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Charter Applicant Information Sheet 
 

Name of Proposed Charter School:  Banner Academy of Indianapolis 

Proposed School Address: To Be Determined 

School District in which Proposed School would be located: Indianapolis Public Schools 

Legal name of organization applying for the charter: Banner Learning Corp.  

Applicant's Designated Representative: Jihada Garrett  

Address:  6646 Greenshire Drive 

City:   Indianapolis State: Indiana  Zip Code: 46220 

Daytime telephone number: 313-595-8097  Fax: 561-477-6232 

E-mail address: jgarrett@bannerlearning.org 

The proposed school will open in the fall of: 2014-2015 

Proposed Grade Levels & Total Student Enrollment  

 School Year Grade Levels Maximum Student Enrollment 

First Year 2014-2015 9-12 275 

Second Year 2015-2016 9-12 300 

Third Year 2016-2017 9-12 300 

Fourth Year 2017-2018 9-12 300 

Fifth Year 2018-2019 9-12 300 

Sixth Year 2019-2020 9-12 300 

Seventh Year 2020-2021 9-12 300 

Maximum   300 

Is school single-gender or co-educational? Co-educational 

Are you planning to work with a management organization? No 

Have you submitted this application to another sponsor? No 

Do you plan to submit this application to another sponsor before the Mayor of Indianapolis makes a final 
determination on your application? No 

Have you submitted any other applications to a sponsor in the in the previous five years? Yes 

Sponsor: Milwaukee Public Schools Date: January 5, 2012 School Name: Banner School of Milwaukee  
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Prospectus Narrative 

I. Vision  
 

A. Mission  

 

The Vision of Banner Academy of Indianapolis is to: 

 B uild 

 A chievement by creating 

 N ew paths and 

 N ew opportunities by 

 E ngaging each student to be a 

 R esponsible person at all times. 

 

At Banner Academy, students follow the school’s Mission: 

 We believe that we control our destiny by setting and reaching goals. 

 We make responsible choices and lead by example, even when others do not. 

 We stay focused and never give up. 

 We are prepared to succeed in school and after graduation, whether we enroll in college or a 

trade school or join the workforce or the military. 

 SUCCESS IS THE ONLY OPTION! 

  

We know that Indianapolis Public Schools, like most urban school districts, falls short in graduation rates 

and academic indicators such as math and language arts testing. The Banner Academy model directly 

addresses these problems, and does so with great success. We choose to open in high need areas. We 

choose to accept students who are failing in their current schools. We chose to educate students who are 

not in school because they have dropped out or have been expelled. We make these choices because 

we believe that these are the young people who are most in need of the opportunities our program offers.  

 

At Banner Academy, we create opportunities and teach responsibility. We believe that responsible young 

people make smart choices. While the Banner Academy of Indianapolis staff will teach and promote 

individual responsibility, current students also will lead by example and demonstrate these traits to new 

students, both in and out of school. This individual responsibility will lead to higher student achievement 

and academic success.  

 

As discussed below, our educational model is highly innovative and will be a new form of learning for our 

students. Through this model, our students will realize, often for the first time, that they are capable of 

mastering essential skills and applying those skills to raise academic achievement to new heights. They 

will grow, both academically and non-academically, at impressive rates, and become more confident in 

their abilities. Once entrenched in Banner’s program, our students will live the school’s mission -- 

SUCCESS IS THE ONLY OPTION!  
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B. Need  

 

Although a specific location has not yet been identified, Banner’s search is focused on high need urban 

communities within Indianapolis Public Schools (IPS) boundaries. Addressing “Need” is an interesting 

question for us. Of course, analyzing data of schools that our targeted student population would normally 

attend is not possible without a specific site or location identified. We know, however, that Indianapolis 

Public Schools, like most urban school districts, falls short in graduation rates and academic indicators 

such as math and language arts testing. But we also know that one program will not materially affect the 

overall numbers of a district, city, or state.  

 

This is why the “Need” question is particularly relevant to us. We focus not specifically on the “Need” of 

any district, city or state. Instead, we focus on individual student needs, i.e. the needs of the 275-300 

students enrolled in our program. We evaluate each student independently and allow the student to 

progress at her or his own pace. Our innovative educational model is specifically designed to address 

individual student needs and place each student on a separate and distinct path to success. We know 

that if we are successful in addressing the needs of our students, we will, in turn, also fill a need in the 

community, the city and the state. 

 

We are confident that our program will appeal to many Indianapolis students. The true IPS graduation 

rate is far below where it should be and trails the Indiana average by a significant margin, resulting in 

many young people on the streets. Dropouts, expelled students and students not in school for other 

reasons all are potential enrollees. In addition to students not in school, the high percentage of IPS 

students failing the Language Arts and Math ISTEP tests creates another pool of potential students.  With 

respect to the overall need Banner plans to address, we know that there are enough potential students in 

Indianapolis, like most cities, to fill our school many times over.  

 

Banner serves students who perform below grade level in a true academic sense (not according to the 

grade levels listed on their transcripts). Banner students, upon entering our program, lack the essential 

skills to succeed in both school and life. Our program remedies those deficiencies. As skills are mastered, 

our students grow, both academically and non-academically. Our students will pass the ISTEP at high 

rates and will graduate. While the school will submit all data requested of charter schools, we will also 

submit another set of data. This second set of data will show skill levels of our students upon entrance, at 

key points during their time at Banner, and upon graduation. This second set of data will show Banner 

students acquiring essential skills at a rapid pace. Mastering skills leads to academic and personal 

success.  

 

Mastering skills is a key component of our program because our goal is not only that our students 

succeed at Banner, but that they also graduate with the ability to succeed in college or other post-

secondary opportunities. This is the “Need” we seek to address at Banner Academy – taking at-risk and 

failing students and placing them on paths to success. Banner takes pride in filling this very significant 

need. Banner students succeed because, at Banner, SUCCESS IS THE ONLY OPTION!  
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C. Goals  

 

The following are five goals relating to Educational Performance and two goals relating to Organizational 

Viability. These are samples of the many school goals which will be implemented and pursued. Specific 

and detailed tools to assess achievement of the school’s goals will be developed by the board, school 

leaders, Banner Learning etc., and will be provided once completed. 

1. First Goal - Educational Performance - COMPASS Test 

School-Specific Goal for: Banner Academy of Indianapolis 

Mission Statement: All students will succeed not only at Banner, but also in college or other post-

secondary programs. 

Performance Goal: 100% graduating seniors will pass the COMPASS test. 

Performance Indicator:100% of graduating seniors will pass the COMPASS test which eliminates the 

need for enrollment in college or trade school remedial math or English courses. 

Assessment Tools: COMPASS exam. 

Assessment: COMPASS - a standardized exam used by community colleges to determine placement. 

Rationale for Goal and Measure: Upon entering the school, all students take the COMPASS exam. The 

school uses the COMPASS as the diagnostic to place students and monitor student academic 

growth/progress. Each student takes the exam at the beginning and end of each semester. Teachers use 

performance data to drive and differentiate instruction and to ensure that all students graduate from 

Banner having passed the COMPASS.  

Assessment Consistency: COMPASS is a standardized test. 

Baseline Data: All students take the COMPASS upon entrance and at the end of each semester. The 

first administration will occur in August 2014, again in January 2015 and May 2015. 

3
rd

 & 6
th

 Year Target:  

 Does not meet standard: Fewer than 85% of graduating seniors pass the COMPASS. 

 Approaching standard: 85% to 95% of graduating seniors pass the COMPASS. 

 Meets standard: 95% of graduating seniors pass the COMPASS. 

 Exceeds standard: 96% or more graduating seniors pass the COMPASS. 

