support the faculty and students, such as a Dean of 

Student Engagement and an Instructional Coordinator. These roles are not 

superfluous, but rather help the school achieve its mission through targeted 

supports for students, faculty, parents, and community members.  

 

Element Evaluation 

c) Are faculty and staff certified/trained in areas to which they are assigned?  Yes / No 

Findings 

 Herron High School’s faculty and staff are appropriately assigned to their roles 

based on their training, experience, and certifications. Given the wide range of 

courses and number of advanced classes taught at the school, faculty bring a rich 

and diverse experience set to their daily work with students and their colleagues. 

 In one instance, a faculty member is certified her content area, but is also working 

towards a graduate degree in counseling. Thus the school created a hybrid role in 

which she is teaching classes in her area of certification, while gaining some 

exposure to college advising. 
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Element Evaluation 

d) Is professional development related to demonstrated needs for instructional 

improvement? 

Yes / No 

Findings 

 Herron High School’s faculty development strategy is anchored by weekly, two-

hour professional development sessions. These frequent meetings are bolstered by 

a full week of pre-school professional development and several full days of 

professional development during the school year, including a daylong Faculty 

Symposium in the spring.  

 In addition to these structured professional development opportunities, faculty 

work closely within their departments through collaborative meetings, student 

data analyses, lesson plan critiques, and peer observations. 

 Agnostic of when the professional development is taking place, the content 

focuses on (1) improving instruction in a manner that is aligned to Herron High 

School’s mission (i.e., the Trivium), (2) promoting a collaborative school culture, 

and/or (3) generating new, innovative ideas.  

 100% of survey respondents (n=62) agreed or strongly agreed that professional 

development allows them to improve schoolwide programs and procedures. 

 98% of survey respondents (n=62) agreed or strongly agreed that professional 

development is targeted to address the school’s areas for growth. 

 94% of survey respondents (n=62) agreed or strongly agreed that professional 

development is also targeted to address their areas for growth. 

 Qualitative feedback collected from faculty through the survey and focus group 

highlights that overall, the school’s professional development offerings are 

consistently relevant and collaborative. A less frequent, yet present theme from 

faculty feedback surfaced some concerns about the frequency with which logistics 

or “housekeeping” becomes a focal point during professional development. 
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Element Evaluation 

e) Are professional development opportunities determined through analyses of 

student attainment and improvement? 

Yes / No 

Findings 

 98% of survey respondents (n=61) agreed or strongly agreed that professional 

development offerings are determined through student data analyses. 

 98% of survey respondents (n=60) agreed or strongly agreed that professional 

development allows them to improve their students’ achievement and growth. 

 In department meetings, faculty analyze students’ benchmark assessment results 

and then work collaboratively to determine the standards and skills to reinforce 

and/or reteach as well as the instructional strategies to do so. 

 The vast majority of professional development sessions at Herron High School are 

led by internal staff. The content is based on trends in student, faculty, or 

schoolwide data. For example, faculty described a recent meeting in which the 

stress level of the senior class was addressed. Faculty expressed appreciation 

during the focus group for the attention to current, data-backed challenges in 

professional development meetings. 
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Element Evaluation 

f) Does the school explicitly and regularly implement its teacher evaluation 

plan with a clear process and criteria? 

Yes / No 

Findings 

 97% of survey respondents (n=61) agreed or strongly agreed that Herron High 

School’s evaluation process is accurate and fair. 

 98% of survey respondents (n=61) agreed or strongly agreed that Herron High 

School’s evaluation process has a clear timeline for observations, feedback, and 

conferences that is consistently followed. 

 Feedback from faculty members through the survey and focus group surfaced a 

few additional strengths and some areas for growth within Herron High School’s 

teacher evaluation criteria and process.  

 After classroom observations, faculty receive evidence-based feedback, both for 

strengths and areas for growth, as well as questions to reflect on to help them 

improve their practice. Faculty cited that this type of feedback gives them a feeling 

of ownership over their own development. 

 Faculty are greatly appreciative of the frequency with which they are informally 

observed and provided actionable feedback, although a few noted that they have 

not consistently received feedback after classroom observations.  

 They also value the classroom experience and instructional expertise of their 

evaluators, but some faculty members named that the feedback they receive is at 

times vague because their evaluator does not have a background in their 

instructional area.  

 Faculty deeply respect that the school’s evaluation criteria consists of attributes 

and behaviors aligned to the school’s mission and vision, but some voiced that the 

detailed nature of the summative evaluation rubric was overwhelming, especially 

during their first year of teaching at Herron High School.  
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Indicator 4.6: Mission Meets standard 

  

Element Evaluation 

a) Does the school have a mission that is shared by all stakeholders? Yes / No 

Findings 

 Herron High School has a clear, distinct mission and vision that shape the key 

features of the school – course offerings, expectations for students and staff, etc. 

