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FOURTH YEAR CHARTER REVIEW 
 

HERRON HIGH SCHOOL 
 

April 6 and 8, 2010 
 
The Indianapolis Mayor’s Office Fourth Year Charter Review (FYCR) is designed to assess the extent 
to which a school is meeting the standards for renewal at the mid-point of its charter term. The FYCR 
Protocol is based on the Performance Framework, which is used to determine a school’s success relative 
to a common set of indicators, as well as school-based goals.  
 
Consistent with the Indianapolis Mayor’s Office Performance Framework, the following four core 
questions and sub-questions are examined to determine a school’s success:   
1. Is the educational program a success? 

1.1. Is the school making adequate yearly academic progress, as measured by the Indiana 
Department of Education’s system of accountability? 

1.2.  Are students making substantial and adequate gains over time, as measured using value-added 
analysis? 

1.3. Is the school outperforming schools that the students would have been assigned to attend? 
1.4.  Is the school meeting its school-specific educational goals? 

2. Is the organization effective and well-run? 
2.1. Is the school in sound fiscal health? 
2.2. Are the school’s student enrollment, attendance, and retention rates strong? 
2.3. Is the school’s board active and competent in its oversight?  
2.4. Is there a high level of parent satisfaction with the school? 
2.5. Is the school administration strong in its academic and organizational leadership? 
2.6. Is the school meeting its school-specific organizational and management performance goals?  

3. Is the school meeting its operations and access obligations? 
3.1. Has the school satisfactorily completed all of its organizational structure and governance 

obligations? 
3.2. Is the school’s physical plant safe and conducive to learning?  
3.3. Has the school established and implemented a fair and appropriate pupil enrollment process? 
3.4. Is the school properly maintaining special education files for its special needs students? 
3.5. Is the school fulfilling its legal obligations related to access and services to students with limited 

English proficiency? 
4.   Is the school providing the appropriate conditions for success?  

4.1. Does the school have a high-quality curriculum and supporting materials for each grade?  
4.2. Are the teaching processes (pedagogies) consistent with the school’s mission?  
4.3. For secondary students, does the school provide sufficient guidance on and support and 

preparation for post-secondary options?  
4.4. Does the school effectively use learning standards and assessments to inform and improve 

instruction?  
4.5. Has the school developed adequate human resource systems and deployed its staff effectively?  
4.6. Is the school’s mission clearly understood by all stakeholders?  
4.7. Is the school climate conducive to student and staff success?  
4.8. Is ongoing communication with students and parents clear and helpful?  
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COMPLETION OF THE FOURTH YEAR CHARTER REVIEW  
 
As part of its oversight of charter schools, the Mayor’s Office engaged the Center for Evaluation and 
Education Policy (CEEP) at Indiana University to conduct site visits of schools in their fourth year of 
operation. The purpose is to present the school and the Mayor’s Office a professional judgment on 
conditions and practices at the school, which are best provided through an external perspective. The 
FYCR site visit uses multiple sources of evidence to understand the school’s performance. Evidence 
collection begins before the visit with the review of key documents and continues on-site through 
additional document review, class room visits and interviews with any number of stakeholders. Findings 
provided by the site visit team can be used to celebrate what the school is doing well and prioritize its 
areas for improvement in preparation for renewal. It is the task of the site visit team to report on the 
following pre-identified aspects of the Performance Framework and to assist the Mayor’s Office in its 
completion of the FYCR Protocol: Core Question 4 and all of its sub-questions (4.1-4.8), sub-question 
2.3 and sub-question 2.5.  Responses to Core Question 1 and all of its sub-questions (1.1-1.4), Core 
Question 3 and all of its sub-questions (3.1-3.5), and sub-questions 2.1, 2.2 and 2.4 will be completed 
by the Mayor’s Office.  
 
The outcome of the FYCR will provide the school with written report that includes a judgment and 
supporting evidence on various aspects of the school, based on a rubric of indicators1 developed for each 
of the four core questions and sub-questions in the Performance Framework.  The assessment system 
utilizes the following judgments:  

Does not meet standard 
Approaching standard 
Meets standard  
Exceeds standard  

 
Note: In the case of the sub-questions under Core Question 3 and Core Question 4 of the Performance 
Framework, there is no rating for Exceeds standard. Meets standard is the highest possible rating. 

 
 
 
 
 
 
 
 
 
 
 
 
 

                                                 
1 Rubric indicators are subject to revision by the Mayor’s Office.  
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SUMMARY OF FINDINGS 
HERRON HIGH SCHOOL 

 
 

Core Question 1: Is the educational program a success? FINDING 
1.1. Is the school making adequate yearly academic progress, as measured by the Indiana Department of 

Education’s system of accountability? 
Exceeds 
standard 

1.2. Are students making substantial and adequate gains over time, as measured using value-added 
analysis? 

Not Evaluated2 

1.3. Is the school outperforming schools that the students would have been assigned to attend? Not Evaluated3 
1.4. Is the school meeting its school-specific educational goals? Not Applicable4 
Core Question 2: Is the organization effective and well-run? FINDING 
2.1. Is the school in sound fiscal health? Exceeds 

standard 
2.2. Are the school’s student enrollment, attendance, and retention rates strong? Approaching 

Standard 
2.3. Is the school’s board active and competent in its oversight?  Exceeds 

standard 
2.4. Is there a high level of parent satisfaction with the school? Exceeds 

standard 
2.5. Is the school administration strong in its academic and organizational leadership? Exceeds 

standard 
2.6. Is the school meeting its school-specific organizational and management performance goals?  Not Applicable4  
Core Question 3: Is the school meeting its operations and access obligations? FINDING 
3.1. Has the school satisfactorily completed all of its organizational structure and governance obligations? Meets Standard 
3.2. Is the school’s physical plant safe and conducive to learning?  Meets Standard 
3.3. Has the school established and implemented a fair and appropriate pupil enrollment process? Meets Standard 
3.4. Is the school properly maintaining special education files for its special needs students? Approaching 

Standard 
3.5. Is the school fulfilling its legal obligations related to access and services to students with limited 

English proficiency? 
Not evaluated5 

Core Question 4: Is the school providing the appropriate conditions for success? FINDING 
4.1. Does the school have a high-quality curriculum and supporting materials for each grade?  Meets Standard 
4.2. Are the teaching processes (pedagogies) consistent with the school’s mission?  Meets Standard 
4.3. For secondary students, does the school provide sufficient guidance on and support and preparation 

for post-secondary options?  
Meets Standard 

4.4. Does the school effectively use learning standards and assessments to inform and improve instruction?  Meets Standard 
4.5. Has the school developed adequate human resource systems and deployed its staff effectively?  Meets Standard 
4.6. Is the school’s mission clearly understood by all stakeholders?  Meets Standard 
4.7. Is the school climate conducive to student and staff success?  Meets Standard 
4.8. Is ongoing communication with students and parents clear and helpful?  Meets Standard 

 

                                                 
2 The school was not evaluated on gains over time because the Northwest Evaluation Association (NWEA) does not produce 
gain norms for high school populations. 
3 The school was not evaluated in comparison to schools students would have attended. 
4 The school did not have school-specific goals that were evaluated for the FYCR. 
5 The school was not evaluated on access and services to students with limited English proficiency. 
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FINDINGS, INDICATORS AND EVIDENCE 
 

HERRON HIGH SCHOOL 
 
Core Question 1: Is the educational program a success? 
 

1.1. Is the school making adequate yearly academic progress (AYP), as measured by the Indiana 
Department of Education’s system of accountability? 

Does not meet standard School has met AYP in less than half of student subgroups for the last two consecutive years.  
Approaching standard School has met AYP in more than half of student subgroups for one of the last two years.   
Meets standard School has met AYP across all student subgroups for the last two years.   
Exceeds standard School has exceeded the AYP target in all student subgroups in at least one of the last two 

years.   
 
Exceeds Standard. Herron High School (HHS) achieved Adequate Yearly Progress (AYP) toward 
statewide academic goals set by the Indiana Department of Education (IDOE) in the 2008-09 academic 
year. Student performance exceeded statewide targets that year for both English/Language Arts and 
mathematics. The school also achieved attendance and participation rate targets.  In 2009-2010 the 
school did not make AYP, due to changes and challenges associated with participation rates for high 
schools.  The school met all academic performance targets.  In addition, the school has demonstrated an 
increase in its 4-year on-time graduation rate from 76.9% in 2009 (the school’s first graduating cohort) 
to 90% in 2010.  The 2010 graduation rate exceeds the Department of Education’s standard of a 90% 
graduation rate for high schools.  
 

