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1 Because Avondale Meadows Academy does not serve high school students or English Learners, 
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Part I: School Evaluation Overview and Methodology 

Avondale Meadows Academy (“AMA”) is a public charter school sponsored by the 

Indianapolis Mayor’s Office of Education Innovation (“OEI”). Prior to 2014, AMA was 

known as the Challenge Foundation Academy, but in this report it will be consistently 

referred to as the Avondale Meadows Academy or AMA. In 2012, AMA’s charter was 

renewed for a seven year term by the Indianapolis Charter School Board. During the 

third year of a charter’s second term, the OEI requires its sponsored schools to undergo 

a comprehensive review guided by its performance framework. The OEI performance 

framework consists of four core questions: 

1. Is the educational program a success? 

2. Is the organization in sound fiscal health? 

3. Is the organization effective and well-run? 

4. Is the school providing the appropriate conditions for success? 

The OEI is responsible for evaluating its sponsored schools on the first three core 

questions, but during the comprehensive review an external evaluator is charged with 

addressing the fourth core question. Thus the school evaluation described herein only 

examines the OEI’s fourth core question. This report includes: 

1. An explanation of the school evaluation process; 

2. An overview of AMA’s demographic and academic performance data; 

3. Findings from the school evaluation; 

4. A summary of the school evaluation. 
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Process 

The school evaluation process involved two phases of data collection and synthesis – (1) 

pre-site visit document review as well as (2) on-site observations and interviews. Prior 

to the site visit, the evaluation team reviewed AMA’s mission statement, original 

charter proposal, family handbook, and staff survey results. In advance of the site visit, 

AMA staff (n=39) completed a set of survey questions aligned to Core Question 4’s 

indicators (e.g., curriculum, school culture, professional development, family 

engagement). These guiding documents and staff survey results informed the questions 

asked during focus groups and one-on-one interviews conducted during the site visit. 

The site visit consisted of the following components:  

 Document analysis (e.g., scopes and sequences, lesson plans); 

 Classroom observations of the vast majority of teachers (note: substitute teachers 

were not observed); 

 Six focus groups with teachers, one for each of the six grade levels at AMA; 

 Four focus groups with students representing grades two through five; 

 One family member focus group; 

 Interviews with the Principal, Director of School Culture, Director of Community 

Relationships, School Counselor, Curriculum Director, Master and Mentor 

Teachers, and Exceptional Learners Coordinator;  

 Review of services and supports for Exceptional Learners; 
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Part II: Avondale Meadows Academy Background Information 

As a part of the Community Charter Network, Avondale Meadows Academy serves 

students in kindergarten through fifth grade in Indianapolis’ Meadows neighborhood. 

AMA’s academic model is built around its use of the Core Knowledge curriculum. This 

curriculum is designed to prepare students to succeed in specialized courses in high 

school and beyond by first building a strong foundation of knowledge. As a part of its 

mission, AMA also prioritizes providing a safe, structured environment where all 

students have the opportunity to achieve, and are supported to reach, their full 

potential. AMA aspires for a school culture that can be characterized as positive, 

consistent, and happy. Through initiatives such as its Parent-Teacher Organization and 

Parent University, AMA invests and involves family members as instrumental 

contributors to students’ growth and the school’s overall success.  

Student Demographics 

Since it began serving students in 2006, Avondale Meadows Academy has nearly 

doubled its student population. This school year, AMA enrolled 469 students.2 70.4% of 

these students were eligible to receive free or reduced price meals. The racial and ethnic 

breakdown of AMA’s student population is: Black (94.5%), Multiracial (3.2%), White 

(2.1%), and Hispanic (0.2%). During the 2014-2015 school year3, 14.3% of students took 

part in the school’s Exceptional Learners program.  

                                                        
2 Indiana Department of Education. (2015, Fall). Enrollment Overview. IDOE: Compass. Retrieved November 20, 2015, 

from http://compass.doe.in.gov/dashboard/enrollment.aspx?type=school&id=5716. 
3 Official data on student participation in Exceptional Learners and English Learners programs for the 2015-2016 

school year is not yet available. 
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Student Performance 

The charts below describe AMA’s results on the state’s school accountability model and 

assessments. In short, AMA has frequently received the state’s highest school 

performance rating4 and its students have achieved tremendous growth in achievement 

on state assessments and as calculated by the Indiana Growth Model. 

State School 

Accountability 

Designation 

2009-10 2010-11 2011-

12 

2012-13 2013-14 2014-15 

Description or Letter 

Grade 

Academic 

Progress 

(“C”) 

A B A A A5 

 
In every year that Indiana has administered the IREAD-3 assessment, AMA students 

have outperformed the rate of students passing the exam statewide. 

Year of IREAD-3 Results6  Percent Passing – AMA Percent Passing - Indiana 

2011-2012 86.3% 85.7% 

2012-2013 97.0% 91.4% 

2013-2014 94.4% 90.8% 

2014-20157 94.8% 90.7% 

 

                                                        
4 Indiana Department of Education. (2015, Fall). Report Card. IDOE: Compass. Retrieved November 20, 2015, from 

http://compass.doe.in.gov/dashboard/reportcard.aspx?type=school&id=5716. 
5 The Indiana General Assembly passed Senate Enrolled Act 200 to hold schools and corporations harmless for the 

results of the more rigorous assessment. This Hold Harmless approach for Statewide Accountability allowed schools 

and corporations to receive the better of either the 2013-14 grade or the 2014-15 grade. 
6 Indiana Department of Education. (2015, Fall). IREAD-3 Results Overview. IDOE: Compass. Retrieved November 20, 

2015, from http://compass.doe.in.gov/dashboard/iread3perf.aspx?type=school&id=5716. 
7 2014-2015 IREAD-3 results are based on preliminary data available from the Indiana Department of Education. 