 98% of survey respondents (n=64) agreed or strongly agreed that all key 

stakeholders (e.g., student, families, teachers, administrators) have a clear 

understanding of Herron High School’s mission. 

 31% of survey respondents (n=64) cited a shared understanding of and 

commitment to the school’s mission as Herron High School’s greatest strength. 

 

Element Evaluation 

b) Do stakeholders possess widespread knowledge and commitment to the 

intentions of the school’s mission? 

Yes / No 

Findings 

 94% of survey respondents (n=64) strongly agreed that they are committed to 

Herron High School’s mission (the remaining respondents all agreed). 

 95% of survey respondents (n=64) agreed or strongly agreed that all key 

stakeholder groups are deeply and equally committed to the school’s mission.  

 In their focus groups, students and parents spoke passionately about the school’s 

unique culture, particularly its safe and open environment. Students consider the 

school to be a “special” place that challenges and encourages them to get outside 

of their comfort zone. Parents are especially appreciative of the school’s college-

going focus and the persistent support that faculty provide students to be 

successful at Herron High School and beyond. 
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Indicator 4.7: Climate Meets standard 

  

Element Evaluation 

a) Does the school have clearly stated rules that enforce positive behavior? Yes / No 

Findings 

 All student expectations are outlined in the parent-student handbook. Herron 

High School not only has a clear set of rules for student behavior, but it also has a 

detailed academic honor code. The honor code is designed to ensure that students 

complete the school’s rigorous academic requirements with integrity. The student 

discipline code defines universal behavior policies (e.g., show respect for people, 

property, and the learning process) that align with the school’s core value of 

building a culture of respect and trust.  

 Based on feedback from students, parents, and staff, Herron High School’s 

approach to student discipline is best described as consistent and compassionate.  

 Students, especially eleventh- and twelfth-graders, play a significant role in 

reinforcing and upholding the school’s core values through its code of conduct. 

 Faculty are particularly appreciative of the school’s clear expectations and the 

consistency with which they are upheld, as they believe it promotes a culture of 

learning across the school.  

 94% of survey respondents (n=63) strongly agreed that Herron High School has 

clearly stated rules for students (the remaining respondents all agreed). 

 100% of survey respondents (n=63) agreed or strongly agreed that Herron High 

School’s rules for students reinforce positive behavior. 

 Overall, Herron High School’s school culture was cited by 58% of survey 

respondents as the school’s greatest strength. 
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Element Evaluation 

b) Does the school’s discipline approach possess high expectations for student 

behavior? 

Yes / No 

Findings 

 There are seven universal behavior policies, each of which is clearly defined and 

easily observable. These policies are designed to promote student engagement. 

 The school frequently celebrates its students’ accomplishments in weekly 

newsletters, during daily announcements, and by displaying their work. 

 95% of survey respondents (n=63) strongly agreed that Herron High School’s 

rules for students set high expectations for student behavior (the remaining 

respondents all agreed). 

 

Element Evaluation 

c) Are interactions between faculty and students respectful and supportive? 

Are faculty and students clear about processes for conflict resolution? 

Yes / No 

Findings 

 During the student focus group, participants named their teachers as one of the 

school’s greatest strengths. The prevailing consensus from students was that their 

teachers really care about them. In particular, students recognized their teachers 

for their persistent encouragement and for promoting independent thinking. 

 Across all forty-five of the evaluation team’s classroom observations, interactions 

between faculty and students were consistently respectful.  

 Faculty spoke passionately about their students. Faculty expressed a great deal of 

investment in their students’ growth and development. In short, the faculty are 

just as appreciative of the students, as the students are of them. 

 100% of survey respondents (n=63) agreed or strongly agreed that interactions 

between faculty and students are respectful and supportive.   
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Element Evaluation 

d) Are interactions between faculty and administration professional and 

constructive? 

Yes / No 

Findings 

 100% of survey respondents (n=63) agreed or strongly agreed that interactions 

between faculty and administrators are productive and professional. 

 In the survey, staff universally described the Executive and Leadership Teams as 

approachable and respectful. Both in the focus group and on the survey, staff 

expressed feeling comfortable and confident sharing and discussing challenges 

and concerns with school leaders. As one faculty member noted, “(Herron High 

School) is a wonderful place to teach. I feel supported and cared about. Should a 

problem arise, I know it will be taken care of in a fair and fast manner.”  