School’s AYP & 4-Year Graduation Rate History 
Year Made AYP Number of Categories 4-Year Graduation Rate 
2009-10 N 6 out of 14 90.4% 
2008-09 Y 13 out of 13 76.9% 
2007-08 Y 13 out of 13 N/A 

 
 
In 2008-09, HHS students exceeded participation and performance targets established by the IDOE in 
both English/Language arts and mathematics overall (i.e. all students), as well as in each subgroup 
(African-American students and White students).  HHS achieved AYP without relying on alternative 
methods such as the Safe Harbor Provision or alternate attendance rate standards.  
 
In summary, the school exceeded the IDOE’s targets for achieving AYP in all student subgroups, 
participation categories, and attendance in 2008-09.  Therefore, the school receives and Exceeds 
Standard rating for this indicator. 
 
  
1.2. Are students making substantial and adequate gains over time, as measured using value-added 

analysis? 
Does not meet standard Value-added analysis indicates that less than 50% of tested students made sufficient gains. 
Approaching standard Value-added analysis indicates that 50%-74% of tested students made sufficient gains. 
Meets standard Value-added analysis indicates that more than 75%-89% of tested students made sufficient 

gains. 
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Exceeds standard Value-added analysis indicates that at least 90% of tested students made sufficient gains. 
 
Not Evaluated.  Herron High School serves grades 9-12.  Analysis of substantial and adequate gains 
over time is only available currently for schools serving grades K-8. 
 

       
1.3. Is the school outperforming schools that the students would have been assigned to attend?              
Does not meet standard School’s overall performance in terms of proficiency and/or growth is generally lower than 

that of the schools the students would otherwise have been assigned to attend in each of the 
last three years. 

Approaching standard School’s overall performance in terms of both proficiency and/or growth is generally lower 
than that of the schools the students would otherwise have been assigned to attend in two of 
the last three years. 

Meets standard School’s overall performance in terms of both proficiency and/or growth is generally as good 
as that of the schools the students would otherwise have been assigned to attend. 

Exceeds standard School’s performance consistently outpaces that of the schools the students would otherwise 
have been assigned to attend. 

 
Not Evaluated.  The Mayor’s Office has only conducted analysis of student performance in Mayor-
sponsored charter schools compared to the schools that students would have otherwise attended for the 
2008-09 and 2009-10 school years.  The rubric calls for data from the past three academic years.  
Therefore, a rating was not assigned for this indicator. 
 
 
1.4. Is the school meeting its school-specific educational goals?   
Does not meet standard School has clearly not met its school-specific educational goal. 
Approaching standard School is making good progress toward meeting its school-specific educational goal. 
Meets standard School has clearly met its school-specific educational goal. 
Exceeds standard School has clearly exceeded its school-specific educational goal. 
 
Not Applicable.  HHS did not have school-specific educational goals that were evaluated for the FYCR. 

 
 
Core Question 2: Is the organization effective and well-run? 
 

2.1. Is the school in sound fiscal health? 
Does not meet standard The school presents concerns in three or more of the following areas: a) its state financial 

audits (e.g., presence of “significant findings”); b) its financial staffing and systems; c) its 
success in achieving a balanced budget over the past three years; d) the adequacy of its 
projections of revenues and expenses for the next three years; e) its fulfillment of financial 
reporting requirements under Sections 10 and 17 of the charter agreement.  

Approaching standard The school presents significant concerns in one or two of the following areas: a) its state 
financial audits (e.g., presence of “significant findings”); b) its financial staffing and systems; 
c) its success in achieving a balanced budget over the past three years; d) the adequacy of its 
projections of revenues and expenses for the next three years; e) its fulfillment of financial 
reporting requirements under Sections 10 and 17 of the charter agreement. 

Meets standard The school presents significant concerns in no more than one of the following areas: a) its 
state financial audits (e.g., presence of “significant findings”); b) its financial staffing and 
systems; c) its success in achieving a balanced budget over the past three years; d) the 
adequacy of its projections of revenues and expenses for the next three years; e) its 
fulfillment of financial reporting requirements under Sections 10 and 17 of the charter 
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agreement.  In addition, if the school presents significant concerns in one area, it has a 
credible plan for addressing the concern that has been approved by the Mayor’s Office. 

Exceeds standard The school demonstrates satisfactory performance in all of the areas listed in previous 
levels. 

 
Exceeds Standard.  Herron High School (HHS) has demonstrated strong fiscal health over the first four 
years of its charter term.  Evidence suggests that HHS’s financial staffing and systems are adequate, its 
budgeting and financial management process has been sufficient, and it has fulfilled its financial 
reporting requirements under Sections 10 and 17 of the charter agreement.  The school’s annual 
budgeted revenues have met or exceeded anticipated expenses.  Revenue projections and expenses for 
the next three years appear to be adequate.  The budget variance has been favorable which has allowed 
HHS to build a healthy reserve, allowing the school to contribute an equity portion to its current 
expansion project and to pay the associated financing costs.   
 
The school has been audited by the Indiana State Board of Accounts (SBOA) twice in the first four years 
of operation – for the period from May 25, 2006 to June 30, 2007 and from July 1, 2007 to June 30, 
2009.  Each report included an unqualified opinion from the ISBA for the school’s financials.  Each 
audit report outlined some findings related to the school’s financial management and accounting 
systems, none of which were deemed significant.  
 
Findings from the SBOA audits were deemed minor, yet there was the presence of a repeat finding 
related to the National School Lunch Program.  The first SBOA audit (2006-2007) noted the school 
failed to submit monthly school lunch reimbursement claim reports to the IDOE in a timely manner.  
The school apparently rectified this situation as it was not found to be an issue in the subsequent SBOA 
report.  The SBOA report from (2007-2009) found the incorrect eligibility status of students resulted in 
incorrect meals being recorded for some children.  Following each audit, the school demonstrated a 
willingness to address the findings and continually improve its financial management systems.  
 
HHS has established adequate staffing and systems for managing the school’s finances.  The school 
contracts with an experienced outside bookkeeping firm for its accounting functions.  The school’s 
outside bookkeeper helps the school ensure that it fulfills all of the SBOA’s accounting regulations and 
requirements.  The school has hired a new full time staff member serving at the school’s business 
manager.  She is the primary contact for the outside bookkeeper and communicates regularly with the 
outside bookkeeper regarding the school’s finances.  The HHS board communicates regularly with the 
administrative team regarding financial needs and also helps to develop and manage the school’s long-
term financial goals. 
 
By maintaining current levels of financial compliance and ensuring that the school adequately attends to 
minor findings by the SBOA, HHS will continue to experience strong fiscal health. 
 
 
2.2. Are the school’s student enrollment, attendance, and retention rates strong? 
Does not meet standard The school’s actual enrollment consistently falls short of target enrollment by 10% or more.   

Student attendance and retention rates are consistently below the school’s agreed-upon target 
rates. 

Approaching standard The school’s actual enrollment consistently falls short of target enrollment by 1-9%.  
Student attendance and retention rates are consistently below the school’s agreed-upon 
target rates. 

Meets standard The school is consistently fully enrolled.  Student attendance and retention rates are generally 
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at or above the school’s agreed-upon target rates. 
Exceeds standard The school is consistently fully enrolled.  Student attendance and retention rates consistently 

exceed the school’s agreed-upon target rates. 
 
Approaching Standard.  HHS has not been consistently fully enrolled during its charter term.  The 
following table displays the target enrollment compared with the school’s official fall enrollment 
reported to the Indiana Department of Education (IDOE).  The school met enrollment targets in its first 
year, and exceeded enrollment targets in its most recent year.  However, the school did not meet 
enrollment increases in 2007 and 2008.  Of note, however, the school has consistently and substantially 
increased its enrollment its enrollment each year of its charter term. 
 

School Year Target 
Enrollment 

Fall 
Enrollment 

Percent 
Above/Below 

Target 
2006-2007 100 98 -2.0% 
2007-2008 270 212 -21.5% 
2008-2009 370 333 -10.0% 
2009-2010 440 454 3.2% 

Source: Target Enrollment data are from the school’s charter.  Fall Enrollment data are from the Indiana 
Department of Education. 