Retrieved December 20, 2015, from http://compass.doe.in.gov/dashboard/iread3perf.aspx?type=school&id=5716. 
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Since opening in 2006, AMA students’ passing rate of both the ISTEP+ 

English/Language Arts and math assessments has doubled.8 

Year of ISTEP+ Results9  Percent Passing Both 

E/LA & Math 

Percent Passing 

E/LA 

Percent Passing 

Math 

2006-2007 36.2% 50.0% 41.2% 

2007-2008 33.3% 49.0% 44.7% 

2008-2009 Fall 26.0% 39.0% 40.6% 

2008-2009 Spring 38.3% 48.8% 51.2% 

2009-2010 52.6% 65.8% 64.9% 

2010-2011 58.3% 78.7% 67.6% 

2011-2012 67.3% 79.7% 78.8% 

2012-2013 64.7% 76.0% 79.1% 

2013-2014 72.5% 79.3% 86.2% 

2014-201510 44.5% 63.5% 57.5% 

 
  

                                                        
8 Because the ISTEP+ assessments administered during the 2014-2015 school year were markedly different than 

assessments given in previous years, this statement does not factor in those results. 
9 Indiana Department of Education. (2015, Fall). IREAD+ Overview. IDOE: Compass. Retrieved January 6, 2016, from 

http://compass.doe.in.gov/dashboard/istep.aspx?type=school&id=5716. 
10 Based on concerns about the accuracy of scores statewide, the 2014-2015 ISTEP+ results are also subject to change.   
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The Indiana Growth Model calculates student growth for each school’s bottom quartile 

of students. Schools are awarded bonus points on the state’s accountability model if a 

significant percentage of students in this subgroup demonstrate high growth. Since the 

inception of the Indiana Growth Model, AMA has received these bonus points every 

year for math and once for English/Language Arts based on 2013-2014 data. What’s 

more, every year AMA’s bottom quartile of students have exceeded the state average 

for high growth in both English/Language Arts and math. 

 
Year of ISTEP+ 

Results11 

Percent of Students in the 

Bottom 25% Achieving High 

Growth in E/LA 

Percent of Students in the 

Bottom 25% Achieving High 

Growth in Math 

2011-2012 36.4% 52.9%12 

2012-2013 33.3% 48.6% 

2013-2014 47.6% 53.5% 

 

 

 

  

                                                        
11 Indiana Department of Education. (2015, Fall). Report Card. IDOE: Compass. Retrieved November 20, 2015, from 

http://compass.doe.in.gov/dashboard/reportcard.aspx?type=school&id=5716. 
12 Percentages are underlined to indicate when AMA received a bonus point on Indiana’s school accountability model 

for having a significant percentage of students in its bottom quartile demonstrate high growth.  
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Part III: Core Question 4 Indicator Ratings 

Core Question 4 of OEI’s performance framework consists of ten indicators and three 

possible ratings. The chart below summarizes the evaluation team’s assessment of 

Avondale Meadows Academy in a manner that is aligned to these indicators and 

ratings.  

Does not meet standard School exhibits significant concerns in two or more 
elements of the indicator  

Approaching standard School exhibits significant concerns in one element of the 
indicator 

Meets standard School does not exhibit significant concerns in any elements 
of the indicator  

 

Core Question 4 Indicator Rating 

4.1: Curriculum and Supporting Materials Meets standard 

4.2: Pedagogy Meets standard 

4.3: Post-Secondary Guidance Not applicable 

4.4: Assessment Meets standard 

4.5: Talent Meets standard 

4.6: Mission Meets standard 

4.7: Climate Meets standard 

4.8: Communication Meets standard 

4.9: Exceptional Learners Meets standard 

4.10: English Learners Not applicable 

 

 



 

 Page  | 10 

 
School Evaluation 
Avondale Meadows 
Academy 
 

Marian University  
Academy for Teaching and Learning Leadership 

   

 
 

Part IV: Findings 

Indicator 4.1: Curriculum and Supporting Materials Meets standard 

  

Element Evaluation 

a) Does the curriculum align with state standards? Yes / No 

Findings 

 For each grade level, AMA has a detailed curriculum map that specifies which 

Indiana Academic Standards to focus on in English/Language Arts, math, social 

studies, and science each week of the school year. Furthermore, the 

English/Language Arts standards addressed in these curriculum maps are broken 

down into more specific categories, including literature, language, reading, and 

writing. These categories are also used by the Indiana Academic Standards. 

 

Element Evaluation 

b) Does the school conduct systematic reviews of its curriculum to identify gaps 

based on student performance? 

Yes / No 

Findings 

 Each June, AMA annually holds a four-day Summer Institute for its faculty and 

leadership. Each institute begins with teachers working in grade level teams to 

analyze students’ NWEA and STEP data from the previous year. After surfacing 

the standards and skills that students struggled to master, teachers then modify 

their curriculum maps one subject area at a time to incorporate lessons learned 

from these identified student performance gaps. By the end of the Summer 

Institute, each grade level has updated their respective curriculum maps to reflect 

their best thinking about how to better support students’ mastery of key standards 

and skills in the upcoming school year. Teachers then have the rest of the summer 

to update their lesson plans to align with the updated curriculum maps. 
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Element Evaluation 

c) Does the school regularly review its scopes and sequences to ensure 

presentation of content in time for testing? 