2. Second Goal - Educational Performance - Reading and Math Growth 

School-Specific Goal for: Banner Academy of Indianapolis 

Mission Statement: All students will succeed not only at Banner, but also in college or other post-

secondary programs. 
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Performance Goal: All students will demonstrate one year of reading and math growth for every 

semester of attendance. 

Performance Indicator: 100% of students will demonstrate one year of reading and math growth on the 

COMPASS for every semester of attendance. 

Assessment Tools: COMPASS exam. 

Assessment: COMPASS - a standardized exam used by community colleges to determine placement. 

Rationale for Goal and Measure: Upon entering the school, all students take the COMPASS exam. The 

school uses the COMPASS as the diagnostic to place students and monitor student academic 

growth/progress in math and reading. Each student takes the exam at the beginning and end of each 

semester. Teachers use performance data to drive and differentiate instruction and to ensure that all 

students graduate from Banner having passed the COMPASS.  

Assessment Consistency: COMPASS is a standardized test. 

Baseline Data: All students take the COMPASS upon entrance and at the end of each semester. The 

first administration will occur in August 2014, again in January 2015 and May 2015. 

3
rd

 & 6
th

 Year Targets: 

 Does not meet standard: Fewer than 85% of students will demonstrate one year of math and 

reading growth per semester on the COMPASS. 

 Approaching standard: 85% to 95% of students will demonstrate one year of math and reading 

growth per semester on the COMPASS. 

 Meets standard: 95% of students will demonstrate one year of math and reading growth per 

semester on the COMPASS. 

 Exceeds standard: 96% or more of students will demonstrate one year of math and reading 

growth on the COMPASS. 

3. Third Goal - Educational Performance - Dual Enrollment 

School-Specific Goal for: Banner Academy of Indianapolis 

Mission Statement: All students will succeed not only at Banner, but also in college or other post-

secondary programs. 

Performance Goal: 30% participation in dual enrollment. 

Performance Indicator: 30% of students will participate in college coursework each semester. 

Assessment Tools: Community College Enrollment data. 

Rationale for Goal and Measure: The Banner instructional program is geared to ensure that all students 

pass the COMPASS prior to graduation. Based on  the end of the second year, Banner will ensure that 

30% of all students have passed the COMPASS and dually enrolled in a community college. Our goal is 

to help students earn as many college credits as possible prior to graduating from high school.  
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Assessment Consistency: Community College Enrollment data. 

Baseline Data: All students take the COMPASS upon entrance and at the end of each semester. The 

first administration will occur in August 2014, again in January 2015 and May 2015. Banner expects dual 

enrollment to reflect 15% year one and 20% year two.  

3
rd

 Year Target: 

 Does not meet standard: Fewer than 20% of students dually-enrolled. 

 Approaching standard: 25% to 29% of students dually-enrolled. 

 Meets standard: 30% of students dually-enrolled. 

 Exceeds standard: 31% or more of students dually-enrolled. 

6
th

 Year Target: 

 Does not meet standard: Fewer than 25% of students dually-enrolled. 

 Approaching standard: 26% to 30% of students dually-enrolled. 

 Meets standard: 30% to 35% of students dually-enrolled. 

 Exceeds standard: 36% or more of students dually-enrolled. 

4. Fourth Goal - Educational Performance - Graduation Rate 

School-Specific Goal for: Banner Academy of Indianapolis 

Mission Statement: All students will succeed not only at Banner, but also in college or other post-

secondary programs. 

Performance Goal: 100% graduation rate. 

Performance Indicator: 100% of students will graduate within four years of attending Banner. 

Assessment Tools: Completion of Indiana CORE 40 (40 credit requirements). 

Rationale for Goal and Measure: All Banner students are expected to complete the Indiana CORE 40 

requirements and pass the COMPASS. This ensures that students are adequately prepared to earn a 

college degree or trade school certificate.   

Assessment Consistency: Indiana CORE 40 is an Indiana Board of Education requirement. COMPASS 

is a standardized Banner test requirement. 

Baseline Data: Banner counselors and administrators will meet with each student quarterly to monitor 

student achievement performance and review transcripts. This information will be collected, stored and 

reviewed with stakeholders quarterly to ensure that each student is prepared to graduate and earn a 

college degree or trade school certificate. 

3
rd

 Year Target: 

 Does not meet standard: Fewer than 90% of students graduate. 

 Approaching standard: 91% to 95% of students graduate. 

 Meets standard: 96% of students graduate. 
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 Exceeds standard: 97% or more of students graduate. 

6
th

 Year Target: 

 Does not meet standard: Fewer than 90% of students graduate. 

 Approaching standard: 91% to 95% of students graduate. 

 Meets standard: 96% of students graduate. 

 Exceeds standard: 97% or more of students graduate. 

5. Fifth Goal - Educational Performance - Attendance Rate 

School-Specific Goal for: Banner Academy of Indianapolis 

Mission Statement: All students will succeed not only at Banner, but also in college or other post-

secondary programs. 

Performance Goal: 95% attendance rate. 

Performance Indicator: 95% of students will attend school annually. 

Assessment Tools: Banner will use standard Indianapolis Charter attendance procedures to administer, 

monitor, store and review attendance. 

Rationale for Goal and Measure: In order for students to meet with success and close achievement 

gaps, students must be present daily. Banner will take daily attendance in each class. Attendance will be 

compiled, stored, and shared with the Mayor's Office and other governmental bodies. Attendance will also 

be shared quarterly with all school stakeholders (i.e. students, parents/guardians, teachers/staff, 

administrators, etc.).  

Assessment Consistency: Attendance will be submitted daily and reviewed daily by the Attendance 

Facilitator and administrators.   

Baseline Data: Beginning August 2014, the Attendance Facilitator and administrators will review and 

note attendance of incoming students. This information will be used to determine the baseline for all 

students. This attendance will be compared with attendance at the end of each quarter to determine 

attendance improvement. Furthermore, attendance will be collected and growth will be shared quarterly 

thereafter.  

3
rd

 Year Target: 

 Does not meet standard: School’s attendance rate is less than 95.0%. 

 Meets standard: School’s attendance rate is greater than or equal to 95.0% 

6
th

 Year Target: 

 Does not meet standard: School’s attendance rate is less than 95.0%. 

 Meets standard: School’s attendance rate is greater than or equal to 95.0%. 

6.  Sixth Goal - Organizational Viability - Fundraising 
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School-Specific Goal for: Banner Academy of Indianapolis 

Mission Statement: All students will succeed not only at Banner, but also in college or other post-

secondary programs. 

Performance Goal: Banner Academy's governing board will raise at least $100,000 in Year 1 from 

private sources, with the goal increasing by $20,000 each year. 

Performance Indicator: $100,000 in funds received from private sources. 

Rationale for Goal and Measure: Additional funds enhance the educational program and provide more 

resources for Banner students.  

3
rd

 Year Target: 

 Does not meet standard: Less than $100,000 raised from outside sources. 

 Approaching standard: $100,000 to $139,999 raised from private sources. 

 Meets standard: $140,000 raised from private sources 

 Exceeds standard: More than $140,000 raised from outside sources. 

6
th

 Year Target: 

 Does not meet standard: Less than $140,000 raised from outside sources. 

 Approaching standard: $140,000 to $179,999 raised from private sources. 

 Meets standard: $180,000 raised from private sources 

 Exceeds standard: More than $180,000 raised from outside sources. 

7.  Seventh Goal - Organizational Viability - Independent Audit 

School-Specific Goal for: Banner Academy of Indianapolis 

Mission Statement: All students will succeed not only at Banner, but also in college or other post-

secondary programs. 

Performance Goal: Independent Auditor will conduct an audit, find no material issues, and provide an 

unqualified opinion. 

Performance Indicator: Auditor issues an opinion and makes recommendations. 