 
Attendance rates at HHS have met or been above the IDOE’s target of 95% for each academic year.  
 

School Year Attendance Rate 
2006-2007 95.1 
2007-2008 95.6 
2008-2009 96.8 
2009-2010 95.0 

    Source: Indiana Department of Education. 
 
 
No targets have been established for student retention rates for HHS.  Retention rates were at their 
highest from the Fall of 2007 to the Fall of 2008 (78.6%), and have been consistently high from year to 
year. 
 
 

Years Students 
Enrolled 

Initial Year 

Students  
Re-enrolled 

Following Year 

Retention 
Rate 

Fall 2006 to Fall 2007 98 66 67.3% 
Fall 2007 to Fall 2008 117 92 78.6% 
Fall 2008 to Fall 2009 323 245 75.9% 

  Source: Mayor’s office analysis of fall enrollment reports submitted by the school. 
 
In summary, HHS has consistently and substantially increased its enrollment each year of its charter 
term – and exceeded enrollment targets in 2009-2010 – but fell short in meeting enrollment targets in 
2007 and 2008.  The school has been consistently at or above the state’s target for attendance each of the 
last four years and has demonstrated a consistently high retention rate.  In order to meet this standard, 
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the school will need to continue to meet enrollment targets in future years as it did in 2006 and 2009, 
and sustain its attendance rate and ability to re-enroll students year-to-year.  
 
 
 

 
2.3. Is the school’s board active and competent in its oversight? 
Does not meet standard The school appears to lack clear, consistent, and competent stewardship.  The board lacks the 

number of members specified in the by-laws; it is not well-balanced in member expertise; 
there has been consistently high turnover on the board unrelated to the term limits stipulated 
in the board’s by-laws; roles and responsibilities of the board are not clear; it often fails to 
achieve a quorum. 

Approaching standard Board membership is not complete; there has been some unanticipated turnover on the board 
unrelated to the term limits stipulated in the board’s by-laws; it is reasonably well-balanced 
in member expertise; roles and responsibilities on the board are reasonably clear; it is 
difficult to get a quorum; board subcommittees are somewhat active; the board is developing 
its ability to provide clear, consistent, and competent stewardship. 

Meets standard The board’s membership collectively contributes a broad skill set and fair representation of 
the community; board members are knowledgeable about the school; roles and 
responsibilities of the board are clearly delineated; board meetings reflect thoughtful 
discussion and progress in the consideration of issues; overall, the board provides consistent 
and competent stewardship of the school. 

Exceeds standard The board meets the standard for this sub-question AND: displays exceptional expertise and 
stewardship, as evidenced by significant board actions to enhance the school over time. 

 
Exceeds standard. The Board at HHS has a clearly delineated role that evolves with the needs of the 
school. Its members contribute to the overall well-being of the school and in many cases leverage their 
personal and professional areas of expertise for the school’s benefit.  The board has a well-developed 
and intentional sub-committee structure.   
 
Board members represent the diverse set of backgrounds necessary to operating a high-quality school 
and include members with experience specific to the school’s mission (e.g. art history).  There has been 
minimal turnover among board members and attendance has been especially strong. A few members live 
within close proximity of the school and the Board chair is also a parent.   
 
The board has established a well developed sub-committee structure, including Executive, Facilities, 
Finance, Outreach, Education, and Capital Campaign committees.  The Education Committee is viewed 
as one of many key committees the Board has established.  Its role is to ensure that the school maintains 
its fidelity to the academic mission, consult with school leadership on issues they identify as needing 
attention, provide additional assistance for school leadership when asked, articulate the key features of 
the school to stakeholders, and to provide the larger Board with information necessary for board action. 
 
Board roles and responsibilities are clearly articulated and understood by Board members. Board 
members noted that this is a dynamic phase for the school. In addition to the designated committees, 
task forces are created to address particular issues as they arise in the school. The Board identified that 
its role has developed and evolved from one of managing many operational needs early in the school’s 
development to primarily oversight at present.  Individual Board members participate in committee 
functions and participate in policy development along with faculty and leadership; however, school 
leadership develops policies collaboratively and presents proposed policies or changes for board 
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approval. The Board has identified that the campus requires additional physical space and the Facilities 
and Fiduciary Committees are addressing this issue. 
 
The Board’s primary method of oversight and stewardship rests in the evaluation of the school’s leader.  
The Board requires the school leader to present key academic, operational, and financial indicators 
during Board meetings and at committee meetings.  The school leader describes the Board as being very 
‘hands on’ and stated that her relationship with the board is ‘extremely strong’.  The Board delegates 
staffing decisions to the school’s leadership.  
 
The Board goes beyond statutory requirements for adequate posting of board meetings, as it requires the 
school to announce dates, location and times of meetings in every weekly newsletter and notes that these 
meetings are open to the public.  The Board carefully ensures it exceeds the requirements of Indiana’s 
Open Door Law for public meetings, but has received feedback that the time of day meetings are held 
(7:30 a.m.) may not allow full access for parents.  Parents have stated that they would like the Board 
meetings to occur at a different time allowing for enhanced access to meetings. Some of the teachers and 
parents interviewed felt as though they do not know the Board members well, and desire additional 
opportunities for engagement. 
 
Board members generously donate resources to the school. One member provides storage space in a 
nearby warehouse, one provides facilities for Herron’s Physical Education classes, and one donates 
architectural services for future Herron facilities.  The HHS Board has been a consistent source of 
guidance for the school, utilizing a number of sub-committees that allow Board members to impart their 
expertise. Overall, the Board has shown exceptional expertise and stewardship. 
 
 
2.4. Is there a high level of parent satisfaction with the school? 
Does not meet standard Less than 70% of parents surveyed indicate that they are satisfied overall with the school. 
Approaching standard More than 70% but less than 80% of parents surveyed indicate that they are satisfied overall 

with the school. 
Meets standard More than 80% but less than 90% of parents surveyed indicate that they are satisfied overall 

with the school. 
Exceeds standard At least 90% of parents surveyed indicate that they are satisfied overall with the school. 
 
Exceeds Standard.  Averaged across the last four years, 92.3% of parents surveyed indicated that they 
are satisfied overall with HHS.  In the spring of each year, an anonymous survey was administered to all 
parents and guardians of students enrolled at the school by the Center of Excellence in Leadership of 
Learning at the University of Indianapolis (2007) and the Center for Evaluation and Education Policy at 
Indiana University (2008 and 2009).  Of the parents surveyed, between 83% and 95% of parents 
indicated overall satisfaction (see chart below). 
 
 
 
 

School Year Percent Satisfied 
2006-2007 83.0 
2007-2008 95.0 
2008-2009 93.0 
2009-2010 94.0 
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Multi-Year 
Weighted Average 

92.3 

Note: “Percent Satisfied” includes “very satisfied” and “somewhat satisfied” responses which were on a five-point 
scale that also included “satisfied”, “somewhat dissatisfied”, and “very dissatisfied”. 
Source: Confidential survey results administered by the University of Indianapolis (2007) and Indiana University 
(2008 and 2009). 

 
 

2.5. Is the school administration strong in its academic and organizational leadership? 
Does not meet standard The school presents significant concerns in two or more of the following areas with no 

evidence of a credible plan to address them: a) the leadership has insufficient academic 
and/or business expertise; b) turnover in leadership has been high and/or damaging to the 
school; c) roles and responsibilities among leaders and between leaders and the board are 
generally unclear; d) the school’s leadership does not appear to actively engage in a process 
of continuous improvement; it has made few mid-course corrections in response to problems. 

Approaching standard The school presents significant concerns in one of the following areas with no evidence of a 
credible plan to address it: a) the leadership has insufficient academic and/or business 
expertise; b) turnover in leadership has been high and/or damaging to the school; c) roles and 
responsibilities among leaders and between leaders and the board are generally unclear; d) 
the school’s leadership does not appear to actively engage in a process of continuous 
improvement; it has made few mid-course corrections in response to problems. 

Meets standard The school’s leadership a) has sufficient academic and/or business expertise; b) has been 
sufficiently stable over time; c) has clearly defined roles and responsibilities among leaders 
and between leaders and the board; d) actively engages in a process of continuous 
improvement which has led to some mid-course corrections. 