Yes / No 

Findings 

 Given that the format of the ISTEP+ assessments changed significantly in 2015, 

AMA dedicated substantive time during its last Summer Institute to consider 

whether or not its scopes and sequences appropriately prioritize and address the 

most frequently tested standards. As additional test items and student data from 

2015 ISTEP+ become available, AMA plans to continue to revisit and revise their 

scopes and sequences as needed to better position students for success on the 

ISTEP+ assessments.  

 

Element Evaluation 

d) Does the school have a sequence of topics across grade levels and content 

areas that focuses on core learning objectives? 

Yes / No 

Findings 

 Because teachers consistently draw from AMA’s standards-aligned curriculum 

maps, detailed weekly lesson plans, and locally-developed formative assessments, 

AMA’s curriculum is horizontally articulated within each grade level. Classroom 

observations confirmed that what students are learning and how their learning is 

being evaluated is consistent within grade levels. 

 AMA’s curriculum is also vertically coherent. Most of the content areas taught at 

each grade level draw from the Core Knowledge curriculum. For each subject 

area, this curriculum coherently sequences content and skills in a manner that is 

aligned to core learning objectives. AMA also supplements the Core Knowledge 

curriculum with locally-developed resources. These additions to the curriculum 

are not consistently vertically-aligned across grade levels. 
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Element Evaluation 

e) Does the staff understand and uniformly use curriculum documents and 

related program materials to effectively deliver instruction? 

Yes / No 

Findings 

 During classroom observations, members of the evaluation team looked for the 

following evidence that faculty understand and uniformly use curriculum 

documents and materials to effectively deliver instruction: 

1. The lesson’s standard is clearly and completely displayed in the classroom; 

2. The lesson aligns to the standard displayed in the classroom; 

3. The teacher is following a lesson plan to deliver instruction; 

4. Curricular resources are being used by the teacher and students in a manner 

aligned to the lesson’s standard. 

 In all but three of the twenty-one classes observed during the site visit, the 

evaluation team observed each of these four characteristics. Only one of the four 

characteristics was not present during two other classroom observations. 

 

Element Evaluation 

f) Does the staff have the materials to effectively deliver the curriculum? Yes / No 

Findings 

 Faculty were surveyed about a number of topics, including curricular resources. 

 90% of survey respondents (n=39) agreed or strongly agreed that AMA has a clear 

procedures for acquiring needed curricular materials and resources. 

 92% of survey respondents (n=39) agreed or strongly agreed that they have the 

curricular materials and resources needed for their courses. 

 92% of survey respondents (n=39) agreed or strongly agreed that they have access 

to high-quality curricular materials and resources. 
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Indicator 4.2: Pedagogy Meets standard 

  

Element Evaluation 

a) Is the curriculum implemented in the majority of classrooms according to its 

design? 

Yes / No 

Findings 

 For its core subject areas, AMA expects teachers to structure most of their lessons 

plans around four instructional phases – obtain (“I do”), develop (“We do”), 

apply (“You do”), and evaluate (e.g., exit ticket). This structure ensures that 

students, as opposed to the teacher, are being asked to do the majority of the 

thinking during the lesson. Since the lion’s share of the lesson should provide 

students opportunities to grapple with the content, both with peers and 

independently, the teacher must be sure her or his direct instruction is accurate, 

clear, and coherent. What’s more, the lesson’s activities must be well sequenced to 

move students towards mastery of standards in a supportively scaffolded manner.  

 In sixteen of twenty-one classrooms observed, the teacher effectively executed this 

instructional model. In three of the five classrooms where this model was not 

faithfully implemented, the majority of students were not able to diligently work 

with their peers or independently on the lesson’s content due to a variety of 

factors including unclear directions and student misbehavior. 

 

Element Evaluation 

b) Is instruction, as delivered, focused on core learning objectives? Yes / No 

Findings 

 In each classroom visited, evaluation team members observed instruction that was 

focused on a posted or stated learning objective. The curricular materials being 

used by students were consistently aligned to the lesson’s learning objective. 
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Element Evaluation 

c) Does the pace of instruction/lessons and content delivery possess the 

appropriate rigor and challenge?  

Yes / No 

Findings 

 In sixteen of the twenty-one classrooms observed, the evaluation team noted that 

the lesson had a clear structure and intentional flow that was appropriately paced.  

 In these classrooms, observers found almost all students engaged in appropriately 

challenging work aligned to the lesson’s standard. Additionally, all or almost all 

students provided meaningful verbal or written evidence to support their 

thinking.  

 There were two common challenges in the five classrooms observed that did not 

meet this criteria – (1) the pace of the lesson was curtailed by frequent 

interruptions to address student behavior and (2) the rigor of the lesson was 

diminished by infrequent or non-existent opportunities for students demonstrate 

their learning. 

 

Element Evaluation 

d) Do instructional activities use differentiated strategies to engage a wide 

range of student interests, abilities, and learning needs? 

Yes / No 

Findings 

 In fourteen of twenty-one classrooms observed, teachers posed questions that 

required students to cite evidence to support their thinking.  