Rationale for Goal and Measure: An independent audit ensures that the school's finances are being 

properly administered and that resources and being used as intended.  An unqualified opinion with no 

material issues is vital to the school's operations. 

3
rd

 and 6th Year Target: 

 Does not meet standard: Significant financial issues 

 Approaching standard: Minor financial issues 

 Meets standard: Unqualified opinion with only minor recommendations 

 Exceeds standard: Unqualified opinion with no recommendations  
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II. Educational Services Provided  

 

A. Educational Model 

 

The goal of the BlendMyClass™ Education Model is two-fold.  In addition to establishing goals to 

complete courses for credit leading to graduation, the overriding goal is to develop students who become 

effective lifelong learners.  The major thrust of the Blended Class Educational Model is to engage 

students in a way that sustains their interest in developing skills and strategies that help them learn 

important content and perhaps more importantly, to realize how they learn.  

 

With this realization, often referred to as metacognition, students are expected to become confident self 

learners who have the ability to continue learning and solving problems in the post-secondary world.   

 

The BlendMyClass™ Educational Model accomplishes these goals by incorporating a number of 

research-based pedagogies and procedures.   

 

1. All students are given placement tests to determine their appropriate starting point. 

2. Foundational skills and learning strategies are taught through rigorous courses in reading, 

writing and math. 

3. Culturally relevant materials are used to ensure and sustain students’ engagement in their 

course work. 

4. Continuous progress monitoring is employed by both the teacher through observation and 

weekly quizzes but also by the students who chart their accomplishments on a Success 

Board.  

5. Both formative and summative assessments are saved in the Learning Management System 

(LMS) with access provided to administrators, teachers, students and parents. 

6. Academic success is celebrated on a school-wide basis throughout the school year. 

7. A robust Professional Learning Community (PLC) is established for all teachers who gain 

considerable development from collegial interactions. 

 

The BlendMyClass™ Educational Model begins with a two to three week intensive professional 

development institute involving the entire teaching staff in the creation of introductions to lessons, 

assignments and lesson plans spanning the entire year.  These are used for the courses in foundational 

skills and strategies in reading, writing and math. 

 

This collaborative effort by the teachers helps them form a bond within their PLC that in turn creates a 

culture of teamwork within the school.  In addition to teaching reading, writing and math in the morning 

sessions, teachers hold classes in their specialty during the afternoon. 

 

Morning sessions are exclusively dedicated to foundational courses in reading, writing and math with a 

schedule specifically designed to emphasize critical learning procedures.  Providing a structure for 

students in the Blended Class is often important as many students have lives without much structure.  

The morning classes consistently schedule a specific procedure each day from Monday through Friday.   

 

 Monday - students understand and remember elements of a new lesson. 

 Tuesday - students review and complete the lesson assignment 
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 Wednesday - students apply the skill or strategy from the lesson 

 Thursday - students evaluate and analyze the completed assignment 

 Friday - students use the lesson to create something new 

 

Assessments are undertaken on a weekly basis and during the fourth week, a unit test is given requiring 

80% mastery before students can proceed to the next lesson. 

 

At the beginning of the week, students work independently or in small groups on their new assignment 

and then the next day share with their teachers any difficulties they may have encountered in 

understanding the assignment.  This provides the teacher with the information necessary to group the 

students who need additional instruction while directing other students to extend their understanding of 

the lesson.  Throughout the balance of the week, students work cooperatively or sometimes share 

mentoring roles with each other, applying, analyzing, evaluating and creating something new from the 

lesson.  

 

During the afternoon, classes are scheduled in Social Studies, Literature and Science.  An advisory class 

is also offered, which focuses on academic progress and individual assistance as well as career planning.  

Throughout the week, in the afternoons, technology is available, featuring the use of interactive 

whiteboards and computers with corresponding software supplementing both the foundational skills 

lessons and afternoon courses as well.  Software for this technology includes resources such as Reading 

Web, eBooks for Comprehension, The Grammar Gallery, Applying Graphic Organizers, Reading and 

Math test prep for ACT, Analyzing Primary Documents and Building Literary Vocabulary.  

 

Teachers who have experienced great success in teaching their specialty usually feel ownership in the 

instructional materials that have helped them engage their students. This form of ownership is 

encouraged as it speaks highly of the commitment to content and the positive results they have 

experienced.  For that reason, we put great weight on their recommendations for the materials they will 

want to use in the BlendMyClass™ Educational Model. 

 

While each school has its own characteristics and often requires some customization of the 

BlendMyClass™ Educational Model, all schools who use this model with fidelity are experiencing 

dramatic results in test score increases, credit acquisition and the observable maturation of their students.  

Another expectation being realized is the growing number of students applying for dual enrollment in local 

community colleges as they complete their high school requirements needed for graduation. 
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This chart depicts how the 

BlendMyClass™ Educational 

Model has been modified to 

fit the needs of the High 

School in River Rouge, 

Michigan. 
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Banner’s primary objective will be to work with low income and low functioning high school students.  We 

will prepare them for post-secondary success. Banner focuses on literacy and critical thinking 

development from where each individual student begins.  The basis for the program is a skill based 

system built around a Success Board and CareerTreks designed for the students to know exactly what 

they need to accomplish, and to map their mastery as they proceed.  All Banner stakeholders are 

connected with the holistic approach to education as well as the impact of both the Success Boards and 

CareerTreks. The Success Boards are designed to house both the common core skills for the students as 

well as the CareerTreks and community involvement. 

 

There are three levels of Success Boards, one for students functioning far below level, one for students 

near level, and another for students performing at or above level. The Success Boards play a critical role 

in the BlendMyClass™ Educational Model. They become the most effective and satisfying communication 

vehicle between students and teachers. Students report that the Success Board allows them to track their 

progress, tell teachers what they have completed, and determine what skills they need to master. It also 

shows them how close they are to passing post-secondary tests and what projects they are completing to 

better prepare their futures. 

 

Research informs us that students do better when they chart their own progress.  
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Students and teachers are able to focus on the steps by using step instructional pacing designed to meet 

their needs. In addition to the core skills, the skills are coupled with an understanding of why we learn the 

skill based off of what we describe as the Cycle of Dependency™ (COD).  The COD is a framework for 

understanding the bigger picture for teachers, students, and parents.  It is essential for the development 

of the learning community to quantify and qualify the skill gaps academically, socially, and more often 

than not, mentally.  Many of these situations are guided by policy, which sits at the heart of the COD.   

What we have discovered is that parents and students are aware of the outlying circumstances due to 

living them out, though describing how this impacts education is limited. Teachers may be at a loss as to 

how to connect these things, as most of the academic literature explains it from a policy point of view.  

Part of the parent and teacher training is working through the COD and planning lessons, choosing the 

leveled literature, and connecting them to specific careers to change the community.   

 

Skill Board 

 24 -  Skill Based Curriculum 

 IB Book - Academic and Social Emotional Curriculum 

 Skill Based/HOT Tracker 

 ESTEAM – Agribusiness game and project based curriculum 

 

 
 What Sets BlendMyClass™ Apart....? 

 The ability to place students in a 5 tiered differentiated 

program focusing on tracking skill based off of common 

core HOT instruction.  

Set common 

core skills per 3 

week unit and 

performance 

assessments. 

ESTEAM project based 

business science project. 

Skill based leveling 

system focuses on closing 

gaps versus credit 

accumulation  

Leveled exit strategies for 

multiple levels of 

learners. 