Exceeds standard The leadership displays exceptional academic and business expertise.  Leadership turnover 
has been manageable and appropriate.  Roles and responsibilities among leaders and between 
leaders and the board are clear.  The leadership has established exemplary processes to 
engage in continuous improvement which have led to significant enhancements to the school 
over time. 

 
Exceeds standard. School leadership has a range of backgrounds and expertise in education and 
business.  The school’s leadership team includes a Principal, Business Manager, Assistant Principal, and 
Director of Instructional Practice and Teacher Advancement (DIPTA). Additionally, Herron leadership 
is intentional about developing its teaching staff and has created opportunities for teachers to 
meaningfully participate in leadership opportunities. 
 
The Principal’s resume and experience support the fact that she is a strong academic leader. Prior to 
Herron, she had both public and private school leadership experience in rigorous and academically 
successful settings. She started at Herron a year prior to its opening in August of 2006 as the Director of 
Curriculum and Assistant Principal, and was then promoted to Principal during the school’s first year of 
operation.  
 
The Principal provides oversight on numerous aspects of the school including the development of 
curriculum.  The Director of Instructional Practice and Teacher Advancement (DIPTA) has been on the 
staff at Herron since its founding and has the responsibility of developing the school’s teaching staff. 
The Business Manager has a strong financial background, having worked as a commercial banker prior 
to joining the Herron staff.   
 
Development of the current leadership team has occurred over time. The school has a senior leadership 
team and is actively developing a second tier of faculty leaders. Board members noted that this 
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development is designed in part to enable the Principal – who will soon transition to Head of School and 
assume more responsibility with community relations – to balance the needs of the school both 
operationally and academically.  
 
The staff knows, understands and respects the roles and responsibilities among leaders at Herron.  All 
staff members are involved in leadership of the school in some way, serving on various school 
committees or leading other initiatives.  The school is committed to building leadership among its staff 
and “growing new school leaders” from within. All teacher groups reported having an excellent 
relationship with school leadership. Teachers said the Principal was approachable and supportive. Others 
said she was a true instructional leader. Teachers also stated that the administration was willing to listen 
to ideas and take feedback from the faculty. 
 
The entire staff and faculty at HHS are engaged in a continuous school improvement effort.  Herron has 
used the Third Year Self-Evaluation Performance Review as a catalyst to constantly assess their 
performance in relation to the performance rubric.  Much of the regular Friday professional development 
is dedicated to reviewing and modifying curriculum to improve instruction and student achievement. 
The school implemented a classical committee with the goal of having all teachers able to articulate and 
infuse classical education into the curriculum at Herron. The idea of the committee is that if teachers can 
articulate what classical education means, they will infuse it into the curriculum and be able to impart it 
to the students, parents, and other stakeholders at Herron. 
  
Parents were positive regarding school leadership. They have observed that the expectations for students 
are clear. They commented that the weekly newsletter states a desire to communicate and an indication 
of continuous improvement. Parents commented that students matter to the Principal and that they 
receive her assistance as required. They perceive that she is engaged in continuous improvement of the 
school and its students. 
 
In summary, the leadership at HHS displays exceptional academic and business expertise. Leadership 
turnover has been minimal, and the leadership is focused on actively developing new school leaders 
within its current staff. Roles and responsibilities between (and among) the school leaders and Board are 
clearly delineated, and school leadership has used the Third Year Self-Evaluation as a springboard for 
continuous improvement efforts. 

 
 

2.6. Is the school meeting its school-specific organizational and management performance goals?  
Does not meet standard School has clearly not met its school-specific organizational goal. 
Approaching standard School is making good progress toward meeting its school-specific organizational goal. 
Meets standard School has clearly met its school-specific organizational goal. 
Exceeds standard School has clearly exceeded its school-specific organizational goal. 
 
Not Applicable.  HHS did not have school-specific organizational and management performance goals 
that were evaluated for the FYCR. 
 

Core Question 3: Is the school meeting its operations and access obligations? 
 

3.1. Has the school satisfactorily completed all of its organizational and governance obligations?   
Does not meet standard School presents significant concerns in two or more of its organizational and governance 

obligations as specified in the Compliance and Governance Handbook, with no evidence of a 
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credible plan to address them: a) maintenance of adequate “compliance and governance 
binder” containing all required documents; b) completion of criminal background checks on 
all board members; c) transparency of meetings and decision-making in accordance with 
open meetings obligations; d) maintenance of adequate board minutes. 

Approaching standard School presents significant concerns in one of its organizational and governance obligations 
as specified in the Compliance and Governance Handbook, with no evidence of a credible 
plan to address it: a) maintenance of adequate “compliance and governance binder” 
containing all required documents; b) completion of criminal background checks on all board 
members; c) transparency of meetings and decision-making in accordance with open 
meetings obligations; d) maintenance of adequate board minutes 

Meets standard School has substantially completed all of its organizational and governance obligations 
as specified in the Compliance and Governance Handbook, including: a) maintenance 
of adequate “compliance and governance binder” containing all required documents; b) 
completion of criminal background checks on all board members; c) transparency of 
meetings and decision-making in accordance with open meetings obligations; d) 
maintenance of adequate board minutes.  Any concerns are minor and the school 
presents a credible plan to address them. 

 
Meets Standard. HHS has substantially completed all of its organizational and governance obligations 
as specified in the Compliance and Governance Handbook. The school effectively maintains an 
organized compliance binder and generally meets all compliance and reporting obligations in a timely 
manner. However, the school struggled in its second and third academic years to provide the Mayor’s 
Office with copies of valid teacher credentials or evidence that national criminal background checks had 
been completed for all board members.   In the school’s fourth year, it resolved the issues and routinely 
submitted all required materials in a timely manner 
 
Herron High School complies with public access and open door policy by posting notices of board 
meetings.  Board meeting minutes are always kept and have been sent to the Mayor’s Office in a timely 
manner. 
 
 
3.2. Is the school’s physical plant safe and conducive to learning? 
Does not meet standard The facility requires much improvement in order to provide a safe environment that is 

conducive to learning.  Significant health and safety code requirements have not been met 
AND/OR the school lacks many conditions such as the following: a design well-suited to 
meet the curricular and social needs of its students, faculty, and community members; a size 
appropriate for the enrollment and student-teacher ratios in each class; adequate maintenance 
and security; well-maintained equipment and furniture that match the educational needs of 
the students; and accessibility to all students.   

Approaching standard  Significant health and safety code requirements are being met, but the facility needs some 
improvement in order to provide a safe environment that is conducive to learning.  It partially 
– but not fully – provides conditions such as the following: a design well-suited to meet the 
curricular and social needs of its students, faculty, and community members; a size 
appropriate for the enrollment and student-teacher ratios in each class; good maintenance and 
security; well-maintained equipment and furniture that match the educational needs of the 
students; and accessibility to all students. 

Meets standard Significant health and safety code requirements are being met AND the facility 
generally provides a safe environment that is conducive to learning, based on conditions 
such as: a design well-suited to meet the curricular and social needs of its students, 
faculty, and community members; a size appropriate for the enrollment and student-
teacher ratios in each class; good maintenance and security; well-maintained equipment 
and furniture that match the educational needs of the students; and accessibility to all 
students. 
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Meets Standard. The HHS facility meets all the health and safety code requirements and provides a 
safe environment conducive to learning. The facility’s design, size, maintenance, security, equipment, 
and furniture are all adequate to meet the school’s needs.  The school is accessible to all including 
people with physical disabilities. 
 

 
3.3. Has the school established and implemented a fair and appropriate pupil enrollment process? 
Does not meet standard The school’s enrollment process does not comply with applicable law AND/OR the school 

exhibits one or both of the following deficiencies a) a substantial number of documented 
parent complaints suggest that it is not being implemented fairly or appropriately; b) the 
school has not engaged in outreach to students throughout the community. 

Approaching standard The school’s enrollment process complies with applicable law but exhibits one or both the 
following deficiencies: a) a substantial number of documented parent complaints suggest that 
it is not being implemented fairly or appropriately; b) the school has not engaged in outreach 
to students throughout the community.  

Meets standard The school’s enrollment process complies with applicable law; there are minimal 
documented parent complaints suggesting that it is not being implemented fairly or 
appropriately; AND the school has engaged in outreach to students throughout the 
community. 