 In twelve of twenty-one classrooms observed, teachers asked students to respond 

to and build on their peers’ ideas. 

 In sixteen classrooms, evaluation team members saw at least two different 

instructional strategies being used effectively during the observation window. 
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Element Evaluation 

e) Does the school supply sufficient feedback to staff on instructional practices? Yes / No 

Findings 

 For six years, AMA’s teacher development strategy has been guided by the 

System for Teacher and Student Advancement (“TAP”). While AMA is not using 

every element of TAP this school year, it continues to utilize the TAP rubric and 

teacher support structures (e.g., cluster meetings, master teachers).  

 Through comments shared on the staff survey and during teacher focus groups, it 

is evident that AMA provides frequent, actionable, and evidence-based feedback 

to its teachers. Moreover, classroom teachers report that their master and mentor 

teachers do extensive modeling to help them improve their instruction. 

 100% of survey respondents (n=39) agreed or strongly agreed that the feedback 

they receive on their instruction is timely. 

 97% of survey respondents (n=39) agreed or strongly agreed that the feedback 

they receive helps them improve their instruction. 
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Indicator 4.4: Assessment Meets standard 

  

Element Evaluation 

a) Are the standardized and/or classroom assessments accurate and useful 

measures of established learning standards/objectives? 

Yes / No 

Findings 

 AMA has a purposeful yearly assessment calendar that effectively sequences and 

distributes the administration of “off the shelf” (e.g., NWEA, STEP) and locally-

developed formative assessments. These assessments are aligned to the Common 

Core State Standards or the Indiana Academic Standards.  

 AMA has also developed its own quarterly benchmark assessments for reading 

and math that align to its curriculum maps.  

 

Element Evaluation 

b) Does the school distribute assessment results to classroom teachers in a 

timely and useful manner to influence instructional decisions? 

Yes / No 

Findings 

 100% of survey respondents (n=39) agreed or strongly agreed that they receive 

their students’ formative assessment data in a timely manner. 

 97% of survey respondents (n=39) agreed or strongly agreed that the way they 

receive their students’ formative assessment data makes it easy to determine how 

they need to modify their instruction. 

 Not only does AMA distribute assessment results to teachers in a timely and 

useful manner, they also provide them with time and support to make sense of 

the data. During weekly cluster meetings, teachers work with their grade-level 

peers as well as their mentor and master teachers to analyze student formative 

assessment data and discuss the implications of their findings for instruction. 
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Element Evaluation 

c) Does the school select assessments that have sufficient variety to guide 

instruction for a wide range of student learning abilities? 

Yes / No 

Findings 

 AMA uses a mixture of locally-developed benchmark assessments and purchased 

formative assessments to evaluate students’ academic progress throughout the 

school year. These assessments are delivered in three different manners – verbally 

one-on-one with a teacher, via computer, and on paper. In this way, AMA not 

only collects data on what students have learned, but also how effectively they 

can demonstrate their learning through multiple mediums. 

 Given the importance of building elementary school students’ reading and math 

skills, most of AMA’s formative assessment focus on these two subject areas. All 

students take the NWEA assessment three times a year in reading and math. Each 

student also completes the STEP reading assessment three times, with students in 

kindergarten through third grade focused on fiction and students in fourth and 

fifth grades focused on nonfiction.  

 Students also complete locally-created benchmark assessments each quarter to 

measure the extent to which they mastered the standards taught that quarter. The 

results of these quarterly benchmarks are used to shape the following quarter’s 

one-on-one and small group instruction rosters as well as determine who is 

required to attend intersession.  
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Element Evaluation 

d) Does the school use assessments with sufficient frequency to inform 

instructional decisions effectively? 

Yes / No 

Findings 

 In addition to the previously described formative assessments administered three 

or four times a year, teachers also use a variety of daily, weekly, and unit-based 

assessments to monitor students’ progress towards mastery of standards and to 

determine how best to modify their instruction to address students’ learning gaps.  

 Given the frequency with which students’ learning is assessed at AMA, teachers 

need time and support to put this data into action. Through weekly cluster 

meetings and quarterly professional development days, teachers are provided 

ongoing, dedicated time to work with their colleagues and instructional coaches 

(e.g., master and mentor teachers) to unpack students’ assessment results. 

 

Element Evaluation 

e) Does the school use assessment results to guide instruction or make 

adjustments to curriculum? 

Yes / No 

Findings 

 As evidenced by teachers’ feedback on the staff survey and during focus groups, 

AMA’s vision of excellent instruction is rooted in data-driven decision-marking. 

Teachers are expected to have a clear understanding of which standards their 

students have and have not mastered as well as leverage their grade-level 

colleagues, mentor teachers, and master teachers to develop plans to improve 

student mastery.  

 95% of survey respondents (n=39) agreed or strongly agreed that AMA has 

provided them with the necessary training and support to be able to modify their 

curriculum and instruction based on their students’ formative assessment results. 
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Indicator 4.5: Talent Meets standard 

  

Element Evaluation 

a) Are the school’s hiring processes organized and used to support the success 

of new staff members? 

Yes / No 

Findings 

 Applicants for open teaching positions at AMA complete a thorough hiring 

process – beginning with a phone screen, an interview with administrators and 

teachers, and a model lesson and mock feedback session. Once hired, new 

teachers participate in a full day of professional development before the start of 

the school year to familiarize them with the school’s culture, expectations, and 

routines. During the school year they receive differentiated support from their 

grade-level or content-area mentor as well as the master and mentor teachers. 