Education leading to 

franchise businesses 

Exit point ensuring student 

can pass ASVAB, TABE, or 

Compass, ACT, PARCC 
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At the top of the COD rests the interruption in literacy development.  As we connect the circumstances 

challenging our students’ academic and social growth, we begin to see consistency in mastery and parent 

involvement increases.  The impact of connecting the COD and the subsequent growth of monitoring 

students through the years has resulted in two films being produced.  The Chicago Reporter, HOY, 

Catalyst, and CNN have all chronicled the impact of the curriculum on our students in Chicago.   The 

curriculum is currently used in: 

 Youth Connection Charter Schools  

 Chicago Public Schools 

 Archdiocese of Chicago Schools  

 Milwaukee Public Schools 

 River Rouge Public Schools 
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School Culture 

Banner believes that all employees are morally obligated to create an educational environment that is 

inviting, engaging, and inspires both students and stakeholders to embrace success, service, and 

leadership. Banner utilizes the CHAMPS model and restorative justice practices to establish and maintain 

a culture that demands that all staff members model and motivate all students to develop their character, 

make prudent decisions, excel academically, and lead exceptional lives. In collaboration with school 

personnel, students devise their Individualized Student Plans (ISPs) to determine their schedules and 

monitor their progress toward meeting their post-secondary goals. Students will depart from Banner with 

the skills and character needed to understand and influence the world. All activities and programs lead 

students to successful graduation, post-secondary placement, and meaningful employment. 

 

School Calendar 

 Banner’s program will follow the ICS 2014-2015 Regular School Year. 

 Banner’s program also will include 30-day summer session which provides students with 

opportunities to earn additional credits and engage in skill acquisition, remediation and 

acceleration. 

 After ICS issues its 2014-2015 School Calendar, the entire 2014-2015 Banner Academy School 

Calendar (Regular School Year & Summer Session) will be provided. 

 Banner will be open from 7:30 a.m. – 4 p.m.  Mondays, Wednesdays and Fridays. Tuesdays and 

Thursdays the school will operate Optional Credit Recovery program from 4 p.m. – 6 p.m..  See 

Daily Schedule Sample attached as Appendix 1. 

Note that the schedules provide students with two hour blocks of integrated humanities (English and 

social studies) and logic (math and science) courses. The morning is focused on skill acquisition aligned 

with common core standards. The afternoon is centered on career pathways (i.e. construction, graphic 

design, cosmetology, urban agriculture/sustainable living, music production and culinary arts) and credit 

recovery (Edgenuity). Students have an opportunity to earn five credits each semester during the regular 

school day (7:30 a.m. – 4 p.m.) and an additional credit should they choose to attend the evening 

component from (4-6 p.m.). Additionally, students can earn two credits during the summer. With hard 

work and commitment, a student can earn up to 14 credits in a given year. This is an attractive feature for 

students while still focusing on the skills acquisition needed to pass the COMPASS test. 

Typical School Day 

7:30 am – 8:00 am Students eat breakfast and prepare for the school day. 

8:00 am – 9:40 am  Students participate in a Common Core integrated course. 

9:45 am - 10:15 am Students participate in Advisory.  

Topics include college preparation, decision making, healthy eating, etc. 

10:20 am – 11:50 am Students participate in a Common Core integrated course. 

11:55 am – 12:25 pm Lunch 

12:30 pm – 1:40 pm Students participate in Directed Electives, College and Career Pathway courses. 

Students also perform Credit Recovery coursework. 

1:45 pm – 2:50 pm Students participate in Directed Electives, College and Career Pathway courses. 

Students also perform Credit Recovery coursework. 

2:55 pm – 4:00 pm  Students participate in Directed Electives, College and Career Pathway courses.  

   Students also perform Credit Recovery coursework. 

4:00 pm – 6:00 pm (Tuesdays and Thursdays) Students participate in Credit Recovery coursework. 
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See Sample Student Blended Learning Schedules attached as Appendix 2. 

 

Typical Teacher’s Schedule: See Daily Schedule, attached as Appendix 1. It is important to note that 

teachers facilitate an Advisory Period (30 minutes) and four instructional periods (90 minutes) daily. They 

also have a daily 90 minute planning period and 30 minute lunch.  

Professional Development: Banner believes that professional development must be continuous, offer 

coaching/feedback, and be driven by data. The Professional Development Calendar, attached as 

Appendix 3, describes how instructional leaders work collaboratively to utilize data to improve teaching 

and learning. In addition, the Calendar supports the school’s educational philosophy and academic goals. 

 

School Discipline Plan: See School Discipline Plan attached as Appendix 4. 

B. Curriculum 

 

The BlendMyClass™ curriculum is built off of the theories of The Unlocked Student.  The theory 

postulates that students can be made aware of what they know and what they need to know with clear 

outcomes and positive learning rewards in small increments of learning.  The theory takes apart the 

mechanism of a lock and uses the various parts to describe the intentional paths to master. The system 

of unlocking students is all about evaluating knowledge. At the end of the unlocking process is the latch or 

two essential questions within metacognition, or knowing what we know, and building on that knowledge. 

Purposefully, definitions from all over the web were used to best articulate what metacognition means to 

each of the seven pillars (pins), constructing meaning (shear line) , escaping the cycle of dependency 

(cam), mastering skills (springs) and guiding the interaction between student and teacher towards 

reflective knowledge (the latch). 

Literacy as the cornerstone: Language acquisition is a multi- leveled intervention system that is 

intertwined in every discipline. The monitoring and feedback of this literacy section dictates growth in 

every other discipline when followed with fidelity.  
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As the previous graphic demonstrates, the taxonomy and the pedagogy for every subject are 

interconnected and driven by language acquisition. Every individual school develops specific leveled texts 
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to address the COD, as well as aligning the nonfiction and fiction narratives to the assigned common core 

of each game board piece.  Each of the Success Boards is a leveled text reaching across two grade 

levels with one to three reading, writing, social studies and math standards included. The planning of the 

specifics of the Success Board alignment is done through anticipating incoming student demographics. 

While the planning is subjective, the BlendMyClass™ Learning Management System is set up to 

accommodate every spectrum of academic pacing and modification. 

 

One of the obvious reasons this is crucial is the representation of where the student is regardless of the 

skill level of the students.  This way, the learning community will be able to determine what mastery will 

be for the different levels within each grade, and plan the common core skills accordingly.  Every student 

has an already prescribed curriculum guide regardless of special needs on either side of the spectrum. 



 
 

 

 

 
 

 

 

 

 

 
 

 

 

 

 
 

Page | 20 
 

Banner Academy of Indianapolis 

Prospectus 

 

 

 

  

In schools using the BlendMyClass™ Educational 

Model, posters adorn all the classrooms. They are 

purposeful reminders to students and reinforce 

the resources they have available for their 

classroom assignments. 
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Skill Based Instructional Mapping

 

  

Black = UBD Planning 

Grey =  BBD Materials 

Blue = Intense Unit Planning 

Green = Mastery Data Points 

Red = Instructional HOT Taxonomy 
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The BlendMyClass™ curriculum will be used in the proposed school and utilizes scientifically based 

research methods in: 

 Constructivism 

 Metacognition  

 Skill Based Inquiry 

 Balanced Literacy 

The curriculum does not simply follow what is occurring in the classroom but is interested in monitoring 

the entire school population.  Based off of the Flip Slips, Step Prep, Higher Order Thinking Procedures, 

and Week 4 assessments, students properly placed and reassessed according to their Blended Learning 

Pods and Mods will master each of their game pieces within their Success Boards.  Along the way, 

students will complete additional tasks in regards to career, literacy objectives, and the particulars of the 

school culture.  While the plan is laid out for skill gap identification and acquisition, it is equally important 

to first address if the school layout is designed for the demographic in question.  

 Before we can answer these questions, we must understand who walks into our building, what 

experiences and knowledge they bring with them, and what they truly expect from the people 

assigned to shape their future.  