 
Meets Standard. The admission and enrollment practices of HHS meet the requirements of Indiana’s 
charter school law.  The Mayor’s Office has received no complaints from parents regarding the school’s 
enrollment practices.  The school conducts extensive outreach to parents, including advertisement, 
community fairs, a website, and yard signs throughout the community.   The Mayor’s Office receives 
copies of HHS’s enrollment policies and marketing plans. The school has implemented a lottery system 
and gives preference to siblings of current students, as required by law. 
 
 
3.4. Is the school properly maintaining special education files for its special needs students? 
Does not meet standard The school is not fulfilling its legal obligations regarding proper maintenance of special 

needs students’ files, and requires substantial improvement in order to achieve compliance 
such as the following: individualized education plans are up-to-date, student evaluations or 
re-evaluations have occurred within the appropriate timeframe, files contain the relevant 
required information, such as, file log sheet, parent consent form, documentation of case 
conference notification to parents and other conference participants and signatures of 
attendees at case conferences. A school does not meet the standard if any individual 
education plans have not been updated within the appropriate timeframe. 

Approaching standard The school is not yet completely fulfilling all of its legal obligations regarding proper 
maintenance of special-needs students’ files, and requires some (but not considerable) 
improvement to fully achieve conditions such as the following: individualized education 
plans are up-to-date, student evaluations or re-evaluations have occurred within the 
appropriate timeframe, files contain the relevant required information, such as, file log 
sheet, parent consent form, documentation of case conference notification to parents 
and other conference participants and signatures of attendees at case conferences. 

Meets standard The school is fulfilling its legal obligations regarding special-needs students, as indicated by 
conditions such as the following: individualized education plans are up-to-date, student 
evaluations or re-evaluations have occurred within the appropriate timeframe, files contain 
the relevant required information, such as, file log sheet, parent consent form, documentation 
of case conference notification to parents and other conference participants and signatures of 
attendees at case conferences. 
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Approaching standard. Special education files at HHS are clearly organized, individual education 
plans (IEPs) are up to date, testing is current, and files generally contain relevant required information.  
The school does, however, require some improvements in documenting that parents have adequate 
notice of case conference committee meetings, that formal documents are signed by all parties, that the 
school meets all assessment timelines. 
 
A full special education file review was conducted on February 1, 2010. Fifty-one files were reviewed. 
The files were brought from and returned to a secure location. All Individualized Education Plans (IEPs) 
and testing data were current. Log sheets were not included in any of the files – the school’s practice 
was to maintain log sheets in a separate notebook by the teacher of record – but this was quickly 
remedied during the review.  Files were clearly organized into four primary sections:  testing permission 
letters, letters of invitation, current IEPs and testing data. 
 
Multiple forms of the letter of invitation were reviewed. Each included the necessary components 
informing parents of their rights, the participants and time and location of the case conference.  Some 
forms, however, did not include the date the letters were generated and sent so it is unclear if 
parents/guardians were given adequate notification of the case conferences. Reviewers also noted that 
few of the letters of invitation or IEPs were signed by school staff and/or parents.  
 
Specific to move-in conferences, permission for evaluation/reevaluation, psychological educational 
reports and case conferences, the files indicated that the testing deadline and resulting case conference 
convening for four students was not met.  Two of these students’ testing deadlines were met but the case 
conference on file was not held until significantly later.  It is also unclear what the school’s practices are 
specific to students that transfer or move-in to the school.  The school indicates that it may or may not 
convene a case conference meeting for move-in students (except for students who have IEPs that are not 
in effect). 
 
While files are clearly organized and all IEPs are up to date, some minor improvements – specific only 
to the school documenting its practices – are needed in parental notice, signatures, and meeting 
assessment timelines. 
 
 
3.5. Is the school fulfilling its legal obligations related To access and services to English as a Second 

Language (ESL) students? 
Does not meet standard The school is not fulfilling its legal obligations regarding ESL students, and requires 

substantial improvement in order to achieve conditions such as the following: appropriate 
staff have a clear understanding of current legislation, research and effective practices 
relating to the provision of ESL services; relationships with students, parents, and external 
providers that are well-managed and comply with law and regulation. 

Approaching standard The school is not yet completely fulfilling all of its legal obligations regarding ESL students, 
and requires some (but not considerable) improvement to fully achieve conditions such as the 
following: appropriate staff have a clear understanding of current legislation, research and 
effective practices relating to the provision of ESL services; relationships with students, 
parents, and external providers that are well-managed and comply with law and regulation. 

Meets standard The school is fulfilling its legal obligations regarding ESL students, as indicated by 
conditions such as the following: appropriate staff have a clear understanding of current 
legislation, research and effective practices relating to the provision of ESL services; 
relationships with students, parents, and external providers that are well-managed and comply 
with law and regulation. 
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Not Evaluated. Herron High School was not evaluated on this indicator as a part of the Fourth Year 
Charter Review.  
 
 

Core Question 4: Is the school providing the appropriate conditions for success? 
 

4.1. Does the school have a high-quality curriculum and supporting materials for each grade? 

Does not meet standard 

The school presents significant concerns in two or more of the following areas: a) the 
curriculum does not align with the state standards; b) the school does not conduct systematic 
reviews of its curriculum to identify gaps based on student performance; c) the school does not 
regularly review scope and sequence to ensure presentation of content in time for testing; d) the 
sequence of topics across grade levels and content areas does not focus on core (prioritized) 
learning objectives; e) the staff lacks understanding and/or consensus as to how the curriculum 
documents and related program materials are used to effectively deliver instruction; f) there is a 
lack of programs and materials available to deliver the curriculum effectively.  

Approaching standard 

The school presents significant concerns in one of the following areas: a) the curriculum does 
not align with the state standards; b) the school does not conduct systematic reviews of its 
curriculum to identify gaps based on student performance; c) the school does not regularly 
review scope and sequence to ensure presentation of content in time for testing; d) the sequence 
of topics across grade levels and content areas does not focus on core (prioritized) learning 
objectives; e) the staff lacks understanding and/or consensus as to how the curriculum 
documents and related program materials are used to effectively deliver instruction; f) there is a 
lack of programs and materials available to deliver the curriculum effectively. 

Meets standard 

The school: a) curriculum aligns with the state standards; b) conducts systematic reviews 
of its curriculum to identify gaps based on student performance; c) the school regularly 
reviews scope and sequence to ensure presentation of content in time for testing; d) has a 
sequence of topics across grade levels and content areas that is prioritized and focuses on 
the core learning objectives; e) the staff understands and uniformly uses curriculum 
documents and related program materials to effectively deliver instruction; f) programs 
and materials are available to deliver the curriculum effectively. 

 
Meets standard.  The school has a high-quality curriculum that is systematically reviewed and updated.  
The school has developed intentional structures – such as set aside time for teacher collaboration and 
professional development weekly – that enable faculty and staff to review its curriculum, assess 
curricular gaps, engage in cross disciplinary and grade level collaboration, and discuss student needs. 
Documentation provided was thorough and demonstrated very clear articulation of alignment of the 
curriculum with the state standards, as well as vertical and horizontal alignment within the school. 
 
Curriculum systems and processes align with state standards.  Evidence provided – a review of lesson 
plans, curriculum maps and student work – all indicate the school is systematically ensuring students are 
being taught state standards.   
Teachers all reported that their lesson plans are aligned with state standards. Classroom observations 
conducted noted that 89.3% of all classrooms observed had posted state standards. Due to the fact that 
some educational spaces are shared, some standards are posted on portable whiteboards. 
 
Curriculum maps that were discussed by school leaders were in place and were available as evidence to 
site team members. The school continually evaluates its curriculum maps.  Lesson plans are audited 
weekly by the Director of Instructional Practice and Teacher Advancement to ensure they align with 
state standards.  Teachers are encouraged to use multiple strategies in meeting student needs, but the 
content must be taught consistently across classrooms.   
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Staff meetings and leadership retreats are structured to encourage teacher reflection on practice and to 
jointly address issues of student performance. The school has structured Friday mornings for 
professional development and teachers report that much of the time is spent analyzing test data, 
engaging in a curricular gap analysis, and working in cross-disciplinary/grade-level teams.  This 
structure and focus allows for the curriculum to be continually reviewed and updated.  In addition to 
state standards, faculty review and modify all lesson plans to ensure it also connects to additional 
standards specific to the Trivium Grammar, Logic, and Rhetoric. All departments continue to review 
scope and sequence in their subject matter with an ongoing focus on school improvement.  In addition, 
staff collaborate on interdisciplinary efforts between classes and grade levels and focus on core learning 
objectives, art history, and classical infusion, during professional development on Fridays. 
 