 While AMA has a robust set of supports and resources for onboarding new staff, 

it has invested just as much in retaining effective teachers. As a result, AMA’s 

five-year teacher retention rate is a laudable 87%. Only two new teachers were 

hired for the 2015-2016 academic year, one of which returned to AMA after 

teaching elsewhere for the past few years. 

 AMA has achieved its tremendous retention rate by developing and consistently 

implementing a comprehensive teacher development strategy with the goal of 

ensuring that the entire AMA staff functions, according to the principal, as a 

family. AMA’s teacher development strategy includes the following supports: 

 Teacher mentors in each grade-level, the electives department, and the 

Exceptional Learners team; 

 Master and mentor teachers for the lower (K-2) and upper (3-5) grades; 

 Weekly classroom observations and coaching; and 

 Weekly cluster meetings with colleagues and administrators. 
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 95% of survey respondents (n=39) agreed or strongly agreed that AMA’s staff 

mentoring program provides all staff with peer feedback and support that 

improves student achievement and promotes professional growth. 

 95% of survey respondents (n=39) agreed or strongly agreed that AMA’s new staff 

induction program provides all new staff with a clear understanding of the 

school’s mission, policies and procedures, and best practices.  

 

Element Evaluation 

b) Does the school deploy sufficient number of staff to maximize instruction? Yes / No 

Findings 

 AMA has invested in master, mentor, and content-area specialists to support their 

grade-level classroom teachers. There is a mentor teacher for each grade level. 

These teachers spend the vast majority of their time in classrooms providing direct 

support to their colleagues. AMA also has dedicated intervention specialists for 

reading and math who focus on supporting students in grades three through five. 

The school also has a Curriculum Director to support all teachers with this critical 

aspect of their daily work. 

 
 

Element Evaluation 

c) Are faculty and staff certified/trained in areas to which they are assigned?  Yes / No 

Findings 

 All but one of AMA’s grade-level lead classroom teachers have a General 

Elementary license. Other teachers have licenses in more specialized areas, such as 

music, in line with their specific teaching duties. Each Exceptional Learners’ team 

member has their General Elementary license as well as specific certifications in 

areas such as Severally Emotionally Handicapped. 
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Element Evaluation 

d) Is professional development related to demonstrated needs for instructional 

improvement? 

Yes / No 

Findings 

 Professional development (“PD”) at AMA occurs primarily through four 

channels: (1) before school PD (i.e., Summer Institute, Back to School PD), (2) 

weekly cluster meetings, (3) monthly staff meetings, and (4) quarterly PD days. 

 Many of the topics for before school PD are reoccurring from year to year (e.g., 

staff handbook, culture, curriculum mapping), but AMA also selects a few specific 

initiatives to focus on each year. For the 2015-2016 school year, these initiatives are 

Reading Workshop and RULER, an emotional intelligence tool to build empathy 

and promote emotional regulation amongst staff and students. Thus AMA built in 

time during before school PD to familiarize staff with these programs. 

 During monthly PD sessions, staff spend forty-five of the sixty minutes in 

breakout sessions based on their specific interests and needs. In these small group 

sessions, teachers are asked to model best practices that have been observed by 

master or mentor teachers over the past month that address one of the school’s 

priorities or challenges. Teachers greatly appreciate being able to select which PD 

sessions they attend and the actionable nature of the content. As one teacher 

shared, “I get to choose which session fits my classroom’s needs. I leave every 

session with something new to try.” 

 While teachers appreciate that PD sessions are largely focused on academics, they 

also requested additional training on meeting students’ socio-emotional needs. 
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Element Evaluation 

e) Are professional development opportunities determined through analyses of 

student attainment and improvement? 

Yes / No 

Findings 

 During the school year, staff meet for an hour every month and for a whole day 

four times a year. The content of these PD sessions is determined jointly by 

administrators and master teachers based on student and teacher data. Progress 

towards effective implementation of the current school year’s two priorities (i.e., 

Reading Workshop and RULER) is also considered when defining PD session 

agendas. In short, the topics addressed during PD are responsive to the school’s 

current needs, based on the rich sets of data available from student formative 

assessments and classroom observations.  

 97% of survey respondents (n=39) agreed or strongly agreed that the topics of 

AMA’s professional development are determined through analyses of students’ 

academic data. 

 97% of survey respondents (n=39) agreed or strongly agreed that AMA’s 

professional development offerings allow them to improve their students’ 

achievement and growth.  

 

Element Evaluation 

f) Does the school explicitly and regularly implement its teacher evaluation 

plan with a clear process and criteria? 

Yes / No 

Findings 

 Having used TAP for many years to structure their teacher evaluation protocol, 

AMA’s administrators and teachers are both comfortable with and confident in 

their current teacher evaluation plan as it draws heavily from this system. 
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 95% of survey respondents (n=39) agreed or strongly agreed that AMA’s 

evaluation process is accurate and fair. 

 92% of survey respondents (n=39) agreed or strongly agreed that AMA’s 

evaluation process has a clear timeline for observations, feedback, and conferences 

that is consistently followed. 

 During focus groups, teachers spoke positively about the TAP rubric and 

evaluation process related to the rubric. They appreciate that the rubric provides 

specific, observable behaviors to define each element they are rated on. Teachers 

believe this helps to make the rubric objective and the process fair.  