 Often we want to believe we get them, or know them based off of our wealth of teaching and 

parental experiences. This mindset marginalizes a group of students who have diverse needs 

and desires that go well beyond our limited training and contact with the students. 
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The basic tenets of the constructivist blended learning environment argues that students need to feel that 

the program they are involved in is relevant, speaks to their needs academically and socially, has ongoing 

teacher involvement, heavy monitoring and feedback, allows for student input, and is malleable according 

to shifting objectives of the learning community.  Without understanding these concepts, the building 

becomes a static representation of every other form of education, and those who like it succeed and 

those who do not fail.  We then label these students as problem students instead of looking at our system 

and asking how we may be able to do things a bit differently.  One of the outcomes of this constructivist 

approach is the Blended Learning Modules (BLM).  The point of the BLM ensures that students, 

administrators, teachers, and parents have a clear idea of how academic, social emotional, and every 

need in between can be bet.  The objective is to identify skill gaps in these areas and to address them as 

they are discovered, not when the assessment periods have passed and the student has failed.  

Thompson, Gail L.. Through Ebony Eyes: What Teachers Need to Know but Are Afraid to Ask About 

African American Students. San Francisco, CA: Jossey-Bass, 2004. 

Daspit, T. (1999). Popular culture and critical pedagogy: reading, constructing, connecting. New York: 

Garland Pub.. 

Daspit, Toby. Popular Culture And Critical Pedagogy: Reading, Constructing, Connecting. New York: 

Garland Pub., 1999. 

Giroux, H. A. (1997). Pedagogy and the politics of hope: theory, culture, and schooling : a critical 

reader. Boulder, Colo.: WestviewPress. 

Giroux, Henry A. Pedagogy And the Politics of Hope: Theory, Culture, And Schooling : a Critical 

Reader. Boulder, Colo.: WestviewPress, 1997. 

Steinberg, S. R.. (1999). The post-formal reader: cognition and education. New York: Falmer Press. 

Steinberg, Shirley R.. The Post-formal Reader: Cognition And Education. New York: Falmer Press, 1999. 

Giroux, H. A. (1997). Pedagogy and the politics of hope: theory, culture, and schooling : a critical 

reader. Boulder, Colo.: WestviewPress. 

Giroux, Henry A. Pedagogy And the Politics of Hope: Theory, Culture, And Schooling : a Critical 

Reader. Boulder, Colo.: WestviewPress, 1997. 

Milner, H. Richard. (2010). Culture, curriculum, and identity in education. New York: Palgrave Macmillan. 

Milner, H. Richard. Culture, Curriculum, And Identity In Education. New York: Palgrave Macmillan, 2010. 

Ward, I. (1994). Literacy, ideology, and dialogue: towards a dialogic pedagogy. Albany: State University 

of New York Press. 

Ward, Irene. Literacy, Ideology, And Dialogue: Towards a Dialogic Pedagogy. Albany: State University of 

New York Press, 1994. 

Wrigley, T. (2012). Changing schools: alternative ways to make a world of difference. Oxon: Routledge. 
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Wrigley, Terry. Changing Schools: Alternative Ways to Make a World of Difference. Oxon: Routledge, 

2012. 

Shapiro, H. Svi. (1998). Critical social issues in American education: transformation in a postmodern 

world. 2nd ed. Mahwah, N.J.: L. Erlbaum Associates. 

Shapiro, H. Svi. Critical Social Issues In American Education: Transformation In a Postmodern World. 2nd 

ed. Mahwah, N.J.: L. Erlbaum Associates, 1998. 

Fischman, G. (2005). Critical theories, radical pedagogies, and global conflicts. Lanham, Md.: Rowman & 

Littlefield Publishers. 

Fischman, Gustavo. Critical Theories, Radical Pedagogies, And Global Conflicts. Lanham, Md.: Rowman 

& Littlefield Publishers, 2005. 

See also Overview of Curriculum, attached as Appendix 5. 

C. Assessment 

Banner will follow the Indiana A-F Accountability model which includes the percentage of students who 

have the End of Course Assessments (ECA) in English 10 and Algebra I by the end of Grade 10. 

Students must either pass the tests in these subjects, or meet the requirements of an appeal/waiver 

process in order to be qualified to graduate. Banner will continue to track student performance overall 

regardless of the grade in which the student is currently enrolled. Additionally, in grade 10, the Scholastic 

Reading Inventory (SRI) is administered at the beginning, middle, and end of the year as a means to 

track student reading performance and drive student class placement and remediation services.  

Banner’s internal assessment program is designed to help students learn, inform teachers about student 

progress and involve parents/guardians in the assessment process. Assessment is based in the actual 

work students are doing. Teachers assess achievement in subject areas with on-going classroom 

assessments, such as teacher observations, student work, and tests. Interim, benchmark and 

standardized assessments are administered frequently to inform instruction and monitor and drive student 

achievement. 

Upon entrance, all students take the COMPASS Assessment (math/reading) to determine level 

placement in their logic and humanities coursework. In addition, they take COMPASS several times to 

determine reading and math growth (entry, end of semester one, end of semester two). 

With Banner’s focus on skill acquisition aligned with Common Core Standards, there are interim 

assessments at the end of each four week logic (integrated math/science) and humanities (integrated 

English/social studies) unit. Students must demonstrate 80% mastery to move forward to the next unit. 

Students not meeting the 80% receive remediation during the afternoon and then retake assessment until 

mastery is demonstrated. 

Students also take for following state required summative assessments: 

 English 10 (Grades 10-12) and Algebra I (Grades 9-12) 
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 Scholastic Reading Inventory (Grade 10): September (Pre-Test), December (Mid-Test) 

and May (Post-Test) 

 PSAE (Grade 11): September (Practice), Test (April) 

 

All juniors and seniors (depending on entry date) will take the ACT in the spring of their junior year and 

again in September, October and November of the senior year. 

 

Banner Academy Student Assessment Plan 

Test & Grade 

Levels 

Summer Sep Oct Nov Dec Jan Feb Mar Apr May Jun 

English 10 

(Grades 10 - 12)  

(Prior to 

10
th
 

grade) 

        Test  

Algebra I  

(Grades 9 - 12) 

         Test  

PSAE  

Reading, English, 

Math, Science 

(Grade 11) 

 Practice       Test   

ACT  

(Grade 11 & 12) 

 Test 

(Seniors) 

Test 

(Seniors) 

Test 

(Seniors) 

    Test 

(Junior) 

Test 

(Junior) 

 

COMPASS  

Reading, Math (all 

upon entry) 

During 

summer 

or upon 

entry 

          

Interim 

Assessments 

English, Social 

Studies, Math, 

Science (Grades 9-

12) 

 9/24-28 10/22-26 11/19-21 12/17-

21 

1/28-

31 

2/25-

2/28 

3/25-

28 

4/29-

5/2 

5/28-31  

SRI 

Reading, Math 

(Grade 10) 

 9/15-22    1/28-

31 

    6/3-

7 

 

Upon entry, each student takes the COMPASS exam. This assessment enables students to be 

appropriately placed based on skill level. It does not matter when a student enrolls in the school; they are 

placed based on skills and not credits. As a result, adjustments are easily made in schedules to best 

meet the needs of students. 

Based on performance, students are leveled (1-4) and placed in a two hour integrated English or social 

studies class and a two hour integrated math or science class. The purpose of these extended morning 

courses is to focus on Common Core skill acquisition. Students earn English, social studies, math and 

science credits in these courses. However, the focus goes beyond students earning credits. The focus is 

on students learning and mastering the skills needed to successfully transition to a community college, 

four year college/university, trade school or military. This is in alignment with school goals and Banner’s 

vision and mission. 
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SCOPE Skill Level Grade Level Equivalency 

1-4 3-5 

1-8 5-7 

9-16 7-9 

17-24 10-12 

 

Every four weeks, students take a unit assessment to demonstrate a minimum of 80% mastery to move to 

the next unit. This skill based leveling system focuses on closing gaps versus credit accumulation. 