All staff report that they have minimally adequate resources and materials supporting the school’s 
curriculum.  The school intentionally budgets as many dollars as possible to go for teaching and learning 
and as little as possible for operational needs.  The school’s faculty prioritizes financial allocations and 
is creative in ensuring that adequate resources are present.  The school ensures that any teaching 
candidate is aware of the school’s philosophy and practical constraints. 
 
In summary, HHS meets this standard as it has demonstrated that its curriculum aligns with state 
standards and is continuously reviewed for gaps. Programs and materials appear to be available for 
effectively delivering curriculum and collaboration between teachers and school leadership ensures the 
curriculum is implemented effectively as well as aligned both vertically and horizontally.  
 
 

4.2. Are the teaching processes (pedagogies) consistent with the school’s mission? 

Does not meet 
standard 

The school presents significant concerns in two or more of the following areas: a) the curriculum 
is not implemented in the majority of classrooms according to its design; b) as delivered, 
instruction is not focused on core learning objectives; c) the pace of instruction/lessons and 
content delivery lacks the appropriate rigor and challenge; d) instructional activities lack variety 
and/or limited use of differentiated strategies to engage a wide range of student interests, abilities 
and learning needs; e) staff do not receive feedback on instructional practices. 

Approaching standard 

The school presents significant concerns in one of the following areas: a) the curriculum is not 
implemented in the majority of classrooms according to its design; b) as delivered, instruction is 
not focused on core learning objectives; c) the pace of instruction/lessons and content delivery 
lacks the appropriate rigor and challenge; d) instructional activities lack variety and/or limited 
use of differentiated strategies to engage a wide range of student interests, abilities and learning 
needs; e) staff do not receive feedback on instructional practices. 

Meets standard 

The school exhibits the following characteristics: a) the curriculum is implemented in the 
majority of classrooms according to its design; b) as delivered, instruction is focused on 
core learning objectives; c) the pace of instruction/lessons and content delivery possesses 
the appropriate rigor and challenge; d) instructional activities possess variety and/or use of 
differentiated strategies to engage a wide range of student interests, abilities and learning 
needs; e) supplies sufficient feedback to staff on instructional practices.  

 
Meets Standard. Herron High School’s curriculum is implemented according to design with a focus on 
core learning objectives and teachers receive helpful feedback. While the school’s use of differentiated 
instruction is not yet at a high level, the amount of instructional variety appears to engage a wide range 
of student interests and needs. 
 
The Director of Instructional Practice and Teacher Advancement audits class syllabi and lesson plans to 
ensure that the three components of Herron’s approach (i.e., the Trivium Grammar, Logic, and Rhetoric) 
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are present and that state standards are clearly reflected. Herron also formed a classical committee so 
that all teachers know and understand the components of a classical education. Classroom observation 
data reported that 82.1% of classrooms observed had challenging content and 89.3% of classroom 
observed used critical vocabulary. Individual site team observations confirmed that the curriculum, as 
delivered, was based on core learning objectives, state standards, and rigorous content. 
 
The Director of Instructional Practice and Teacher Advancement does many informal observations of 
teachers and gives feedback each time. Teachers also report that they participate in observation trios 
with other teachers, allowing them to observe and give feedback to their teaching peers.  Teachers 
constantly review scope and sequence to ensure that standards and learning objectives are taught in a 
rigorous and relevant manner. One full day of professional development each Spring focuses on 
teachers, highlighting and presenting best practices.  Parents, Board members, and other stakeholders are 
included in this day of peer professional development that highlights best instructional practices. All 
teachers report that they value the transparency and the feedback on instructional practices from the 
Director. 
 
Review of lesson plans and classroom observations suggest that the instructional activities possess 
sufficient variety and that the school continues to improve the extent of differentiation.  While 
instructional activities possess sufficient variety, classroom observation data indicate that only 39.3% of 
classroom possessed differentiated learning activities.  The school acknowledged this to be an area of 
school development during its Third Year Self-Evaluation and has devoted significant human capital to 
improve in this area.  
 
In summary, the curriculum is implemented according to design with a focus on core learning 
objectives, and teachers do receive feedback. While the school’s use of differentiate instruction 
continues to be improved, the amount of instructional variety somewhat mitigates these concerns.  
    
 
4.3. For secondary students, does the school provide sufficient guidance on and support 
preparation for post-secondary options? 

Does not meet standard 

The school presents significant concerns in two or more of the following areas: a) the school’s 
academic program lacks challenging coursework (e.g., Advanced Placement courses, 
internships, independent study) to prepare students for rigorous post-secondary opportunities; 
b) lack of high expectations to motivate and prepare students for post-secondary academic 
opportunities; c) insufficient material resources and personnel guidance available to inform 
students of post-secondary options; d) limited opportunities for extracurricular engagement and 
activities (e.g., athletics, academic clubs, vocational) to increase post-secondary options; e) the 
school does not meet Indiana Core 40 graduation standard requirements. 

Approaching standard 

The school presents significant concerns in one of the following areas: a) the school’s 
academic program lacks challenging coursework (e.g., Advanced Placement courses, 
internships, independent study) to prepare students for rigorous post-secondary opportunities; 
b) lack of high expectations to motivate and prepare students for post-secondary academic 
opportunities; c) insufficient material resources and personnel guidance available to inform 
students of post-secondary options; d) limited opportunities for extracurricular engagement and 
activities ( e.g., athletics, academic clubs, vocational) to increase post-secondary options; e) the 
school does not meet Indiana Core 40 graduation standard requirements. 

Meets standard 

The school: a) has challenging coursework (e.g., Advanced Placement courses, 
internships, independent study) to prepare students for rigorous post-secondary 
opportunities; b) has high expectations to motivate and prepare students for post-
secondary academic opportunities; c) has sufficient material resources and personnel 
guidance available to inform students of post-secondary options; d) presents 
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opportunities for extracurricular engagement and activities (e.g., athletics, academic 
clubs, vocational) to increase post-secondary options; e) meets or exceeds Indiana Core 40 
graduation standard requirements. 

 
Meets standard. Students at HHS  have access to a variety of challenging coursework, including 
support for Advanced Placement (AP) and dual credit college courses. The retention of a full-time, 
certified counselor to provide student/family services demonstrates the school’s dedication to helping 
students prepare for post-secondary opportunities.  
 
Courses are planned to offer students a rich, classical, liberal arts education in preparation for rigorous 
post-secondary options. Fourteen AP courses are currently offered to Herron students, as well as dual-
credit college courses in partnership with Ivy Tech. Internships are available to students to help prepare 
for post-secondary career training and options. All materials support the Core 40 graduation 
requirements and all staff is familiar and knowledgeable with Core 40 requirements. 
 
A college advisor provides support and assistance to all Herron students to prepare them for post-
secondary options.  Teachers report that the advisor has personal relationships with all of the Herron 
students and goes “above and beyond” in assisting them in the college process. College Admission 
representatives from at least 29 colleges and universities visit Herron throughout the year.  A College 
Acceptance Wall highlights the colleges to which Seniors have been accepted, providing motivation for 
all Herron students. 
 
Additionally, the school engages in a number of activities to help with post-secondary preparation and 
access.  The school provides after-school remediation for students to successfully graduate.  The school 
publishes a newsletter that contains information about post-secondary access and preparation.  
Extracurricular activities are student-driven, with a number of activities designed to help students be 
competitive for post-secondary access.   All teachers are expected to sponsor at least one extracurricular 
activity.   
 
Educating parents regarding the college process and post-secondary options is a focus of the school 
newsletter. Two parent information events are held for parents of Juniors and Seniors, focused on 
college preparation and planning. Announcements about upcoming college nights are distributed to 
parents through mailings, emails, automated phone calls, and the newsletter. 
 
Overall, HHS meets this standard as students receive sufficient guidance and preparation for post-
secondary opportunities. Rigorous coursework is offered, and HHS works to provide a variety of 
extracurricular activities designed around both student interests and increasing access to postsecondary 
opportunities. 
 