 Given the weekly classroom observations and frequent feedback sessions 

conducted at AMA, it is imperative that these responsibilities are well distributed 

across the leadership team. The responsibility for carrying out the teacher 

evaluation process is divided amongst a team of leaders, including the school 

principal, curriculum director, master teachers, and mentor teachers.  
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Indicator 4.6: Mission Meets standard 

  

Element Evaluation 

a) Does the school have a mission that is shared by all stakeholders? Yes / No 

Findings 

 AMA’s work is driven by its mission to ensure every student realizes their full 

potential by providing them with a structured and supportive learning 

environment that educates the whole child.  

 97% of survey respondents (n=39) agreed or strongly agreed that all key 

stakeholders (e.g., student, families, teachers, administrators) have a clear 

understanding of AMA’s mission. 

 26% of survey respondents (n=39) cited a shared understanding of and 

commitment to the school mission’s as AMA’s greatest strength. No other aspect 

of the school was more commonly rated as AMA’s greatest strength than 

stakeholders’ shared understanding of and commitment to the school’s mission. 

 

Element Evaluation 

b) Do stakeholders possess widespread knowledge and commitment to the 

intentions of the school’s mission? 

Yes / No 

Findings 

 100% of survey respondents (n=39) strongly agreed that they are committed to 

AMA’s mission (the remaining respondents all agreed). 

 95% of survey respondents (n=39) agreed or strongly agreed that all key 

stakeholder groups are deeply and equally committed to AMA’s mission.  

 During the parent focus group, participants spoke passionately about the school’s 

commitment to equitably serving “the forgotten kids.”  
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 Several themes emerged from the parent focus group that provide evidence of 

parents’ awareness of and shared investment in the school’s mission and 

approach. 

 Parents understand and agree with the school’s commitment to instilling a 

passion for life-long learning within students.  

 Parents recognize and like that the school educates students to be well-rounded 

and good citizens. They specifically named efforts to build students’ technological 

literacy and resiliency skills as positives. 

 At the same time, parents acknowledged the value that AMA places on core 

content and skills are vital to prepare students for success in high school and 

beyond. 

 Ultimately, feedback collected through the parent focus group illustrated that 

parents are deeply committed to and supportive of AMA’s mission. 
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Indicator 4.7: Climate Meets standard 

  

Element Evaluation 

a) Does the school have clearly stated rules that enforce positive behavior? Yes / No 

Findings 

 AMA’s school rules are positively framed to make it clear which behaviors are 

and are not encouraged. These expectations are well defined in the school’s family 

handbook. During their focus group, parents expressed that AMA’s rules are 

clearly stated and consistently followed. Students also confirmed the clarity and 

consistency of the rules during their focus groups. Students also talked about how 

they are rewarded individually and as a class for exhibiting positive behaviors. 

 AMA has a dedicated Director of School Culture. In this capacity, Mr. Herron 

strives to create a positive learning environment throughout the school from the 

time the first student enters the building each day. To do so, Mr. Herron spends 

most of his time in classrooms and hallways, reinforcing expectations and 

acknowledging excellent student behavior. Mr. Herron also pays particular 

attention during his walkthroughs to a small group of students who have 

demonstrated a need for extra support. Many of these students also work directly 

with AMA’s counselor as well as their full-time therapist and life skills coach.  

 95% of survey respondents (n=39) agreed or strongly agreed that AMA has clearly 

stated rules for students. 

 100% of survey respondents (n=39) agreed or strongly agreed that AMA’s rules 

for students reinforce positive behavior. 

 However, only 77% of survey respondents (n=39) agreed or strongly agreed that 

AMA consistently follows-through on student rules and consequences. This data 

was not supported by teacher feedback collected during focus groups, but it is 

uniquely lower than all other responses to survey questions. 
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Element Evaluation 

b) Does the school’s discipline approach possess high expectations for student 

behavior? 

Yes / No 

Findings 

 AMA’s school discipline approach centers on the school’s five “Be-Attitudes” – be 

kind, be respectful, be prepared, be responsible, and be engaged. These five 

character traits complement the school’s rules by positively framing the high 

expectations that AMA has for its students.  

 The “Be-Attitudes” are reinforced through a token economy system whereby 

students can earn “be-attitude bucks” from their teachers and AMA staff for 

demonstrating one or more of the “Be-Attitudes.” Entire classes are publicly 

celebrated in the school’s main hallway under the heading “Bravo” for their 

exemplary behavior. Each homeroom is pictured on this wall and for each 

compliment they receive from another teacher or staff member, they earn a 

certificate that is displayed under their homeroom’s picture. 

 Overall, AMA has established and is maintaining a positive school culture that 

both sets high expectations for students and supports them to meet these 

standards through a robust set of strategies and differentiated supports. 

 In the spirit of continuous growth, the evaluation team did surface two 

opportunities for improvement in this area. 

 There are opportunities to more closely align behavioral expectations and 

reinforcement strategies with students’ developmental needs, particularly in the 

earliest and latest grade levels. 

 While many teachers use positive behavior intervention strategies deftly, in a 

handful of classrooms these strategies were used so frequently that it impeded the 

clarity and coherence of the lesson and its content.  
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Element Evaluation 

c) Are interactions between faculty and students respectful and supportive? 