Banner has established Common Prep (12:30-3:30) for teachers on Wednesdays (schools are closed at 

12:30 p.m.) to focus on data analysis and professional development that drives instruction. Administrators 

and teachers disaggregate data (by grade level, subject and student groups) to identify areas of strength 

and highlight areas of growth for instructional modification. Collaboratively, groups develop plans to 

modify classroom instruction to ensure verifiable growth in student performance. 

Teams meet every Monday to review performance (i.e. Integrated English, social studies, math and 

science) of individual students. During this time, the entire instructional staff meets with administrators to 

review student course placement and performance. Teams determine if students not meeting with 

success need programmatic change or remediation. Modifications are determined and are immediately 

implemented. 

Formative and Summative Assessments: The Leadership Team, comprised of administrators and 

teachers from the Logic and Humanities team, meet on the first Wednesday of each month (during 

COMMON PREP) to review and analyze summative (i.e. COMPASS, SRI, ECA, PSAE, ACT) and 

formative (i.e. integrated English/social studies, math and science unit tests) assessments. The focus of 

these meetings is to conduct systematic analysis of instructional and organizational effectiveness and use 

the results to improve student performance. The Leadership Team will also use comparison and trend 

data of school and student performance from comparable schools in evaluating its effectiveness.  

Banner’s Leadership Team will meet monthly on the second Wednesday of each month to use 

comparison and trend data of school and student performance from district and comparable schools to 

evaluate progress toward meeting district and school goals. 

Banner has established Common Prep (12:30-3:30) for teachers on Fridays (school closes at 12:30 p.m.) 

to focus on data analysis and professional development that drives instruction. Administrators and 

teachers disaggregate data (by grade level, subject and student groups) to identify areas of strength and 

highlight areas of growth for instructional modification. Collaboratively, groups develop plans to modify 

classroom instruction to ensure verifiable growth in student performance. 

Teams meet every Monday to review performance (i.e. integrated English, social studies, math and 

science) of individual students. During this time, the entire instructional staff meets with administrators to 

review student course placement and performance. Teams determine if students not meeting with 
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success need programmatic change or remediation. Modifications are determined and will be immediately 

implemented. 

D. Special Student Populations 

Remediation: Upon entry, each student takes the COMPASS exam. Based on performance, students are 

leveled (1-4) and placed in a two hour integrated English or social studies class and a two hour integrated 

math or science class. The purpose of these extended morning courses is to focus on common core skill 

acquisition. 

SCOPE Skill Level Grade Level Equivalency 

1-4 3-5 

1-8 5-7 

9-16 7-9 

17-24 10-12 

 

Every four weeks, students take a unit assessment to demonstrate a minimum of 80% mastery to move to 

the next unit. Students not meeting with success are first re-taught by the common core teacher based on 

the area of deficit. Students then retake the assessment to demonstrate mastery. Students who continue 

to perform below the 80% level must attend the remediation course in the afternoon to obtain more 

intensive intervention with an instructional specialist. In the afternoon Remediation Course, specialists 

work with individuals and small groups (RTI) to fill learning gaps. Students who demonstrate mastery do 

not have to continue attending the afternoon Remediation Course. The Remediation Course is facilitated 

by certified special education teachers, reading specialists, and/or mathematics teachers/specialists. 

These teachers work with individual students and small groups based on skill gaps. Additionally, these 

specialists provide ongoing professional development to integrated logic and humanities teachers.  

Accelerated Learning: Upon entry, each student takes the COMPASS exam. Based on performance, 

students are leveled (1-4) and placed in a two hour integrated English or social studies class and a two 

hour integrated math or science class. The purpose of these extended morning courses is to focus on 

common core skill acquisition. 

SCOPE Skill Level Grade Level Equivalency 

1-4 3-5 

1-8 5-7 

9-16 7-9 

17-24 10-12 
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Students who score between COMPASS levels 17-24 will be placed in Level IV and the E STEAM 

Program. This level provides students with more rigorous work and prepares students for dual enrollment. 

Banner Common Core instructors work diligently with these students to help them accelerate through the 

24 levels. These students are placed in an afternoon Acceleration Course with the focus of helping these 

students pass the COMPASS and prepare them for dual enrollment. The school goal is for 10% - 30% of 

students to participate in dual enrollment. The Acceleration Course is facilitated by certified special 

education teachers, reading, and/or mathematics teachers/specialists. These teachers work with 

individual students and small groups to help students pass the COMPASS. Additionally, these specialists 

provide ongoing professional development to integrated logic and humanities teachers. Once students 

pass the COMPASS, they will participate in dual enrollment while earning high school credits. The 

Blended Learning Module accommodates these students. 

Students With IEPs: One of Banner’s strength is working with students with special needs. Each school 

has highly qualified and certified special educators to work with individual students and small groups 

within classrooms and in pull-out settings. Based on the IEP, Banner assigns a Case Manager to each 

student to review the IEP, clinician reports and Behavior Intervention Plans (BIPs). Parents/guardians are 

integrally involved in developing, monitoring, and modifying IEPs. Student performance is shared with 

students and parents/guardians monthly.  If the IEP is out of compliance, Banner, in collaboration with 

IPS, convenes an IEP meeting. In the interim, Banner provides educational services based on the most 

recent IEP and performance on the COMPASS, SRI and ECA assessments. Banner has the staff and 

capacity to meet the needs of students with special needs. Special educators collaborate with common 

core and career pathway teachers to share and monitor performance of students with IEPs. Special 

educators also provide these teachers with professional development and classroom assistance 

throughout the day based on the needs of students with IEPs.  

Related Services: Banner uses outside vendors (i.e. speech/language pathologists, psychologists, nurse, 

occupational therapists, etc.) to provide related services to students with IEPs. These vendors hold state 

and national certifications in their respected areas of expertise and have passed a criminal background 

check prior to receiving employment. While Banner will evaluate related service personnel, IPS Special 

Education personnel will also provide feedback regarding performance 

At- Risk Populations: Most of Banner’s students enter school with a host of challenges such as 

homelessness, low achievement, poverty, behavioral issues, truancy, drugs, pregnancy and emotional 

problems. Banner has extensive experience and achieved substantial success working with this 

population. This is in alignment with the organization and each school’s vision and mission. Success is 

the Only Option! Banner seeks to serve all eligible students, including those with one or more of the 

aforementioned challenges. 

Banner’s Blended Learning Model is geared to helping students with such challenges. With nine available 

student schedules (modules), Banner is able to accommodate the needs of all students. Staff receives 

continuous training to meet the needs of these students and the Master Schedule is designed to 

accommodate their needs. Additionally, Banner has the internal and external community resources to 

address the whole child. Whether connecting students/parents/guardians with social service agencies to 

ascertain food, shelter, counseling, therapy or academic services to address skill deficits in reading or 

math, Banner has the capacity to and will address the needs of this population. 
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Staffing: Banner provides an overall student to teacher ratio of approximately 20 to 1. General and special 

education staff collaborate daily to ensure that IEPs are implemented with fidelity and to improve the 

overall education of the school. Special educators are vital members of the instructional staff and are full 

members of the professional learning community. As such, special educators frequently address and 

facilitate professional development (data trends and special need themes) to the entire staff and 

parents/guardians.  

ELL Students: Students entering Banner represent many nationalities and cultures.  Some of these 

students arrive with limited proficiency in the English language.  A supplemental program is offered to 

help these students become successful in the regular classroom. Banner provides a language acquisition 

program designed to teach English language learners social and academic skills as well as cultural 

aspects of the English language necessary to succeed in the academic environment. Moreover, credit 

recovery is offered through Edgenuity which has excellent programs for ELL students.  