 
 
4.4. Does the school effectively use learning standards and assessments to inform and improve 
instruction? 

Does not meet standard 

The school presents significant concerns in two or more of the following areas: a) 
standardized and/or classroom assessments are not accurate or useful measures of established 
learning standards/objectives; b) assessment results are not received by classroom teachers in 
a timely or useful manner to influence instructional decisions; c) assessments lack sufficient 
variety to guide instruction for a wide range of student learning abilities; d) there is limited 
frequency or use of assessments to inform instructional decisions effectively; e) assessment 
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results are not used to guide instruction or make adjustments to curriculum. 

Approaching standard 

The school presents significant concerns in one of the following areas: a) standardized and/or 
classroom assessments are not accurate or useful measures of established learning 
standards/objectives; b) assessment results are not received by classroom teachers in a timely 
or useful manner to influence instructional decisions; c) assessments lack sufficient variety to 
guide instruction for a wide range of student learning abilities; d) there is limited frequency or 
use of assessments to inform instructional decisions effectively; e) assessment results are not 
used to guide instruction or make adjustments to curriculum. 

Meets standard 

The school: a) standardized and/or classroom assessments are accurate and useful 
measures of established learning standards/objectives; b) assessment results are received 
by classroom teachers in a timely and useful manner to influence instructional decisions; 
c) assessments have sufficient variety to guide instruction for a wide range of student 
learning abilities; d) there is sufficient frequency or use of assessments to inform 
instructional decisions effectively; e) assessment results are used to guide instruction or 
make adjustments to curriculum. 

 
Meets standard. HHS utilizes a number of standardized and classroom assessments that serve to track 
students’ mastery of subjects and growth. Data gained from these assessments is analyzed during 
professional development sessions to drive curriculum and instructional changes.  
 
The Northwest Evaluation Association (NWEA) Measure of Academic Progress (MAP) is administered 
to freshmen and sophomores in the Fall and Spring semesters.  Tests required by the IDOE – including  
multiple end-of-course assessments – are also administered by the school.  AP Exams are given to all 
students taking AP courses. PSAT and SAT tests are also taken by all Herron students. For students with 
disabilities requiring additional assessment support, the school uses the Kaufman Test of Educational 
Achievement (K-TEA) for math and Language X for reading. Calibrated, common assessments are 
given to students of teachers teaching the same course. The data is used to compare ’dips’ in mastery to 
ensure that students are receiving the same quality of teaching, regardless of who is teaching the course.  
These assessments help standardize the courses being offered at Herron. Benchmark assessments and 
final exams test for mastery of state standards, mastery of core learning objectives, and mastery of 
course work. 
 
School leaders concluded that the assessments the school has developed have been very accurate and 
consistent with other assessment sources. School leaders have made sure that the benchmarks are 
consistent with a collaborative approach among staff members. School leaders also commented that 
these assessments are aligned with state standards and reflected in the curriculum map.  
 
Teachers report that test data is used to drive curriculum and instruction in many ways.  Curriculum is 
constantly reviewed and updated during professional development time on Fridays.  In response to data, 
teachers have changed the sequence of some curricular elements.  Herron has also added teachers in 
several departments (math and English) in response to test data that showed a need for reteaching and 
remediation of some content. Each department uses the same assessments and look at past grades to 
determine how to shape teaching.  
 
HHS effectively uses learning standards and assessments to both inform and improve instruction. 
Assessments are used to test for mastery of state standards, core learning objectives and mastery of 
coursework, and they play a large role in deciding what changes and improvements are needed.   
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4.5. Has the school developed adequate human resource systems and deployed its staff effectively? 

Does not meet 
standard 

The school presents significant concerns in two or more of the following areas: a) hiring processes 
are not organized to support the success of new staff members; b) inefficient or insufficient 
deployment of faculty and staff limits instructional time and capacity; c) faculty and staff are not 
certified/trained in areas to which they are assigned; d) professional development (PD) does not 
relate to demonstrated needs for instructional improvement; e) PD is not determined through 
analyses of student attainment and improvement; f) the teacher evaluation plan is not explicit and 
regularly implemented with a clear process and criteria. 

Approaching standard 

The school presents significant concerns in one of the following areas: a) hiring processes are not 
organized to support the success of new staff members;  b) inefficient or insufficient deployment of 
faculty and staff limits instructional time and capacity; c) faculty and staff are not certified/trained in 
areas to which they are assigned; d) professional development (PD) does not relate to demonstrated 
needs for instructional improvement; e) PD is not determined through analyses of student attainment 
and improvement; f) the teacher evaluation plan is not explicit and regularly implemented with a 
clear process and criteria. 

Meets standard 

The school exhibits the following characteristics: a) hiring processes are organized and used to 
support the success of new staff members; b) the school deploys sufficient number of faculty 
and staff to maximize instructional time and capacity; c) faculty and staff are certified/trained 
in areas to which they are assigned; d) professional development (PD) is related to 
demonstrated needs for instructional improvement; e) PD opportunities are determined 
through analyses of student attainment and improvement; f) the teacher evaluation plan is 
explicit and regularly implemented with a clear process and criteria. 

 
Meets standard. Hiring processes are a responsibility of the school leadership.  All HHS personnel are 
appropriately certified and assigned to their area of expertise. New staff continuously receive both 
formal and informal mentoring. Teachers are evaluated both informally and formally, and they support 
the transparency of the evaluation plan.  
 
All personnel are assigned appropriately and teacher certifications are current.   Herron teachers are 
evaluated frequently on both a formal and informal basis by the Director of Instructional Practice and 
Teacher Advancement and the Principal.  Teachers report that the formative feedback they receive from 
these evaluations is extremely helpful to their development.  There is a formal, summative evaluation of 
teachers once a year by the Principal that is followed by a one–on–one meeting. All staff support the 
transparency of the teacher evaluation plan.  During the summer months, the Principal has a meeting 
with every teacher/staff member. They reflect on the past year and set goals for the coming year. 
Provisional contracts are sometimes used in combination with performance improvement plans to hold 
teachers accountable for ongoing growth and improvement. 
 
Both the Board and staff report that hiring processes are primarily the responsibility of the Principal, but 
all members of the staff have the opportunity to provide input.  Some departments participate in the 
hiring process and school leadership looks to staff for referrals of highly qualified candidates.  
 
There is a formal and an informal mentoring process in place for new teachers. Herron has three state 
certified mentors on staff and new teachers are assigned to a certified mentor. The classical lead teacher 
also orients all new staff with a classical in-service to ensure understanding of the Herron classical 
culture and philosophy. Teachers report that all Herron teachers mentor new staff in that they remain 
approachable and available to help one another. 
 
The Best Practice Compendium developed by Herron shows that professional development occurs 
frequently and relates to improving instruction. Teachers report that professional development time is 
often used to review curriculum, design and compare common assessments, review scope and sequence, 
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and check for gaps in instruction. Five days in the summer are also devoted to professional development 
and three full days during the school year are designated as professional development days. Professional 
development is based on demonstrated needs for instructional improvement and is determined through 
analyses of student attainment and improvement. 
 
In summary, teacher evaluation procedures are clearly outlined in evidence binders and implemented by 
school leaders. Professional development is focused on demonstrated areas of need. HHS has three state 
certified mentors on staff from which new staff members are assigned a mentor. Furthermore, teachers 
suggest that there is much informal mentoring as well for new staff.  
 
   

4.6. Is the school’s mission clearly understood by all stakeholders? 

Does not meet standard 
The school presents significant concerns in both of the following areas: a) significant disagreements 
exist among stakeholders about the school’s mission; b) there is a lack of widespread knowledge 
and commitment to the intentions of the school’s mission.  

Approaching standard 
The school presents significant concerns in one of the following areas: a) significant disagreements 
exist among stakeholders about the school’s mission; b) there is a lack of widespread knowledge 
and commitment to the intentions of the school’s mission. 

Meets standard The school: a) has a mission that is shared by all stakeholders; b) has stakeholders possessing 
widespread knowledge and commitment to the intentions of the school’s mission.  

 
Meets standard. Herron has been intentional about ensuring the teachers know and understand the 
classical philosophy and curriculum that serves as the foundation for the school mission.  Herron’s belief 
is that if the teachers have full knowledge and understanding of the mission, they will disseminate it to 
parents, students and other stakeholders and infuse it in all aspects of learning. 
 