Are faculty and students clear about processes for conflict resolution? 

Yes / No 

Findings 

 97% of survey respondents (n=39) agreed or strongly agreed that interactions 

between faculty and students are respectful and supportive.   

 90% of survey respondents (n=39) agreed or strongly agreed that AMA has a clear 

process for resolving conflicts between teachers and students. 

 After reviewing its school culture data from the 2014-2015 school year, AMA’s 

leaders noticed that the school’s expectations were not consistently implemented 

in an empathetic manner. Additionally, a small but noticeable number of students 

struggled to meet AMA’s rules and appropriately respond to consequences. 

 Thus, the quality of interactions between students and staff has become a major 

focus at AMA this year. More broadly, AMA has prioritized developing the 

emotional intelligence of its students and staff by investing time and resources in 

RULER, a comprehensive program for students, staff, and family members. 

 This year, AMA is focused on effectively rolling out RULER to its staff members.  

 Feedback collected through focus groups and the survey highlighted that a 

number of staff are not yet fully invested in RULER. Some staff are concerned that 

RULER could destabilize (“soften”) the school’s culture and others wonder why 

such an initiative is needed given the school’s “A” rating on the state’s 

performance framework.  

 During two classroom observations and one hallway observation, members of the 

evaluation team witnessed interactions between staff and students that illustrated 

the importance of RULER and its focus on developing adults’ empathy and 

emotional regulation for AMA’s continued growth.  
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Element Evaluation 

d) Are interactions between faculty and administration professional and 

constructive? 

Yes / No 

Findings 

 97% of survey respondents (n=39) agreed or strongly agreed that interactions 

between faculty and administrators are productive and professional. 

 During focus groups, teachers universally praised AMA’s school leadership team 

for being approachable and responsive to their concerns. As one teacher phrased 

it, “there is nothing I could say in this focus group that I would not also share 

directly with my principal.”  

 Teachers also described the school’s professional culture in familial terms, citing a 

spirit of care and supportiveness that sustains them through challenging days and 

helps them continually improve their practice. 

 As a part of his role as the Director of School Culture, Mr. Herron also organizes 

morale boosters throughout the year to ensure AMA’s staff are reminded of their 

impact on students and the community. 
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Indicator 4.8: Communication Meets standard 

  

Element Evaluation 

a) Does the school have active and ongoing communication with parents? Yes / No 

Findings 

 100% of survey respondents (n=39) agreed or strongly agreed that AMA actively 

communicates with students’ families. 

 This unanimous sentiment is confirmed by the numerous ways in which AMA 

staff communicate with students’ family members. Every day, parents receive a 

folder of information from their student’s homeroom teacher that indicates how 

their day went, what homework they have, and what (if any) missing work they 

have. The folder also provides graded student work and assessments as well as 

forms that need to be reviewed and signed (e.g., permission slips). Additionally, 

parents must come into the school during dismissal to retrieve their student. This 

provides an additional opportunity for teachers to communicate in person with 

parents.  

 Before the school year begins, teachers are responsible for calling each of their 

students’ parents to introduce themselves. Every parent receives a contact number 

and email address for their child’s teacher at the start of the school year. Many 

teachers also send home surveys to identify parents’ communication preferences 

at the onset of the school year.  

 Once a week, the school sends out an automated message via phone and email to 

all parents, sharing information on upcoming activities. 

 Parents were effusive with their praise for the AMA’s communication during the 

focus group. As one parent noted, “I’ve never seen a school with this much parent 

interaction.” It’s important to note that parents spoke about AMA’s 

communication strategies as interactions, versus pure information sharing. 
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Element Evaluation 

b) Does the school utilize communications that are both timely and relevant to 

parental concerns? 

Yes / No 

Findings 

 During the parent focus group, participants were asked to describe how they went 

about addressing their concerns with school leaders and faculty members.  

 Overall, parents shared that they feel entirely comfortable addressing their 

concerns directly with their child’s teacher or a school administrator, depending 

on the severity of the concern. Here again, parents reiterated the familial nature of 

the school and the resulting culture of trust and openness.  

 

Element Evaluation 

c) Does the school communicate student academic progress and achievement 

in reports that are understood by parents? 

Yes / No 

Findings 

 In addition to the daily parent communication folder that clearly and simply 

outlines how students performed academically and behaviorally that day, AMA 

utilizes a flexible and responsive approach to engaging with parents about 

students’ academic progress.  

 Teachers shared (and parents confirmed) that they commonly conference with 

parents via text and phone calls about specific assignments and assessments to 

ensure parents are aware of what’s coming up, what’s missing, and how their 

child performed. Focus group participants reported appreciating that teachers 

take the time to share good news with parents as well as opportunities for growth. 

 Formally, parents receive academic progress reports, report cards, and midterm 

updates. Parent-teacher conferences also occur after the first and third quarters. 
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 Once a month, each grade-level teacher sends home a newsletter that describes the 

major assignments that students are working on and defines how parents can best 

support their child to succeed on these tasks. These newsletters accompany the 

schoolwide newsletters sent out monthly to keep parents abreast of upcoming 

deadlines and opportunities.    

 

Element Evaluation 

d) Are the school’s communication methods designed to meet the needs of a 

diverse set of parents? 

Yes / No 

Findings 

 Not only does AMA communicate with families through a variety of mediums, it 

also provides a number of significant learning opportunities for parents.  