The reading specialists at Banner work hard to enrich and improve the “literacy world” of our students.  

Reading specialists work with students mainly in small group settings to give more individualized 

instruction.  By learning in smaller groups, the students are better able to build their reading knowledge 

and skill in the five main areas of reading – phonological awareness, phonics, comprehension, 

vocabulary, and fluency.  Focus is also given to assist students in becoming stronger writers and to 

realize the important connection between reading and writing. Reading specialists also lead enrichment 

groups to study challenging vocabulary and perform reader’s theatre plays.  With our support, we strive to 

deepen our student's understanding but mostly our goal is to grow their love of reading and writing! 

Banner provides additional support in the area of mathematics through our math specialists.  Math 

specialists pull out students in small groups to offer additional support in the areas covered in levels 1- 

4. Banner’s math specialists generally work in the Remediation Course.  However, math specialists also 

work with logic teachers. 

 

III. Organizational Viability and Effectiveness  

 

A. Enrollment/Demand 

 

Banner Academy will initially enroll up to 275 high school age students. According to their transcripts, the 

students will be designated at grade levels 9 through 12. The students will be tested and placed based on 

their skill levels. We anticipate that most of the students enrolling will be performing on low skill levels. As 

a result, most students will require up to four years of our program to not only graduate, but to acquire the 

necessary skills to succeed in college or other post-secondary opportunities.  

 

There are enough students in Indianapolis, like most cities, to fill our school many times over. The 

number of students expelled each year is double our proposed initial enrollment. The number of students 

dropping out each year far exceeds our proposed capacity. The number of high school age students 

performing below grade level creates a demand for our program much greater than our capacity. We 

anticipate students from all over the city attending Banner Academy of Indianapolis. In that respect, 

Banner will not only serve the community in which it is located, but it will also become a destination 

school for many students. 
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Banner’s most effective recruitment method is word of mouth. Because this will be a new school in a new 

city, we will “hit the streets” with a team of school representatives. The representatives will target at-risk 

youth who are failing in their current schools or not in school because they have dropped out, been 

expelled, or for other reasons. Banner will effectively use flyers and other marketing materials to provide 

information about our program. Other marketing methods (e.g. radio, phone calls, speeches etc) will be 

utilized as well. Once the school is established and producing results, we will rely most heavily on word of 

mouth which usually results in waiting lists. 

 

If Banner Academy receives applications in excess of capacity prior to opening, a lottery will be 

conducted for the available slots. The selected applicants will be notified and must enroll within a 

specified period of time. The applicants not selected will be placed on a waiting list. If a selected applicant 

does not enroll, the next person on the waiting list will be offered the slot. Banner will follow all applicable 

laws, rules and regulations with respect to enrollment and lotteries if demand exceeds capacity. 

 

B. Governance and Management 

 

Overview 

 

Banner Learning Corp. is a Florida nonprofit corporation, approved as a 501(c)(3) organization by the 

Internal Revenue Service, and authorized to do business in Indiana. Banner Learning Corp. has 

established a founding board for the purpose of applying to open a charter school in Indianapolis through 

the Mayor's Office (the "Founding Board"). If approved, Banner Learning Corp. will form a non-profit 

subsidiary in the State of Indiana with the sole purpose of opening and operating the proposed charter 

school (the "School Entity). The School Entity will be a single-member subsidiary of Banner Learning 

Corp. with the single member being Banner Learning Corp. The School Entity will have its own governing 

board which will oversee the operations of the charter school. The new governing board will be formed, 

go through the appropriate background checks, and undergo governance training. All applicable laws, 

rules and regulations will be followed in the formation, composition and conduct of the governing board. 

Once the process is complete, the governing board will take over the operations of the School Entity but 

will work closely with the founding board to ensure a smooth transition. Banner Learning Corp, as the 

parent entity, will remain involved and provide guidance and support to the School Entity's governing 

board. As soon as practicable after formation, the school entity will apply with the Internal Revenue 

Service for 501(c)(3) status. Because the school entity will be a subsidiary of an existing 501(c)(3) entity 

in good standing, Internal Revenue Service approval of the school entity's application for 501(c)(3) status 

is expected. 

 

Attached are the following requested documents: 

 

Organizational Chart attached as Appendix 6. 

Articles of Incorporation attached as Appendix 7. 

Indiana Certificate of Authority attached as Appendix 8. 

By-Laws attached as Appendix 9 

IRS 501(c)(3) Approval Letter attached as Appendix 10. 
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Founding Board Members 

 

 Jihada Garrett (Team Leader) 

 Local Resident and Banner Learning Corp. Representative 

 

 Eric Carlton 

 Banner Learning Corp. President 

  

Flavian Prince 

 Banner Learning Corp Vice President - Education 

 

 Barry Cohen 

 Banner Learning Corp Vice President - Administration 

 

 Ben Brady 

 Co-founder or Rigby Education (retired) 

 

 Brian Carter  

 Local Resident and Manager at Simon Property Group 

 

The Founding Group possesses decades of experience designing, opening and operating highly effective 

schools in urban areas. The group believes that every young person is entitled to an education of the 

highest quality. In furtherance of its goals, Banner develops and operates innovative educational 

programs which are highly successful in urban areas, specifically with students who have been 

academically unsuccessful in the past. 

 

See Memoranda and Resumes of Founding Board Members attached as Appendices 11-16. 

 

Roles and Responsibilities of Founding Board Members  

 

 Member: Jihada Garrett 

 Role: Founding Board Leader 

 Responsibilities: Coordinate Application Process, Create School Operations Procedures, Develop 

Community Partnerships, Recruit Potential Governing Board Members.  

 

 Member: Eric Carlton 

 Role: Banner Learning President and Founding Board Member 

 Responsibilities: Create School Opening and Operations Procedures, Oversee Application 

Process, Develop Community Partnerships, Participate in Community Outreach. 

  

Member: Flavian Prince 

 Role: Banner Learning Corp Vice President and Founding Board Member 

 Responsibilities - Develop Curriculum, School Design and Administrator and Teacher Training 

Programs. 
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 Member: Barry Cohen 

 Role: Banner Learning Corp Vice President and Founding Group Member 

 Responsibilities: Develop Administrative, Finance, and Governance Procedures. Oversee 

Administrative and Finance Aspects of Founding Board, Research Potential School Locations. 

 

 Member: Ben Brady 

 Role: Founding Board Member 

 Responsibilities: Develop Literacy and other Educational Programs.  

 

 Member: Brian Carter 

 Role: Founding Board Member 

 Responsibilities: Develop Community Partnerships and Create Development Plan 

 

Identifying School Leaders and Staff Members 

 

School leaders, such as the Principal and Vice Principals, have not been identified. Jihada Garrett, 

however, will serve as Executive Director of Indiana Programs for Banner Learning Corp. In this capacity, 

Jihada Garrett will assist the governing board in its search for a dynamic and effective school leader 

pursuant to the process discussed below. The process for selection of staff is the same as the process for 

selecting school leaders with a couple of exceptions. Most staff members will be interviewed and hired by 

the school leader(s), not the governing board. In addition, advertisements staff positions are usually 

placed in different publications and/or on different websites than advertisements for school leaders. 

 

The school will utilize the following hiring process: 

 

1. Create a Job Description - The job description should set out the purpose of the job and can 

include its educational, experience, skill, and knowledge requirements. It should list any 

certifications, licenses or endorsements that may be required. The essential functions of the 

position should be set out in the description. 