 During the focus group, faculty named that their evaluators have created a safe 

space that allows them to feel comfortable receiving, discussing, and acting on 

feedback.   
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Indicator 4.8: Communication Meets standard 

  

Element Evaluation 

a) Does the school have active and ongoing communication with parents? Yes / No 

Findings 

 Communication between the school and parents happens frequently and through 

a variety of channels. The school’s website is an easily accessible resource that is 

regularly updated to reflect upcoming events and important updates. The website 

also catalogues all past Head of School newsletters. This weekly newsletter 

informs parents of key dates, opportunities for students, and provides a wealth of 

academic and college guidance information.  

 Herron High School’s academic and college guidance team has its own website 

where parents can access previously provided trainings, important documents, 

and learn about upcoming deadlines.  

 Most faculty also actively maintain websites for their courses where parents can 

obtain information about current and forthcoming assignments.  

 The school also uses “One Call Now” to keep parents informed of upcoming 

events and schedule changes via text and phone messages. Some faculty also use a 

mobile device application called “Remind” to send text messages to their 

students’ parents. 

 98% of survey respondents (n=63) agreed or strongly agreed that Herron High 

School actively communicates with students’ families. 
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Element Evaluation 

b) Does the school utilize communications that are both timely and relevant to 

parental concerns? 

Yes / No 

Findings 

 During the parent focus group, participants were asked to describe how they went 

about addressing their concerns with school leaders and faculty members.  

 Overall, parents expressed that school leaders and faculty members are accessible 

and approachable. Faculty members were commended for their quick responses 

to parent outreach.  

 

Element Evaluation 

c) Does the school communicate student academic progress and achievement 

in reports that are understood by parents? 

Yes / No 

Findings 

 Twice a year, Herron High School hosts parent-teacher conferences. Faculty 

members do targeted outreach to parents of students who are struggling 

academically to ensure they are able to meet face-to-face during these conferences.  

 Working with the academic advisory team, faculty members are also responsible 

for communicating with parents of students who are at risk of failing a course. 

 Parents are mailed grade reports on a quarterly basis. 

 Herron High School also uses PowerSchool, an online portal where parents can 

review their students’ academic standing in each of their courses. School leaders 

closely monitor parent engagement with PowerSchool. As of October, 22nd, nearly 

95% of Herron High School students’ academic records had been accessed via 

PowerSchool. Nearly 50% of parents have signed up to receive academic progress 

reports for their student via email.  
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Element Evaluation 

d) Are the school’s communication methods designed to meet the needs of a 

diverse set of parents? 

Yes / No 

Findings 

 Faculty are particularly sensitive to parent’s preferred communication method. 

The Dean of Student Engagement was cited in the staff survey as a resource for 

determining a parent’s desired contact medium.  

 Recognizing that college guidance is of paramount importance to parents, Herron 

High School’s academic and college advising team records their college night 

presentations and posts them on the school’s website. They also offered their 

college night for parents of seniors twice this fall to provide multiple 

opportunities for parents to participate.  

 While Herron High School’s communication methods are frequent and numerous, 

they are often web-based (e.g., PowerSchool, e-newsletter). While web-based 

communication is often an efficient and effective way to reach a large percentage 

of parents, it is not a silver bullet. On the staff survey, numerous respondents 

identified communication with parents without internet access as a significant 

challenge. 
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Indicator 4.9: Exceptional Learners Meets standard 

  

Background 

 Herron High School has a comprehensive and cohesive program for its 

Exceptional Learners. This program closely collaborates with general education 

teachers to provide services to meet the study, organizational, and 

accommodating needs of Herron High School’s Exceptional Learners.  

 There is an organized system in the resource room for delivering homework and 

assessments to students that demonstrates effective collaboration between the 

Exceptional Learners team and general education teachers. 

 Through a computer program, general education teachers have secure access to 

individual student accommodations and other important information about 

students with exceptional needs. This program provides faculty members with a 

quick and easily digestible way to review students’ accommodations, goals, etc.  

 During students’ daily seminar period, faculty provide extra support to students 

with exceptional needs to help them understand concepts and content from their 

courses. 

 The evaluation team observed each of the Exceptional Learners’ teachers to be 

kind and caring, creating a rapport with students that is demanding, yet 

respectful. Procedures were evident for student behavior in the resource room, 

resulting in the effective delivery of services.  

 Team teaching is common inside the resource room. Each teacher is an expert in at 

least one content area, allowing one teacher to serve as the lead teacher and the 

other to play a supporting role. 

 Ultimately, Herron High School’s Exceptional Learners team has created a well-

organized, caring program that works effectively with general education teachers 

to support students with exceptional needs. There are, however, some targeted 

areas to address, particularly for students with non-academic goals in their IEPs. 
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Element Evaluation 

a) Do services outlined within Individualized Education Plans (IEPs) 

adequately match the exceptional needs of the student? 