 Each spring, families that are new to AMA participate in an orientation 

specifically designed for them. This orientation takes place on a Saturday and 

involves both parents and students.  

 Family members are also invited to a back-to-school barbeque each summer.  

 During the school year, AMA runs a “Parent University.” Each of these four 

workshops for family members also includes dinner and provides enrichment 

activities for students. These workshops focus on four different topics: 

understanding AMA’s student data reports (including their child’s baseline 

scores), literacy, the Core Knowledge curriculum, and summer learning. These 

sessions are designed to empower parents to know how their students are 

performing academically and what they can do at home to support their 

continued growth.  

 Nearly 200 parents attended one or more of the workshops last school year. 60 

parents attended all four trainings. 130 parents attended the first Parent 

University session of the 2015-2016 school year, about a quarter of all AMA’s 

families. 



 

 Page  | 33 

 
School Evaluation 
Avondale Meadows 
Academy 
 

Marian University  
Academy for Teaching and Learning Leadership 

   

 
 

Indicator 4.9: Exceptional Learners Meets standard 

  

Background 

 Avondale Meadows Academy’s Exceptional Learners program creates an 

environment conducive to supporting its students’ needs across the school. 

 The compliance monitor has a firm grasp of the relevant laws and oversees the 

program with exceptional attention and care for students. 

 Students’ files and related paperwork are well organized and in compliance.  

 There is clear evidence that general education teachers closely read these files to 

inform their practice. 

 When observed, the resource room was active with intentional, effective teaching. 

 Two teachers in the Exceptional Learners Program have received Orton-

Gillingham training, providing them with unique and relevant skills for teaching 

reading and writing. 

 Overall, AMA’s Exceptional Learners program has many strengths that benefit the 

students it serves in the resource room and general education setting. 

 

Element Evaluation 

a) Do services outlined within Individualized Education Plans (IEPs) 

adequately match the exceptional needs of the student? 

Yes / No 

Findings 

 As mentioned above, IEPs reviewed were found to be in compliance and 

representative of best practices, including by describing services that matched 

students’ exceptional needs. 
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Element Evaluation 

b) Do each of the needs identified within the IEPs have a corresponding goal 

and plan for assessment? 

Yes / No 

Findings 

 IEPs reviewed included goals and corresponding assessment plans. AMA uses 

“aimsweb” to support its progress monitoring efforts. While this platform 

provides easily accessible data on a students’ progress, the evaluation team did 

identify a few related areas for growth. 

 Identifying the specific lagging or missing skills, as opposed to using a letter level 

to define the goal, provides teachers and parents with a clear picture of what the 

student is working towards. 

 While there are some behavior goals, there also need to be clear behavior plans to 

teach replacement skills for individual students based on the results of their 

functional behavior assessments.  

 

Element Evaluation 

c) Are the goals outlined in IEPs rigorous and based on state and national 

learning standards? 

Yes / No 

Findings 

 In IEPs reviewed, the specified goals were explicitly connected to state academic 

standards. By doing so, AMA ensures that these goals are appropriately targeting 

grade-level skills. 
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Element Evaluation 

d) Does explicit evidence exist to demonstrate that goals have evolved each 

year as the student develops? 

Yes / No 

Findings 

 In IEPs reviewed, there is clear evidence that goals have evolved annually.  

 For students who have been retained and have scores that are not improving, the 

evaluation team noted the importance of being reflective about past services and 

supports in a manner that directly informs evolved or new strategies to meet these 

students’ needs. 

 

Element Evaluation 

e) Is a specifically designed curriculum outlined in each IEP? Yes / No 

Findings 

 In IEPs reviewed, there is a specific curriculum aligned to the students’ needs and 

goals.  

 There are opportunities to strengthen the behavior skills curriculum to build 

students’ skills to meet classroom and schoolwide expectations in a manner that 

supports a proactive approach to meeting their behavior goals.  
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Part V: Closing 

Based on analyses of key artifacts and staff survey results, interviews and focus groups 

with key stakeholders, and classroom observations, the evaluation team concluded that 

Avondale Meadows Academy is consistently and faithfully fulfilling its mission of 

providing every student with the support and expectations necessary to actualize their 

full potential. Through extensive focus groups with students and teachers as well as 

numerous interviews with staff members, the evaluation team developed a deep respect 

for AMA’s extraordinary school culture. Simply put, adults and children are steadily 

pushed to their growing edge with immense levels of care and support at AMA. 

Through ongoing and meaningful parent-teacher interactions as well as academic-

focused parent engagement strategies, AMA ensures that family members are 

empowered members of the school’s community. AMA also has a full-time Director of 

Community Partnerships who ensures the school is enriching its students, staff, and 

family members through authentic community engagement. While this evaluation 

report illustrates many of AMA’s strengths, the evaluation team also surfaced a small 

number of targeted areas for sustained growth. 

 Ensure all teachers are deploying positive behavior intervention strategies in 

a manner that does not compromise students’ intrinsic motivation to learn; 

 Reflect on ways to differentiate systems that promote positive behavior to 

ensure they are developmentally appropriate at each grade level; and 

 Utilize change management techniques to ensure all staff members are 

invested in improving their emotional intelligence (and over time, that of 

their students) through the RULER program. 

The evaluation team commends the Avondale Meadows Academy school community 

for its years of dedication and diligence to continued growth, resulting in its exceptional 

academic and socioemotional offerings for Indianapolis area students. 