 

2. Filling Positions - Positions will be filled pursuant to the following procedures. 

a. Determine open positions and specific responsibilities for each open position.  

b. Advertise position(s) on the internet and potentially local publications. 

c. Governing board reviews resumes. 

d. Conduct initial interviews of qualified applicants. 

e. Perform reference and background checks.  

f. Conduct interviews of finalists. 

g. Selection of applicant(s) to fill position(s). 

h. Offer position(s) to applicant(s). 

i. Negotiate salary and start date. 

 

3. The Interview - There are different aspects to the interview process: asking the right questions to 

assist in the selection of the most qualified applicant, and avoiding those that are prohibited. As a 

general rule, we ask open-ended questions and allow the interviewee to speak as much as 

possible. This method enables us to learn as much about the interviewee as possible and make a 
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determination of how he or she would work in our school setting.  We do not ask about an 

applicant's marital status and/or family. We may ask general questions about whether the person 

will be able to meet certain work schedules and whether there are responsibilities that would 

prevent him or her from meeting the job requirements. We do not ask questions about person's 

height, weight, race, color, sex, lineage, ancestry, national origin, birthplace, or native tongue. As 

for disabilities, any inquiries are made in compliance with the ADA. Inquiries regarding disabilities 

are limited. The applicant may be asked whether he or she is able to perform the essential 

functions of the job sought, with or without accommodation. Inquiries regarding the nature, 

severity, or extent of a disability are not allowed, nor are inquiries that are not job-related or 

consistent with business necessity.   

 

4. Reference Checks - We find out a great deal of information about the candidate's knowledge, 

experience, and work habits by asking for information from present and former employers and 

from others who are familiar with the applicant. We require references and check them prior to 

hiring an employee. 

 

5. Background Checks (Staff, Volunteers, and Others Likely to Have Direct Contact With Students) - 

The school will conduct expanded background checks, including fingerprint background checks, 

on potential staff, volunteers, and others likely to have direct contact with students. The school's 

policy will require that these individuals authorize the background checks and that such 

authorization and procedures are in compliance with IC § 20-26-2-1.5. An applicant's failure to 

answer questions honestly as part of the background check is grounds for termination. The 

applicant is responsible for all costs associated with obtaining the criminal history check. 

 

Board Member Background Checks 

 

All potential governing board members will undergo an expanded background check to verify the 

following: 

 

 They are in good standing with the Indiana Department of Revenue;  

 They have not committed any offense described in IC § 20-26-5-11  

 They have not committed any theft, misappropriation of funds, embezzlement, misrepresentation, 

or fraud. 

 

Any person not in good standing with the Indiana Department of Revenue or convicted of the previous 

offenses will be prohibited from serving on the board. 

 

Banner Learning’s Role vis-à-vis the Governing Board 

 

There will be no outside educational services provider; however, Banner Learning, the parent 

organization, will provide guidance and support to the school leader and governing board in many areas, 

including curriculum, personnel decisions, budget allocation and vendor selection. In addition, Banner 

Learning will provide the curriculum, professional development and act as the school's business office.  

 

The governing board will oversee and make material decisions, including personnel decisions, budgeting, 

vendor selection etc. The board will create several committees, including committees for education, 
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personnel and finance. The education committee and its chair will work directly with the principal and vice 

principal of instruction to verify that all board policies on instruction are being implemented, that resources 

are being provided, and that the program is operating effectively. The personnel committee and its chair 

will work directly with the principal to verify that all board policies on personnel are being implemented 

and will deal with any major personnel issues. The finance committee and its chair will work directly with 

the principal to verify that all board policies on finance and vendor selection are being implemented, that 

resources are adequate, and that the program is operating effectively. The committee chairs and, if 

necessary, the school leaders will provide reports to the board in each of these areas at the governing 

board meetings.    

 

Compliance with Indiana's Public Access Laws 

 

The entire Banner Academy governing board will be familiar with Indiana's Public Access Laws and 

develop a plan to comply with these laws, including the obligation to post advance notice of board 

meetings. 

 

C. Community Partnerships 

 

Banner makes support of the community and community organizations one of its highest priorities. In fact, 

the Founding Board contains two Indianapolis residents who are charged with the task of reaching out to 

the community and forging strong and lasting partnerships. Once a site is selected, local community 

support and partnerships will play an important role in the success of the school. 

 

Banner Academy West, a school with a student body similar to the proposed charter school population, is 

located in the Austin community on the west side of Chicago. The school enjoys widespread community 

support, including the strong backing of the local Alderwoman. The school also partners with numerous 

community organizations, including Chicago's Alternative School Network. A strong relationship has also 

been forged with a local college with an increasing number of Banner students opting for dual enrollment. 

Likewise, Banner School of Milwaukee, a new middle school charter, is gaining strong support from both 

the school district which authorized it and several community organizations. Banner has many years of 

experience gaining community support for its programs and creating and maintaining strong partnerships 

for the benefit of its students.  

 

Banner's efforts toward community engagement have started and are ongoing. We recognize that 

building a strong rapport with the community we intend to serve is critical and we intend to make every 

effort toward that end. We have been in touch with a number of local organizations that have indicated 

that they are supportive of Banner’s attempt to secure a charter. As we continue our efforts toward 

community engagement, we will target organizations that are able to identify students who might benefit 

from our program as well as those that can offer services to ensure both our students’ academic and long 

term success via internships, mentorships, social/emotional development, etc. 

See Community Engagement Chart attached as Appendix 17. 

See Letter from Jeff Bennett at IFF attached as Appendix 18. 

 

D. Budget and Financial Matters 

 

See the following budget documents attached as Appendix 19: 
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 Proposed 5-Year Budget 

 Budget Assumptions 

 Pre-Opening Cash Flow Analysis 

 Fiscal Year One Cash Flow Analysis 

 

E. Facility 

 

Although a facility has not been selected, our search for a suitable site has commenced. Brian Epstein of 

UrbanSpace, an Indianapolis real estate broker, is aiding Banner with its search. See UrbanSpace Letter 

attached as Appendix 20. Members of the Founding Board have looked at several potential sites and are 

researching others. 

One site of interest is the former Project School facility located at 1145 E. 22
nd

 Street. We like the central 

location of the site and the fact that it is in a high need area. It also is large enough for our program and 

the layout works. The building does not have a gymnasium, but we have been able to run effective 

schools without such facilities. Some cosmetic work and repairs will be necessary, but we are hopeful that 

major construction would not be required. Although we are not at this time specifically proposing this 

location as the charter school facility, we are interested in it as a potential site.  

Brian. Epstein is searching for additional potential sites. As potential sites are identified, Mr. Epstein will 

work with Jihada Garrett, the leader of our Founding Board, to view the locations and narrow to the most 

suitable facility or facilities. If the site is deemed acceptable to both the board and the Mayor's Office, the 

board will pursue the acquisition of that site either through purchase or lease. 

F. Transportation 

 

Because Banner Academy of Indianapolis will be a charter high school, most students will ride public 

transportation. A requirement for any potential facility, therefore, is access to public transportation. 

Students in need of financial assistance with respect to transportation will bus passes. These costs will be 

allocated in the school’s budget. Students living in the immediate area of the school will be permitted to 

walk to school pursuant to a board approved safety plan.  Students who drive and have their own 

transportation potentially could drive to school; however, such requests will be decided on a case-by-case 

basis, pursuant to a board-approved safety plan, and will be dependent on available parking. Students 

also may be dropped off and picked up by parents, guardians, or relatives. Drop off and pick policies will 

be created and will be in compliance with the school’s safety plan. Finally, the school will work to resolve 

transportation issues for special needs students, and comply with any and all laws, rules and regulations 

applicable to these issues. A Transportation Plan is attached as Appendix 21 which will evolve and be 

amended once a site is determined. 
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