Board members commented that the mission was not clearly articulated in the school’s first year of 
operation, but has been since clarified with the admissions policy and is being reinforced continually in 
different venues and forums. The Board identified four “distinctives” (connection, integrity, dialog and 
renewal) that clearly articulate the HHS mission and believes that it is crucial to educate parents on these 
distinctives. 
 
The teachers stated that they are a “college prep” school and to strive for their students to become 
"world class citizens."  The students stated the mission is for everyone to have an opportunity to be 
challenged and prepared for college. Parents interviewed believe that integral to the mission of the 
school is the focus on development of students and children holistically. They perceive that a focus on 
diversity while implementing a classical curriculum is the foundation of the school.  In summary, all 
stakeholders knew the mission well, could articulate it, and understood the philosophy behind it. 
 
 

4.7. Is the school climate conducive to student and staff success? 

Does not meet standard 

The school presents significant concerns in two or more of the following areas with no evidence of a 
credible plan to address them: a) The school does not have clearly stated rules that enforce positive 
behavior; b) the school’s discipline approach does not possess high expectations for student behavior; 
c) interactions between faculty and students are disrespectful and/or unsupportive and there are non-
existing or unclear processes for resolution of conflicts; d) interactions between faculty and 
administration are unprofessional and/or unproductive.  

Approaching standard 
The school presents significant concerns in one of the following areas with no evidence of a credible 
plan to address it: a) The school does not have clearly stated rules that enforce positive behavior; b) 
the school’s discipline approach does not possess high expectations for student behavior; c) 
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interactions between faculty and students are disrespectful and/or unsupportive and there are non-
existing or unclear processes for resolution of conflicts; d) interactions between faculty and 
administration are unprofessional and /or unproductive. 

Meets standard 

The school exhibits the following characteristics: a) the school has clearly stated rules that 
enforce positive behavior; b) the school’s discipline approach possesses high expectations for 
student behavior; c) interactions between faculty and students are respectful and supportive 
and faculty and students are clear about processes for resolution of conflicts; d) interactions 
between faculty and administration are professional and constructive. 

 
 
Meets standard.  School leaders are passionate and demonstrate a commitment to student success and a 
positive school climate. There is a high expectation that teachers provide opportunities for students to 
grow while building a community of learners with a unique connection to the community. They believe 
these aspects support the mission of the school and the interactions between faculty, students and 
administrators.  
 
Teachers all describe interactions among the faculty and school leadership as collegial and team-like. 
Teachers report that the administrators are approachable and welcoming.  Teachers believe their input is 
valued and well received by school leaders.  Parents report that they believe their children are supported 
at the school and that the staff set clear boundaries. They also noted that their children are personally 
known by teachers. 
 
The school’s discipline plan is built around a behavior matrix which lists possible behavior infractions 
and consequences. Universal behavior code posters were observed in many of the classrooms and 
hallways. Herron has established a Discipline Hearing Board for repeat offenders. A hearing is 
conducted for students involving administrators, the student, and parents. These hearings occur as 
needed with an emphasis and focus on the student. The Principal commented that this exercise is 
relationship building at its best and noted that the majority of the time, behavior plans have been 
successful.  Reportedly, the school only resorts to expulsion when situations include weapons, fighting, 
or threatening others.   
 
Some teachers were less favorable of the school’s discipline plan. One teacher stated that while it was 
good that the school supported the students so much, discipline was "reactive" instead of preventative. 
Reportedly, the school will tighten up on certain behavioral violations like dress code for awhile then 
relax, creating the appearance of inconsistency.  Another teacher praised the idea of the Discipline 
Hearing Board, but commented that at times it doesn’t necessarily cause a change in behavior and that 
few positive incentives (versus negative consequences) are provided to students. 
 
In contrast to the above statements, other teachers reported that the discipline approach used is positive 
and is built around the premise: “Be a human being who is responsible for yourself.” Teachers reported 
that discipline is focused on the individual students, with much one-on-one interaction. Teachers take 
pride in the fact that the school stresses goals for life rather than just goals for school. The Classroom 
Observation Report states that 85.7% of the classrooms observed were practicing proactive classroom 
management techniques. Students are allowed to dress out of uniform on Fridays as a positive reward if 
their grades are up and they’ve had no detentions. Teachers report that this is a strong behavior incentive 
because students do not like to dress in uniforms. 
 
Parents communicated a range of responses related to the relevant questions, stating that their child fell 
in love with the diversity of the school, the smaller class size, the welcoming environment and an 
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opportunity not to be stereotyped. Parents observed that the school has a young faculty and some 
classroom management issues are present. Additionally, parents acknowledged the challenges of 
diversity within the teaching staff, leading to a lack of understanding of cultural differences and 
students’ different environments.   
 
Students said that the school makes its expectations clear regularly to the point it is done too much. One 
student said class rules were stated twice in every class on his first day of school. All students seemed to 
agree that discipline was necessary to help students learn and did not feel their learning was disrupted by 
discipline issues. One student mentioned the school is stricter this year than last, but that it is good 
because some of the students need organization. The school is strict on the dress code and has no 
tolerance for fighting.  If a student has repeated issues, s/he is expelled.  Students knew of the “matrix” 
but only one knew it by that term.  School leaders noted that the matrix is strictly an internal document 
intended to provide a mechanism for consistency. The matrix is important to internal processes but 
students are generally unaware of it. 
 
Overall, the school climate is conducive to student and staff success. The school’s behavior expectations 
are explicitly stated, and interactions between students and faculty as well as between faculty and 
administration seem to be constructive.   
 
 
4.8. Is ongoing communication with students and parents clear and helpful? 

Does not meet 
standard 

The school presents significant concerns in two or more of the following areas: a) there is a lack 
of active and ongoing communication between the school and parents; b) school communication 
is neither timely nor relevant to the parental concerns; c) student academic progress and 
achievement reports are not clearly reported and/or misunderstood; d) the school’s 
communication methods are not well-designed to meet the  needs of a diverse set of parents (e.g., 
not communicating in parents’ native languages, communicating only in writing when many 
parents cannot read, holding meetings at inconvenient times for parents). 

Approaching standard 

The school presents significant concerns in one of the following areas: a) there is a lack of active 
and ongoing communication between the school and parents; b) school communication is neither 
timely nor relevant to the parental concerns; c) student academic progress and achievement 
reports are not clearly reported and/or misunderstood; d) the school’s communication methods 
are not well-designed to meet the  needs of a diverse set of parents (e.g., not communicating in 
parents’ native languages, communicating only in writing when many parents cannot read, 
holding meetings at inconvenient times for parents). 

Meets standard 

The school: a) has active and ongoing communication between the school and parents; b) 
utilizes communications that are both timely and relevant to the parental concerns; c) 
communicates student academic progress and achievement in reports that are understood 
by parents; d) the school’s communication methods are designed to meet the needs of a 
diverse set of parents (e.g., communicating in parents’ native languages, not communicating 
only in writing when many parents cannot read, holding meetings at convenient times for 
parents). 

 
Meets standard.  Parents were thankful for teachers’ availability and willingness to communicate about 
student progress. The school utilizes a number of different tools for communication to cater to different 
parent needs.  
 
Herron has an active Parent-Teacher Organization (PTO) and actively attempts to garner increased 
involvement through a bimonthly Lyceum. The school uses a wide variety of tools to communicate with 
parents on a regular basis, including the school web site, phone calls, emails, parent/teacher conferences 
and open houses. A newsletter is provided regularly to parents.  
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Most parents reported relying on PowerSchool for the communication of their student’s progress. 
Grades are mailed mid-semester and parents report that this information is easily understood. However, 
parents said some teachers do not keep their classes/assignments/grades updated regularly. Class syllabi 
are handed out to all parents at the parent information night at the beginning of the year, although some 
parents expressed desire for more frequent access - perhaps through online syllabi. 
 
Teachers reported that parents are involved in many ways at the school and that there are organized 
activities for parent involvement and engagement. Parents volunteer as chaperones, at Open Houses and 
with various extra-curricular clubs.  In summary, HHS has provided ongoing communication that is both 
clear and helpful through the use of a variety of communication tools and the fact that teachers are so 
readily available.  
 