Yes / No 

Findings 

 A random sample of IEPs were closely reviewed.  

 The services described in these IEPs appropriately matched students’ exceptional 

needs.  

 

Element Evaluation 

b) Do each of the needs identified within the IEPs have a corresponding goal 

and plan for assessment? 

Yes / No 

Findings 

 The academic goals written into IEPs were measurable and based on a 

demonstrated needs. However, there were only two academic goals in the IEPs 

reviewed. 

 More commonly, the IEPs reviewed only included non-academic goals. There 

were a number of IEPs that had only one goal, a self-advocacy goal. In these 

instances, it was not always clear how this goal related to a demonstrated need. 

Additionally, the goal itself was not always measurable.  
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Element Evaluation 

c) Are the goals outlined in IEPs rigorous and based on state and national 

learning standards? 

Yes / No 

Findings 

 For the IEPs reviewed, the majority of the goals outlined were in the 

organizational or self-advocacy domain. The self-advocacy goals were not 

rigorous. Specifically, the self-advocacy goals were written as, “The student will 

inform the teacher of their accommodations.” As written, this goal is not 

measurable and it lacks meaningful criteria for acceptable performance.  

 

Element Evaluation 

d) Does explicit evidence exist to demonstrate that goals have evolved each 

year as the student develops? 

Yes / No 

Findings 

 In the two IEPs reviewed with academic goals, there was clear evidence of how 

these goals have been monitored and evolved over time.  

 However in IEPs with non-academic goals, there was no clear evidence of how 

these goals were monitored over time or of progress being made towards meeting 

these goals. 

 

Element Evaluation 

e) Is a specifically designed curriculum outlined in each IEP? Yes / No 

Findings 

 For the IEPs reviewed with academic goals, there were intentionally designed 

curriculum described that aligned to the IEPs services and goals as well as the 

student’s needs. 



 

 Page  | 37 

 
School Evaluation 
Herron High School 
 

Marian University  
Academy for Teaching and Learning Leadership 

   

  

Indicator 4.10: English Learners Meets standard 

  

Element Evaluation 

a) Do the appropriate staff have a clear understanding of current legislation, 

research and effective practices relating to the provision of ENL services?  

Yes / No 

Findings 

 While less than two percent of Herron High School’s student population are 

English Learners (“EL”), the school has dedicated the appropriate resources and 

personnel to effectively support their EL students. 

 Herron High School’s English Learners program coordinator demonstrated a clear 

and detailed understanding of best practices for supporting EL students during 

the evaluation team’s interview.  

 Herron High School’s EL program utilizes the state adopted WIDA English 

Language Development (“ELD”) Standards Framework. 

 

Element Evaluation 

b) Are relationships with students, parents, and external providers well-

managed and in compliance with law and regulation? 

c) Is the school fulfilling its legal obligations regarding ENL students? 

Yes / No 

Findings 

 As a part of Herron High School’s EL program, the communication with students, 

parents, and external providers is in compliance with law and regulations. Herron 

High School’s EL program is also fulfilling its legal obligations. 

 The EL program’s coordinator effectively manages all parental notification, 

surveying, and involvement as well as student enrollment and placement.  
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Element Evaluation 

d) Do Individual Learning Plans (“ILPs”) contain all required information 

and incorporate best practices, such as measurable learning goals? 

Yes / No 

Findings 

 ILPs contain all required information, including but not limited to English 

Language proficiency placement test level, measurable student goals, strategies 

and accommodations for the student to be implemented in all classrooms. 
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Part V: Closing  

Based on analyses of key artifacts and staff survey results, interviews and focus groups 

with key stakeholders, and extensive classroom observations, it is abundantly clear to 

the evaluation team that Herron High School is an exceptional place to learn and work 

that benefits families from across the greater Indianapolis area. Now in its tenth year of 

serving students, the school has effectively codified the necessary systems and 

structures for students, staff, and parents to bring its mission to life through an 

incredibly vibrant, collaborative, and intellectual school culture. Not only is Herron 

High School a school of choice for students, it is also a community that faculty and staff 

are overjoyed to be a part of. Looking ahead, the evaluation team encourages the 

school’s leadership team members to continue to hold a high bar for the efficacy of its 

core school features. While this evaluation report highlights some of Herron High 

School’s numerous strengths, the evaluation team also identified a small number of 

targeted areas for continued growth.  

 Continue to develop teachers’ capacity to effectively incorporate Socratic 

dialogue into their daily lessons; 

 Strengthen new teacher induction and mentoring programs; and 

 Diversify parent engagement strategies to better inform and involve those 

without internet access and/or a phone. 

Made up of individuals who are fervently committed to the school’s mission and vision, 

Herron High School is an extraordinary institution with remarkable results. 


